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FINAL RE.: OET or nu_ STUDY OF THE ELF .EPTAY CUW.ICULUM

AS A FACTOR IN RACIA UNDAISTODIYG

Introduction

The basic purpose of this study was to determine what effect, if any,

the elementary curriculum has upon the racial understanding of children--

in this case, fourth graders. A purpose so broad as this one nay, of course,

develop in almost an infinite number of directions. In order to delimit the

nature of the present research, it was decided to select a'rbitra'rily several

areas which conceivably are intrinsic to, or characteristic of, racial

understanding and to explore the effect the curriculum might have uron them.

Such a study in depth, it was hypothesized, would lead to greater insight

concerning at least certain aspects of racial understanding which might be

extended logically to the broad problem stated in the title of the study,

Six specific objectives were selected for investigation. These included

objectives which might provide information about a child's understanding of

himself as a member of a racial group as well es his feelings townrd others

not of his own race. "ith this duel aim in mind, then, the study had the

following as its specific purposes:

a. To determine if racial cleavage in children cpn be lessened by
a study of the Vegrols heritage and his contributions to imerica.

lb. 'To determine the influence of community contacts upon racial
cleavage.

c. To determine the improvement of the 1egro child's self-
concept when he has knowledge of his heritepe.

d. To determine the improvement of the Caucasian child's self-
concept by a study of the Negro's heritage and contribution to
America.

e. To determine the influence of community contacts upon children's
self-concepts.

1
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f. To determine the characteristics which are related to nositive
change in (1) knowledge and (2) self-concept in both the reproand the Caucasian child.

In a series of notes in f-rendix 1, the reader is informed about the

research studies and/or resorts which form the bf,ses for thew, problems. What

is stressed here, therefore, is the general rationale for the study.

Imvortance of the Problem.
INESIM

Although racial interaction 11,,s cYcurree physically in nany school

systems, Ipso facto segregation continues to exist among the children in many

classrooms. The United States has been committed as a nation to the elimina-

tion of racial segregation. is nart of the process to end segregation, and

by the 1954 decision of the Supreme Court, all public schools in the nation

must be open on an eoual basis to children of all colors. In 1957, Congress

enacted the first Federal civil rights bill since Reconstruction, which has

been followed by much subsenuent legislation on the matter, culminating in

1965 in the historic Voting Rights Bill.

The problem of human rights also .,ceived major emphasis at the 1960

White Nouse Conference on Children and Youth, with the conferees overwhelmingly

opposed to searegotion and its concomittants. The Conference recommended

thirty-six ways in which to accelerate the elimination of discrimination and

segregation from education, community organizations and services, suffrage,

housing, employment, and reliriop. Sugrested also ? -'as the crP;tion of a motional

Institute for Social 'Health and a 7ational Human Relations Commission to

promote research, "social justice for children and youth," and better commun-

ication between groups. The . . ." 'ideal of true enuality is becoming a real

and vigorous idea'; it is an idea whose time has come."

However, nhYtical integration does not necessarily mean social and

psychological integration. Cleavage along racial lines, for instance, continues

2
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to exist among the children in many integrated schools, resulting in 1212

fa, cto segregation. In order for the Great Society to be realized in the

years ahead, all Americans, regardless of their race, must be accepted as

Americans on the same basis, and not as members of a particular racial

minority. There can be no "Second Class Citizenship."

The citizens of tomorrow are the school children of today. The attitudes

which they acquire as children will help determine their actions as adults.

Children who have learned to live on the basis of equality with peers of all

races are more likely to continue this behavioral pattern when they attain

maturity; such deeply embedded behavior patterns are less likely to change

in adulthood. Conversely, negative attitudes, strongly reinforced during

years of childhood and adolescence, are difficult to change in adulthood.

America's children thus attend the nation's schools during a period in their

lives which is crucial in the development of attitudes.() *) An extraordinary

opportunity thus is presented to the schools to become instruments for atti-

tudinal change. Thus, the problem is: Can cleavage among children of dif-

ferent races, as exhibited within a classroom, be changed through the

curriculum?

Generalizations from Research

It is recognized that other institutions serve as important determinants

of the racial attitudes of children, as for instance, the home, church,

community center, and children and youth organizations.(2)

It is also admitted that there are many theories of prejudice: sub-cultural

norms, economic competition, lack of acceptance because of low self-image, to

cite three.(3) The researcher does not wish to become embroiled in the contro-

versy. However, because of the character of the school, and its restricted

*This number, and the other numbers following, refers to a corresponding
number under "References."
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to

functions, this investigation is limited to a study of the effectiveness of the

curriculum in decreasing racial cleavage and in raising the group's image and

each child's self-image. If cleavage among young children can be reduced, in

time, the subcultural norms of their group will change.

Thus, the study sought to determine whether the curriculum can be

effective in lowering racial cleavage among children in a classroom. Studies

of this type have been limited in the --last and have usually been related to

one particular aspect or techninue.
(4,5,6)

The results of these studies have

been encouraging, though sometimes questionable. This has prompted the pre-

sent investigator to attempt a massive approach, in which a variety of pro-

cedures and neterials were employed to teach a specific unit, so as to

determine whether such concerted emphasis in the curriculum can yield definite-

ly significant results.

The study was carried out with fourth grade classes because the Gary Public

Schools have incorporated a unit on "The American Megro" for this grade level.

As a. result, the study was conducted at this grade level with a minimum

(disruption of the regular classroom program and routine8). Although the

elementary schools of Gary are integrated, contacts between the races do not

(9)
appear to be enough to lessen prejudice.

Furthermore, according to other studies, fourth graders already have

developed feelings of prejudice, so that racial cleavage already existed in

(10,11,12)each of these cle_4srooms. The home is often a transrlitter of nrejudice.

However, if significant reversals in racial cleavage can be effected, children

at this grade level probably are most readily influenced. Their racial atti-

tudes have not had as much tire to become reinforced as those of children and
(l3)

youth in higher grades.

4
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Assumptions.

It is assumed that racial cleavage is a product of racial prejudice

and that by measuring the degree of such cleavage in a classroom, one

indirectly is measuring the degree of racial prejudice that exists there.

Of course, it is recognized that other factors such as personality and
(13)economic level mayalso be operative. In so far as these factors apply

enually both to the Negro and Caucasian children in a class, they tend

to cancel each other. On the basis of this consideration, then, even

though no significant changes occurred in one group on the sociometric

results after the children have studied the unit- -as will be seen- -it

cannot be definitely concluded that no attitudinal changes have taken

place, since many other variables are involved. The reductions in racial

cleavage that did occur can be attributed, with some degree of confidence,

to the study of the unit.

The results of the study, .wtich herein will be described, indicate

therefore, that--with certain limitations--a unit of this type can contri-

bute to greater understanding and assist in decreasing racial cleavage

among children. The study, restricted to the fourth grade, provides infor-

mation only for children of that level.

5
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Method

Overview

ko#Arriew109.

The Gary Public School System adopted in 1963 a new social studies curri-

culum in which a unit on the Americer Negro is included for Grade IV. This

unit, as revised during the course of workshops connected with the project,

served as the curriculum content for the investigation (see Appendix B).

In addition to the resources suggested in the unit, other instructional

materials also were included (see Appendix C).

There were approximately 140 Grade IV classes in Gary from which to

select the participating groups. Votwithstanding this large potential

number of classes from which the selection could be made, difficulties were

encountered in obtaining suitable groups for the study. The classes had

to be equated on the basis of rice, intelligence, achievement, and socio-

economic level. It proved relatively simple to locate classes that were

at the sme, or nearly the sme, socio-economic level. Socio- economic

level of the classes was determined, first, by a rough comparison of the

parental occupations of the children, obtained from the cumulative records,

and then by an instrument called, "A Measure of Social Class Identification." **

From the classes available, in waich the children were of approximately

the same socio-economic level, it was relatively easy, also, to find class

groups that were nearly eouated on the basis of intelligence and achievement.

The process of selection in terms of these criteria was greatly facilitated

by the fact that these two criteria form the basis by which children from
11=11111111SIMININI

*See Appendix.I titled, "Equating the Classes on SocioZconomic Level."

**
For a copy of this instrument, see Appendix D.

6
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overcrowded schools are selected to be transrorted to attend other schools

which are not crowded. Gary school board rolicy requires that transported

children to uncrowded classrooms be of approximately the same achievement

and intelligence level as those in the uncrowded classrooms that they will

attend. Thus, the classes attended by the transrortecl children (r-roup B)

had already been equated. Classes for the nontransported experimental

group (Group A) and the control group (Group C) to match the transported

group in terms of intelligence and achievement were only slightly harder to

obtain.

Equating the classes in terms of race proved a much more difficult

problem. Mobility of the population in Gary made it uncertain that a

class falling within the desired racial percentage range (25 to75 per cent)

when selected for the study would maintain the same ratio by the time the study

WS underway. As it turned out, the desired balance could not be kept through

out the course of the study for all classes. For instance, in one Gary

schoolroom, fortunately not a part of the study, pupil turnover was nearly

50 per cent in six weeks. (In this class of 35 pupils, seventeen moved from

the Christmas period to the start of the second semester.) In none of the

classes selected for the project was the turnover so dramatic. It was great

enough, though, from the time the initial selection was made in the Spring

of 1966 to the second week of January, 1967, when the experiment actually

commenced, to prevent the desired racial ratio to be achieved in some of

the participating classes. The problem was especially acute in the case of

those classes attended by children from the same neighborhood. The racial

distribution of the classes appears in Table I.

The three groups used in the study were divided, by random, as follows:

Group A--Ten classes of Negro and white children from the same neighborhood.

'PC '''''



Group B- --Nine classes of Negro and white children from different neigh-
borhoods. Some children were transported to each of these classes because of
overcrowded conditions in their neighborhood schools.

Group C-- Seven classes of Negro a
borhood. These classes served as

nd white children from the same neigh-
control groups.

It would also have been highly desirable for the three groups of teachers

of these classes to have been

sex, and experience were conc

homogeneous rs far as the factors of race, age,

erned. However, practical considerations

made exact balance and composition of the random groups of teachers impossible

to obtain, or to test. I

were not possible to as

based upon the assumpt

or self-concept of

the child was expo

Preliminary Pre a

nteractions obviously were present, but practically

ertain. Therefore, the conclusions of this study are

ion that there was no influence on any racial outlook

the child as a result of the particular teacher to which

ed.

...Eamtion2 for the Study.

A series o

with the study

October

Octobe

Nov

four in-service work-shops were organized in connection

. These workshops were held on the following dates:

1, 1966

r 17, 1966

ber 28, 1966

January 5, 1967.

The to

to ac

we

achers from all the classes participating in the project, both those

hing the experimental groups and those teaching the control groups,

e invited to attend the initial workshop. This served as an orientation

ession at which time the general objectives and purposes of the study were

explained and discussed. The remaining three workshops were attended

8



TABLE I

CHILDREN PARTICIPATING IN THE PROJECT

RACE AND GROUP

No. of
Class No., fiagre. Chitldren

305
408
409
716
717
725
818
819
820

26
1
2
3
1
5

33
26
31

Group A

Percent of No. of
Negro Children White Children

72.2%
02.9%
05.9%
09.4%
02.6%
14.7%
89.2%
78.8%
83.8%
: : 1

10
34
32
29
38
29
4
7
6

Percent
of White
Childrejk

27.8%
97.1%
94.1%
90.6%
97.4%
85.3%
10.8%
21.2%
16.2%
11 '

Total No.
of Children
Participating

Totals 165 194
Gi.:zus 1

510 7 24.1% 22
511 4 12.1% 29
633 1 04.0% 24
614 5 19.2% 21
612 7 24.1% 22
921 10 32.3% 21
922 12 37.5% 20
923 8 25.0%

24222 L_250 .0% 2.,

Totals 61 190
Group, Q.

203
202
204
212
407
030
306

Totals

3
7
3
18
1
30
18
80

Percept of Negro C ljuaireji:

parsakt gat White Phil ,ran:

09.7%
21.2%
09.7%
47.4%
03.3%
100 %
45a%

9

28
26
28
20
29
0

22
153

Group A
46.0%

Group A
54.0%

75.9%
87.9%
96.0%
80.8%
75.9%
67.7%
62.5%
75.0%
50,0%

903%
78.8%
9c1,3%

52.6%
96.7%
0 %
55.0%

Group E
24.3%

Group ja
75.7%

36
35
34
32
39
34
37
33
37

2
359

29

33
25
26
29
31
32
32
14

251

31
33
31
38
30
30
20

233

gam
34.3%

amp C
65.7%

/A,
";40.1



V
only by the teachers of the experimental classes. During these sessions,

the instruments to be used in the study were explained and matters of procedure

were considered. These sessions lead to a revision of the unit on the "History

and culture of the American Negro," so that greater emphasis was placed upon

the contemporary work and achievements of Negroes. The woRshops

also provided an opportunity for the investigator to present possible items

for the Test of Knowledge on Pegro History and Culture, which was then in the

process of development for the teachers to review and criticize. During these

sessions also, the teachers were able to agree upon a schedule and the nro-

cedures for administering the instruments in connection with the study and

the teaching of the unit. For example, the allotment of time tentatively assigned

by the Director of the Project to various topics covered by the Unit was

changed considerably. The teachers also sugPested that material on Africa

and the days of slavery be given a shorter block of time, and that rost-Civil

War history and recent events be given greater emphasis; this suggestion was

followed. The teachers reasoned (and rightly so) that stress on positive

aspects was more likely to create positive attitudinal changes, improve the

self-concept of the children, and lessen cleavage in classrooms than would

an extended consideration of elements having negative connotations. Although

the teachers of the control croup (Group C) attended only the initial

workshop session just before the classroom phase of the study began, they were

given complete instructions and a schedule for administering the instruments

used in the study.

The Testing Instruments

Three instruments were used in this study. The first was a sociometric

instrument which was administered to all the racially integrated

10
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experimental and control groups (see Appendix G ). Each child was asked to

make choices from the children in his room in each of three areas: academic,

social, and athletic. Each child thus made nine choices altogether.

The second instrument was the Piers-Harris Measure of Self-Concept (see

Appendix F ) which also was given to all the pupils. This instrument was

selected because it is usable with children of this age group end because

it could be administered en masse to a class.

The scale was administered to all the children in the class because the

investigator hypothesized that significant changes might occur among both

the Caucasian and Negro children in a class. A Caucasian child living in

an integrated neighborhood, for instance, may have a low concept of himself

because circumstances compel him to live in such a community. By raising

his concept of the Negro through a study of the race's contribution to

American and world culture, it was felt, there arises a considerable likelihood

that the Caucasian child's self-concept will be improved.

The third test that was used determined the pupils' knowledge of

American Negro history and culture (see Appendix H ) and was given to all

participating classes. This test was developed specifically for use with the

project. It contains two parts--the first containing multiple-choice items,

the second a check list.

An attitudinal scale or a scale of social distance was not included

because both the investigator and the Gary school officials deemed the use

of such an instrument inadvisable at the time. The sociometric device had

the advantage that race was not even mentioned in its use. Indeed, none of

M00*
Children in the two classes which by this time were no longer inte-

grated, were not given the sociometric instrument, since obviously changes
in intra-class relationships within them would have no inter-racial significance.

11
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the instruments emphasize race in any way, with the exception of the factual

test which covers only in the most positive manner that information normally

considered in the unit. By using this approach, the children were not made

conscious of the purposes of the study nor unduly aware of racial differences

that exist among them. An attitudinal scale or a scale of social distance,

by its very nature, needs to include negative elements and to consider various

alternatives in which the factor of racial differences must be included. These

alternatives cannot always be positive in nature if the instrument is to be

a satisfactory one.

Furthermore, attitudinal scales, being generally based on verbal

responses, do not always reflect an individual's true behavioral patterns.

Knowing that certain responses are desirable, that they represent, for instance,

a "tolerant," liberal attitude, he may verbalize these freely in responding

to items on an attitudinal scale; but if actually celled upon to practice

these behavioral patterns, he may be most reluctant to do so. By the time

children have reached the elementary school, they have begun to differentiate

between what they may espouse verbally and what they in actuality practice.

The experimental classes, only, were taught the unit on "The American

Negro." At the end of the unit, the sociometric instrument, "The Piers-Harris

Measure of Self-Concept," and the test of factual information were given

again to the children in all the classes.

Case studies of prejudice and related factors were made of five white

and five Negro children who showed the greatest degree of positive change

in knowledge on the factual test and of a like number of children who

showed the least degree of change. A total of 40 children were studied.

These studies were not conducted to provide conclusions, but rather to derive

hypothesis and to point out directions for further research.

12
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RESULTS

All the data for each instrument was analyzed to determine if any

significant differences had developed as a result of the children's study of

the unit. The analysis sought to determine if a reduction ir classroom

racial cleavepe is related to an increase in factual knowledge about the

Negro and to an improvement of the children's self-concepts. The analysis

yielded the following results.

On the Test of Knowledge, the experimental grouns, as might be expected,

showed significant gains over the control group. Co-variance was the

statistical instrument used for the analysis. It was selected for this

purpose because it tends to minimize extraneous factors which otherwise

might influence the results, such as increasing age, experience, community

events, public affairs programs on radio and television, etc.

The data from experimental Groups A and B and Control Groun C was first

analyzed by group. This analysis is given in Table C-I for the multiple-choice

part of the instrument and in Table C-II for the "Can You Identify?" Quiz.

In this, and all other cases which follow, Experimental Group A (the t'egro

and white children from the same neighborhood) appears in the Tables as level

1; Experimental Group B (Negro and white children from different neighborhoods,

some being transported to another school because of over-crowding) is level

2; and the control group is Group C (regro and white children coming from

the same neighborhood).

It can be seen that on both parts of the instrument, that is, on the

multiple-choice items and on the "Can You Identify?" section, gains signi-

ficant at the .01 level were achieved by Experimental (=coups A end B versus

Control Group C. At the same time, gains significant at the .01 level occurred

on both parts of the instrument with respect to the achievement of Experimental

Group B versus Control Group C. These results are summarized below.

13
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(Possible explanations for this phenomenon will be given later under "Discussion:')

Test of Knowledge, Nultinle Choices Items,j1y. Group

"1 "2

M2 - H3

M1 M3

Test of Knowledge, "Can You Identify?" Ouiz, By Group

significant at .01 level

significant at .01 level

Significant at .01 level

M1 - M2

H
2 -M3
M
1 M3

significant at .01 level

significant at .01 level

significant at .01 level

Next, achievement on both parts of the instrument was

and group. The results on the multiple-choice part of the

are given in Table C-Efffor the Negro children and in Table

children. The results on the "Can You Identify?" ruiz are

for the Negro children and in Table C -Vlfor the white chil

tion can be summarized as follows:

Test of Knowledge-- Multiple -Ch! Dice Items--Negro mats

M1 M2

M
2

- M
3

M
1

M
3

non-significant

significant at .01 level

Significant at .01 level

14

analyzed by race

test of knowledge

C -IV for the white

given in Tgile .C-V

dren. This informs-
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N1 N2

142 143

N1 -M3

NIl
1112

M2 - 1443

141 - M3

14
1 - M2

142 143

Ml
l'13

Test of Knowledge, Multiple-Choice Items--White Subjects

significant at .01 level

significant at .01 level

significant at .01 level

Test of Knowledge, Can You Identify QuizNegro Subjects

non-significant

significant at .01 level

significant at .01 level

Test of Knowledge, Can You Qui.z--White Subjects

nit piers-liaryiq Aelt-Cocept Sok le

significant at the .01 level

significant at the .01 level

significant at the .01 level

The data from the Piers-Harris Self-Concept Scale was analyzed in a similar

manner, using the co-variance technique. First, the data was analyzed by group

to determine if a significant difference existed among Groups A, B, and C (Table

VII). The analysis indicated no significant difference to exist between Groups

B and C, but a significant difference did exist at the .05 level for Groups A

and C. Next the data was analyzed by race and groups. The analysis for the

Negro children appears in TableCAgtrand the results for the white children are

given in Table C-IX. It can be seen that for the Negro children no significant

difference exists between Groups A and B or between Groups B and C, but again

a significant difference at the .05 level did exist for Groups A and C. However,

in the case of the white children no significant differences existed between any

15
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of the means,, This information may be summarized as follows:

Bagraibpall gs.u.-gonemt Scale--jk Group

non - significant

non - significantnon-significant

significant at the .05 level

Piers-Harris Self-Concept Scale- Nero Subiects

141 H2

M2 M3

non-significant

non-significant

significant at the .05 level

Piers-Harris Self-Concept Scale- -White sublegts

16

non-significant

non-significant

non-significant

oweoesgmeolelp
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ocioric Instrument

The results on the sociometric instrument were analyzed using either

McNemar's Test for Significance of Change or the Binomial Test, depending upon

the number of cases in the sample. In instances where 1/2 (A+D)450 the

Binomial Test was used exclusively; otherwise, ilcMemarfs Test was employed.

The analysis first was made for each class and category according to

order of choice, by group. None of the classes in the A or C groups showed

significant change in any of the three areas of choice-- play, study, or sit,

However, among the B group several significant changes took place. In one class

(Class 921), a significant change at the .05 level took Place in the pupils' third

choice of classmates in the "Play" category, from the same race being chosen the

first time to a different race being chosen the second time. This was the only

change taking place in this category. In two other classes (Classes 510 and 522)

significant changes occurred, at the .01 level of confidence or better, in terms

of the students' first choice of class members with whom to study, from the same

race being chosen initially to a different race being chosen the second time.

No significant changes were manifest in the pupils' second choices in the "Study"

category, but a change (at the .05 level) was again apparent with respect to one

of these classes (Class 922) in terms of "Study." The direction of change

remained the same, the pupils choosing members of a different race the second

time. (These results are summarized in Table II.)

Next, the choices were totaled by category and class, without regard to

the order in which the choice was made. Using this approach, the analysis

yielded the following results. In one class of the A Group (Class 818), a

significant change et the .05 level took place in the pupils' first choice of

classmates in the "Play" category, from a different race being chosen initially

f
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TABLE II
CHOICES BY CATEGORY

AND CLASS IN ORDER OF CHOICE

Pl.m Study Sit

Group A 1st 2nd 3rd 1st 2nd 3rd 1st 2nd 3rd

Class 305 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 717 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 716 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 725 N.S. N.S. N.S. N.S. Y.S. N.S. N.S. N.S. N.S.

Class 818 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 819 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 820 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Group g

Class 510 N.S. N.S. N.S. .005* N.S. N.S. N.S. N.S. H.S.

Class 511 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 613 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 614 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 612 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 921 N.S. N.S. .05* N.S. N.S. N.S. N.S. N.S. N.S.

Class 922 N.S. N.S. N.S. .01* N.S. .05* N.S. N.S. N.S.

Class 923 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 924 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Group

Class 203 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 204 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 306 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 407 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 202 N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

Class 212 N.S. H.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

*
Indicates level of significance.
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to the same race being chosen the second time. This was the only such change

in reverse among any of the experimental classes, and it is ouite possible that

a local, school, or classroom factor was responsible for this reaction.

In the B Group a number of changes took place, all of which were from

the children choosing individuals of their own race the first time to their

choosing individuals from a different race the second time. This result is

especially significant in terms of the situation that took place in the C

Group, Ve control group, during this period. There changes took place in

several classes, all of which were in the opposite direction--from the children

choosing members of a different race than their own the first time to their

choOsing members of their own race the second time. The data from each of these

two groups will now be analyzed.

In Group B, inter-racial cleavage was lowered in two classes (Class 613

and 922) in terms of the "Play" category. This change was at the .05 level

or slightly better. Four classes changed, again toward less racial cleavage,

in terms of the "Study" category. In two of these classes (Classes 510

and 922) the significance of this change was above the .001 level of confi-

dence; in one class (Class 614) it was at the .01 level; and in the fourth,

at somewhat better than the .05 level. Two classes changed in terms of the

"Sit" category, again toward less racial cleavage. The change in one class

(Class 614) was at better than the .01 level end in the other, at better than

the .05 level. Altogether, six out of the nine classes forming Group B

changed significantly in one or more of the categories tested when the data

was analyzed in this manner.

In the C control group, as has been stated, all the significant changes

were toward greater inter-racial cleavage-- without exception. Several events

occurring in the city at this time probably accounted for this reaction

taking place. In two classes (Class 203 and Class 202), the change involved

19



greater polarization in the "Play" category--all at the .05 level of

confidencein which children who had chosen playmates of a different race

than their own now chose members of their own race. The same type of

change took place in terms of the "Study" category in two classes (Classes 306

and 407); and in terms of the "Sit" category, one such change was manifested

(Class 306 again). All of these changes were at the .05 level of confidence,

except for the "Study" category in one case, which was slightly higher. The

findings are summarized in Table III.

The data was then analyzed for each group as a whole in order of choice.

Analyzed this way, the data indicated that no significant changes took

place in any of the three categories for any of the choices in Groups A or

C, but two changes of significance did take place in the B Group. In terms

of the "Study" category, a significant number of students from t he B Group

who had initially given first choice to members of their own race now chose

members of the other race. Similarly, the third choice in this same category

was also significant. Significance was at the .01 level of confidence or

better. (The analysis appears in Table IV.) The data next was recalculated,

this time all choices in a particular category were lumped together,

irrespective of order of choice. Again, in none of the categories of the A

or C Groups did significant differences result, but in the B Group, under

the category of study, a significant difference at the .01 level of confidence

was obtained. Neither the play nor sit categories of the B Group were

changed, however, the results remained insignificant. (See Table V.) To

reiterate then, none of the classes in the A or C groups showed significant

changes in any of the three areas of choice- -play, study, or sita-when the

data was analyzed by group in order of choice or by group, irresrective of

the order of choice.
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TABLE III
ANALYSIS OF THE CHOICES BY CATEGORY

AND CLASSIRRESPECTIVE OF ORDER OF CHOICE

Group A P_ la Stud, Sit

Class 305 N.S. N.S. N.S.
Class 717 N.S. N.S. N.S.
Class 716 Y.S. N.S. N.S.
Class 7%5 N.S. N.S. N.S.
Class fa8 .05.04. N.S. N.S.
Class 819 N.S. N.S. N.S.
Class 820 N.S. N.S. N.S.

N.S. .001 N.S.Class 510
Class 511 N.S. N.S. N.S.
Class 613 .05 N.S. N.S.
Class 614 N.S. .01 .005
Class 612 N.S. N.S. N.S.
Class 921 N.S. .025 N.S.
Class 922 .025 .001 N.S.
Class 923 N.S. N.S. .025
Class 924 N.S. N.S. N.S.

Group C

Class 203 .05* N.S. N.S.
Class 204 N.S. N.S. N.S.
Class 306 N.S. .025* .05*
Class 407 N.S. .05* N.S.
Class 202 .05* N.S. N.S.
Class 212 N.S. N.S. N.S.

*From an individual of a different race being chosen by the chooser
first time to an individual of the same race being chosen the second
time.

+The figure in each case indicates the level of significance.
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Group A

Group B

Group C

TABLE IV

ANALYSIS OF THE CHOICES BY GROUP

AND CHOICE...IN ORDER OF CHOICE

41 Stud1 Sit
1st 2nd 3rd 1St`. 2nd 3rd 1st 2nd 3rd
N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

N.S. N.S. N.S. .005 *N.S. .01 N.S. N.S. N.S.

N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S. N.S.

*The figure in each case indicates the level of significance.
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TABLE V

ANALYSIS OF THE CHOICES BY GROUF AND

CHOICE..IRRESPECTIVE OF THE ORDER

OF CHOICE

1.211.X Study
Group A N.S. N.S.

Group B N.S. .001*

Group C N.S. N.S.

The figure indicates the level of significance.
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The data was also analyzed by class and race and by group and race to

determine whether any significant changes took place which were specific to
race. In both instances the choices were analyzed separately according to
first, second, and third choices. The analysis yielded the following results.

The analysis by class and race indicated only two significant changes
taking place, both of which were in Group B and at the .05 level. The Negro
children in one class (Class 922) changed significantly in terms of their
third choice in the "Study" category, while the white children in another
class (Class 510) changed significantly in terms of their first choice in
the same category. (See Table VI). The lack of other significant changes here
was probably due to the small number of cases involved which provided inad-
ficient data for adequate statistical analysis.

The analysis by group and race in order of choice (Table VII)ylelded
only three significant changes, all of which were at the .05 level. The
Negro children in the A Group for the second choice of the "Study" category
and the third choice of the "Sit" category changed from choosing an individual
of a different

race initially to choosing an individual of the same race the
second time. On the other hand, the second choice on the "Study" category
of the white children in Group B was from members of their own race to
members of a different race.

Finally, the choices again were totaled irrespective of the order of choice,
and the data recalculated by class and race and by group and race. This
analytic apprmmh

indicated several changes favoring a reduction of racial
cleavage; that isoa change from the choosers choosing initially members of
their own race to the choosers choosing members of a different race the second
time. When the data was analyzed by class and race, significant results were
obtained at the .05 level in the "Study" category for one class in the A Group
(Class 305) and two in the B Group (Classes 921 and 922). In the "Play" and
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Grotto A

Class 305
Class 717
Class 716
Class 725
Class 818
Class 819
Class 820

Grout) B

Class 510
Class 511
Class 613
Class 614
Class 612
Class 921
Class 922
Class 923
Class 924

Grow) C,

Class 203
Class 204
Class 306
Class 407
Class 202
Class 212

TABLE VI

ANALYSIS OF THE CHOICES BY CLASS

AND RACE IN ORDER OF CHOICE

Ply
1st 2nd 3rd

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

NEGRO

Study

1st 2nd 3rd

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. .05*
N.S. N.B. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

*The figure indicates the level of significance.
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1st 2nd 3rd

N.S. P.S. N.S.
N.S. N.S. N.S.
N.S. M.S. N.S.
N.S. M.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.B.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
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TABLE VI (continued)

ANALYS:S OF THE CHOICES BY CLASS

AND RACE IN ORDER OF CHOICE

WHITE

Group A

Class 305
Class 717
Class 716
Class 725
Class 818
Class 819
Class 820

Grout B

Class 510
Class 511
Class 613
Class 614
Class 612
Class 921
Class 922
Class 923
Class 924

Group C

Class 203
Class 204
Class 306
Class 407
Class 202
Class 212

Play

1st 2nd 3rd

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

Study

1st 2nd 3rd

N.S. N.S. N.S.
N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

.05*N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. M.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

*The figure indicates the level of significance.
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1st 2nd 3rd

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.

N.S. N.S.
N.S. N.S. N.S.

N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.
N.S. N.S.
N.S. N.S. N.S.
N.S. N.S. N.S.



Group A

Group B

Group C

TABLE VII

ANALYSIS OF THE CHOICES

BY GROUP AND RACE IN

ORDER OF CHOICE

USX

1st 2nd 3rd

N.S. N.S. N.S.

N.S. N.S, N.S.

N.S. N.S. N.S.

Elaz

1st 2nd 3rd

Group A N.S. N.S. N.S.

Group B N.S. N.S. N.S.

Group C N.S. N.S. N.S.

NEGRO

WHITE

S..222

1st 2nd 3rd

N.S. 05011.S.

N.S. N.S. .05

N.S. N.S. N.S.

giudie

Alt

1st 2nd 3rd

M.S. N.S. N.S.

N.S. N.S. N.S.

N.S. N.S. N.S.

1st 2nd 3rd 1st 2nd 3rd

N.S. N.S. N.S. N.S. N.S. .05*

Y.S. .05 N.S. N.S. N.S. N.S.

N.S. N.S. N.S. N.S. N.S, N.S.

* From an individual of a different race being chosen by the chooser the firsttime to an individual of the same race being chosen the second time.

The figure in each instance indicates the level of significance.
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"Sit" categories one group of Negro children in each category (Class 923

and Class 922, respectively) gained significantly (again at the .05 level).

It will be noted that one class (Class 922) gained significantly in two

categories, the "Study" and "Sit" categories. The Negro children in only

one class (Class 818) gained significantly at the .01 level and this was in

the "Sit" category. The data for the white children showed a significant

gain in only one class (Class 510), and this was at the .01 level of confi-

dence and in terms of the "Study" category. These findings are summarized

in Table VIII. In the analysiv :: the data by grout and race, irrespective

of the order of choice, significant changes took place in only one instance:

There was a significant difference at the .01 level in the "Study" category

for the white children in Group B (Table IX).
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TABLE VIII

ANALYSIS OF THE CHOICES

BY CLASS AND RACE--

IRRESPECTIVE OF ORDER OF CHOICE

NEGRO

Group A Max Study lit
Class 305 N.S. .05 N.S.
Class 717 N.S. N.S. N.S.
Class 716 N.S. N.S. N.S.
Class 725 N.S. N.S. N.S.
Class 818 N.S. N.S. .01Class 819 N.S. N.S. N.S.
Class 820 N.S. N.S. N.S.

qroun B,

Class 510 N.B. N.S. N.S.
Class 511 N.S. N.S. PT .S .
Class 613 N.S. N.S. N.S.
Class 614 N.S. N.S. N.S.
Class 612 N.S. N.S. N.S.
Class 921 N.S. .05 N.S.
Class 922 N.S. .05 .05
Class 923 .05 N.S. N.S.
Class 924 N.S. N.S. N.S.

Group C,

Class 203 N.S. N.S. N.S.
Class 204 N.S. N.S. N.S.
Class 306 N.S. N.S. N.S.
Class 407 N.S. N.S. N.S.
Class 202 N.S. N.S. N.S.Class 212 N.S. N.S. N.S.

The figure in each instance indicates the level of significance.
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TABLE VIII

ANALYSIS OF THE CHOICES

BY CLASS AND RACE.-

IRRESPECTIVE OF ORDER OF CHOICE

(continued)

WHITE

Grout) A Mu Study Ail
Class 305 N.S. N.S. N.S.
Class 717 N..S N.S. N.S.
Class 716 N.S. N.S. N.S.
Class 725 N.S. N.S. N.S.
Class 818 N.S. N.S. N.S.
Class 819 N.S. N.S. N.S.
Class 820 N.S. N.S. N.S.

it2U2.2

Class 510 N.S. .171* N.S.
Class 511 N.S. N.S. N.S.
Class 613 N.S. N.S. N.S.
Class 614 N.S. N.S. .05
Class 612 N.S. N.S. N.B.
Class 921 N.S. N.S. N.S.
Class 922 N.S. N.S. N.S.
Class 923 N.S. N.S. N.S.
Class 924 N.S. N.S. N.S.

arm) C

Class 203 N.S. N.S. N.S.
Class 204 N.S. N.S. N.S.
Class 306 N.S. N.S. N.S.
Class 407 N.S. N.S. N.S.
Class 202 N.S. N.S. N.S.
Class 212 N.S. N.S. N.S.

*The figure in each instance indicates the level of significance.
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Group A

Group B

Group C

.........

TABLE IX

ANALYSIS OF THE CHOICES

BY GROUP AND RACE- ..IRRESPECTIVE

OF THE ORDER OF CHOICE

NEMO
Luz Amax sit
N.S. N.S. N.S.
N.S. N.S. N.S.

M.S. N.S. N.S.

WHITE

Group A

Croup B

Group C

Plan

N.S.

N.S.

N.S.

Study

N.S.

.01*

!LS.

*The figure indicates the level cf significance.
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Discussion

This section will be divided

....01104Wyl

into four parts: discussion

respectively of the findings from the test of knowledge, the Piers-

Harris Self-Concept Scale, end the socio-metric instrument and a

review of the limitations of the findings.

e Test of Knowledge. The results from this part of the study tend

to indicate that children do learn about Negro history and culture

when exposed to content on these topics. This result may have been

expected as an obvious, logical conclusion, but not entirely so. It

could have been argued, prior to this investigation, that the white

children in a class would be resistant to a study of this type, that

they would lack the motivation necessary for its successful outcome,

and that the material would be too remote from the interests of this

group. This point is especially pertinent since three of the schools

used in this study were located in predominantly white neighborhoods

where racial feeling is sometimes very strong. Indeed, the National

Association for the Advancement of White People had beginnings in

this area.

It could also have been contended that, because the study of

the Negro was made a Specific topic for classroom work, Negr,chil-

dren in a group would become self-conscious, thus affecting their

mastery of the material. In neither case did the research findings

confirm such fears; on the contrary, they served to dispel com-

pletely all reservations of this nature. Both Negro and white chil-

dren profited from the study of the unit. The data relating to this

problem is summarized as follows:
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N.
Children--Multiple-Choice Part of the Test of Knowledge

Groups

A-B 2.568 corrected mean difference in favor of the
B group, significant at the .01 level.

A-C 4.916 corrected mean difference in favor of the
A group, significant at the .01 level.

B-C 7.484 corrected mean difference in favor of the
B group, significant at the .01 level.

White Children--Eultiple-Choice Part of the Test of Knowledge

Groups

A-B 1.189 corrected mean difference in favor of the
B group, significant at the .01 level.

A-C 4.903 corrected mean difference in favor of the
A group, significant at the .01 level.

B-C 6.092 corrected mean difference in favor of the
B group, significant at the .01 level.

A-B

GIN111111i =.
amora.=11.

Negro Children--"Can You Identify ?" Part of the Test of Knoyledge

1.617 The corrected mean difference is not
significant.

A -C 2.378 corrected mean difference in favor of the
A group, significant at the .01 level.

B-C 3.995 corrected mean difference in favor of the
B group, significant at the .01 level.
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White Children-- "Can You Identify?" Part of the Test of Knowledge

A -B 2.568 corrected mean difference in favor of the
B group, significant at the .01 level.

A -C 4.916 corrected me

B -C

an difference in favor of the
A group, signifi ant at the .01 level.

7.484 corrected mean difference in
B group, significant at the .01

favor of the
level.

A review of the preceding data indicates that the gains were ig-

nificant in all cases, but one: In case of the Negro children on the

Can You Identify?" Quiz the corrected mean difference gained between

the A and B groups was not significant. However, the significant dif-

ferences between the A and B groups, both of which were experimental,

in all cases raises the question of "Why ?" Although the gains between

the A and C and B and C groups was completely expected, significant dif-

ferences of the resulting magnitude between A and B groups were not.

An analysis of the enrollments of the two groups sheds little light

on the problem. (See Table I ). Group A has 46 percent Negro and 54

percent white children in it whereas Group B hasA.3percent Negro and

75.7 percent white children. Group A, with a larger percentage of Negro

children should, presumably have scored higher--if strong interest in

the unit was an expression of race.

A more logical explanation is probably to be found in the teacher

variable which accounted for the type of exposure to the unit which each

group received. Although the teachers of experimental groups A and B

were comparable in training and experience, the number of Negro teachers

in Group A was cAneiderably greater than the number of Negro teachers

in Group B. Although considerable standardization in content, approach,
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and emphasis in teaching the unit was agreed upon during the workshop,

there still remained much latitude for each teacher to pursue the topic

in her own individual way. Complete standardization of procedures and

time-table simply was not--and could not be--obtained. As a result, it

may have happened that the predominantly white teachers of Group B felt

freer to go beyond the limits and prescriptions agreed upon than the

Negro teachers. This rationale may be especially valid in the case of

Negro teachers teaching integrated classes in a predominately white

community which may be partially hostile to them. As one Negro teacher
in Group A remarked to the investigator, "I'm glad that this study was

undertaken and that I was selected to be a part of it. If it accom-

plishes nothing else, it has served to break the ice for me in teach-

ing the unit. Backed by the full authority of the Central Office of

the Board of Education, I felt that, should any problems develop, I

could always refer them to the Board. Up to now, I had not dared to

teach it to any extent for fear of the reaction that it might cause

among the parents of white children in my class. Even now, I proceeded

slowly and carefully, feeling each step along the way. Next year, I

will be able to teach it with greater confidence." Rightly or wrongly,

this feeling may have been widespread among the other Negro teachers

in the A group who found themselves in similar circumstances so that

they tended to teach the minimum essentials of the unit as outlined

in the workshop, rather than to go beyond them. The white teachers,

on the other hand, considering themselves more secure from personal

criticism may have felt freer to go beyond the basic requirements of

the unit.
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Another possible explanation is an extension of the above view.

The white teachers, feeling themselves on the spot consciously or un-

consciously, sought to work harder on the unit with their children so

that significant gains in knowledge would be assured to accrue. They

may have felt that their groups' scores would serve to reflect their

own commitments to the purposes of the unit and the study or the pres-

ence of prejudice in their attitudes.

Finally, personal teaching techniques, rapport with the class, or

other factors not measured by any of the instruments used may have ac-

counted for the difference in gains between the two groups. This is

possible, but not very likely for the training, background, and pro-

fessional experience of the teachers of both groups was quite comparable.

Perhaps the exact reason cannot be known, but some factor not accounted

for apparently is operative. The initial scores of the two groups on

the Test of Knowledge (see the section on Method) were too close to

permit any other explanation. It certainly does not seem to have to

be due to a difference in the ability of the groups, their previous

knowledge of the subject, or related factors.

The Piers-earris Self- Concept Scale. Significant gains at the

.05 level between the pre-and-post gists of the Piers-Harris Self-

Concept Scale were recorded for Group Ar for both the Negro and the

white children in that group. Group A, it may be recalled, is the

experimental group whose children attend schools in their own neighbor-

hood. Most of these schools were located in the inner core city. This

finding, therefore, is extremely important, indicating that the curric-

ulum to which these children are exposed apparently can make a differ-

ence in the way they see themselves. The fact that the self-concept
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of the white children in this group was also improved significantly--

and that by a study of Negro history and culture--would tend to indicate

that there is a framework common to both races with respect to which

children develop conceptually. Part of this framework seems to be

related to the self-concept of the people with whom the children have

contact and is not dependent on race. .Thus, when the self-concept of

Negro children is raised through the study of the unit, the self-concept

level of the children of the white race appears also to be raised by the

process of association: As the Negro child in a group begins to under-

stand the sense of his own and his race's worth to the progress of the

United States - -and beyond that to all mankind- -the white child, who is

compelled by circumstances to associate with, and live in a community where

Negroes live, also develops a greater sense of worth and importance. By

raising the self image of one, the self image of the other group is also

improved.

However, the question should now be raised as to why the B Group also

did not evidence a similar gain in self-concept scores. Several factors

might help to account for this phenomenon, but the most probable one is

the lack of continuity into after-school activities of the student popula-

tion comprising the B Group, and the self -indentification which such con-

tinuity tends to bring in terms of the value orientations of the group.

The frame of reference of the two sub-groups, the transported and non-trans-

ported pupils which formed the B Group, were quite diverse. As a result,

they did not possess the same self-identification to their group as a whole
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which the A F:Terimental Group did. Thus, the implications of the study

of the unit did not affect them in the same way as the A Group,

although generally they scored higher on the Test of Knowledge. It

would seem, therefore, that a common initial conceptional and value

oriented framework is desirable for the greatest gains on the self-

concept scale if this is to be effected.

llmagiometric lOgyice. Tests of significance at the .05 level or

better for a category were obtained only in the case of Croup B and

then only in the "Study" category. Two ouestions at least can be

raised on the basis of these findings:

1) Why did not the A Group also have a significant change'

2) Why was this significance in the B Group limited to the
"Study" category?

Although no absolute answers can be given to these ouestions,

certain observations can be made about them. Each question will be

discussed in respective order. There is at least one factor in the

situation that may account for the lack of significant changes in the

A Group. The children in this group, living as they did in an integrated

neighborhood, were acquainted with members of the other race. Existing

attitudes had already been firmly set from experience, personal contact,

home environment, and social, community, and peer pressures.

On the other hand, several factors favored change among the children

of the B Group. The transported sub- group - -most, but not all of whom were

Negroes, had been carefully selected as previously described. They

fitted well for the most part in their new school environment. The

attitudes of the non-transported sub- group, most of whom were white,

had not been firmly fixed by contact with individuals from the other

4 *a
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race. Although these non-transported children had undoubtedly been

influcnced in their racial attitudes by the home and community indeed,

LI some cases a concerted attempt may have been made in a negative

direction--it is possible that they continued to be somewhat more

open-minded. Some of their stereotypes of the other race (Negro or

white) had undoubtedly been shattered in September in the initial

contact and classroom experiences which the two sub-groups of B had with

each other. The attitudes of the sub-groups seem to have been still

further affected through the study of the unit. For some this may even

have been a traumatic experience, especially in view of the racial

situation existing in the city and the strong racial views of same parents.

As a result, both Negro and white children became more inclined to accept

each other on a basis of academic equality.thence the significant change

in the "Study" category. However, in terms of the social aspect "Sit"

or the social-athletic category "Play" no clearly discernible changes

took place. In the case of Group B, too, attitudes and traditions relating

to social contact appeared to be too strong to be overcome by a relatively

short study of Negro history.

More light on the problem is shed when the data from the individual

classes is analyzed separately. Only In one instance was there a change

in a negative direction and this occurred only in case of the student's

third choice. In all other instances there either was no discernible

change in the sociometric results or this change was clearly in a positive

direction. The findings of the study tend to indicate that at least

in terms of certain classroom activitiesi.e., in study--cleavages

according to race was reduced by a study of the umit.
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Conclusions, Implications, and Recommendations

Under this heading, each of the objectives initially listed for the study

in the introduction will be listed, together with the conclusions derived

for each from the study. Afterwards, some general implications and recom

mendations will be given.

Conclusions. The following tentative conclusions may be drawn for

each of the objectives of the study based upon the findings obtained.

Objective a: To determine if racial cleavage in children can be
lessened bi- a study of the Negro's heritage and his cOntributions
to America.

When the changes in cleavage that took place during the study were

tested for significance, significant positive changes occurred in classes

of the B group, but only on the academic criteria of study. Similarly, when

the data was analyzed for the group as a whole, the changes took place

only on the academic aspects being considered, that of "Study" together, and

in this instance only on the first choice and the third choice of the

pupils. The second choice in the B group was not affected. When the choices

were lumped together, irrespective of the order in which they were made, and

analyzed in this way, significant changes again were observed only in the

B group in the "Study" category, but this time the change was way beyond

the .01 level of confidence.

On the basis of these findings, it maybe tentatively concluded that

racial cleavage in children can be lessened by a study of the Negro's heritage

and contributions to America. However, such lessening of cleavage is most

likely to take place between groups who have had little or no previous

prolonged contacts with each other, groups whose patterns of relationships

to each other have not yet had a chance to crystallize. Even in such instances,

the changes that are effected, though often highly significant statistically,
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occur in areas of relationship such as "Study,'I

which most often meet the

approval of society. Changes in areas, such as those having social elements,

which involve the disapproval of society- -i.e., the family and the community--

are much less likely to occur. If they do, the cha

much more slowly and less dramatically.

nges take place

Objective b: To determine the influence of Ism 'tx contactsuma racial cleavage.

Conclusions relating to this objective were presented., in part, with

those for Objective a. However, they will be restated again here, with the

focus being centered upon the present objective.

In terms of racial cleavage within a classroom, the non-transported

io.eetric device

which included

group did not show any significant degree of change on the soc

between the pre- and post- set of data. However, the B group,

some transported pupils, did show a significant degree of change on.one

criterion, the "Study" criterion, irrespective of the way in which the data

was analyzed. The unit therefore seemed to be effective in reducing cleavage
in at least the academic area of classroom relationships in the case of

children who have had little previous contacts with each other. At t e same
time, these results seem to indicate that extended community and school

contacts between the races over a period of time stabilize the relationship so
that it is apparently little affected by study of a unit such as the one

forming part of this project.

c: To determine the improvement of the Rem child'sself-conceet when he has knowledge of his heritage.

Objective d: To determine the improvement of the Caucasian child'sself-concept, ty a AWE of the Negro's heritage and contribution toAmerica.

The contribution of the curriculum to the improvement of the self-concept

of both Negro and white children was found to be significant for Group A,

the non-transported children. The same level of significance (.05 level)
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was maintained when the data was analyzed for the eroun as a whole, for only

the Negro children, and for only the white children. It appears, therefore,

that the curriculum can help improve both the Negro and white child's self-

concept in certain cases--when both Negro and white child live in close

proximity to each other.

Obleottalso determine ibg influence Id community, colgacl.s
aggn childrere s Aglf-concents.

This objective essentially is covered in the two just discussed above.

No significant changes in the self-concept of the children of the B group

were evident, but significant changes did occur among those of the A group,

for the group as a whole, as well as for the Negro and white children as

separate sub-groups of that group. Fence it seems that both the white and

Negro children, a3 a result of their living in the same community environ-

ment, have developed a poor image of themselves. This low self-image among

the white children seems to be related to the fact that they are living in

a racially integrated neighborhood, rather then to the matter of socio-

economic level, since the three groups A, B, end C were sinner to each other

on this important characteristic. Through the study of Negro history, it

appears that not only the self-concept of Negro children can be raised,

but also that of white children. This phenomenon is due apparently to

the fact that white children, in realizing the importance of the American

Negroes' contributions to the progress of the United States and mankind,

improve their image of the Negro and, thus, indirectly of themselvessince,

as a result of circumstances, their friends and playmates often are Negroes:

They understand that their associates of this race are important ant that

members of that race made contributions of immeasurable benefit to our

country and the world,

,
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outgun f: To determine the cheracteristics which are related
to positive, changinrCarknowlelf-concea, in both
the Negro and Cauca_sian child.

Because the case studies, which apply to this objective, were not con-

ducted to provide conclusions, but rather to derive hypotheses and to point

out directions for further research, they appear in Appendix J, together with

a summary and analysis.

In summary, then, the study attempted to determine the influence of the

curriculum upon the racial understandings of children, and--more basically--

its influence upon the improvement of the children's self-concepts and in

reducing cleavages along racial lines in the classroom. The results appear

to indicate that, under certain conditions, the curriculum can serve effec-

tively both to improve the self-concepts of children and also to reduce

existing cleavages along racial lines in a classroom. In short, it can,

with limitations, serve to improve the racial understandings of children.

Implications. The results from both parts of the Test of Knowledge

tend to indicate that children do learn about Negro history and culture when

exposed to content on these topics. vhite children appear to learn this

material as readily as Negro pupils. Fmotional factors--as they may exist

in either group--do not seem to by a deterrent to the learning process. Both

Negro and white children do learn abut Negro history and culture, possibly

with no more difficulty or emotional involvement than they learn any other

part of the curriculum. Therefore, although material relating to the history

of the American Negro and his contrubutions might preferably be incorporated

into the rest of the curriculum at appropriate and pertinent points, until such

time when this is done on a sufficiently wide scale and in depth, isolated

study of the Negro's accomplishments through a unit of the type used in this

project appears to have no detrimental effects upon the psychological make-up

of the children or upon any of their inter-class personal relationships.

eloinqamfol...a
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Objective f: To determine the characteristics which are related
to positive chang=TZknowlrarglf-concept in both
the Negro and Caucasian child.

Because the case studies, which apply to this objective, were not con-

ducted to provide conclusions, but rather to derive hypotheses and to point

out directions for further research, they appear in Appendix J, together with

a summary and analysis.

In summary, then, the study attempted to determine the influence of the

curriculum upon the racial understandings of children, and--more basically- -

its influence upon the improvement of the children's self-concepts and in

reducing cleavages along racial linos in the classroom. The results appear

to indicate that, under certain conditions, the curriculum can serve effec-

tively both to improve the self-concepts of children and also to reduce

existing cleavages along racial lines in a classroom. In short, it can,

with limitations, serve to improve the racial understandings of children.

Implications. The results from both parts of the Test of Knowledge

tend to indicate that children do learn about Negro history and culture when

exposed to content on these topics. white children appear to learn this

material as readily as Negro pupils. Emotional factors--as they may exist

in either group--do not seem to be a deterrent to the learning process. Both

Negro and white children do learn abut Negro history and culture, possibly

with no more difficulty or emotional involvement than they learn any other

part of the curriculum. Therefore, although material relating to the history

of the American Negro and his contrubutions might preferably be incorporated

into the rest of the curriculum at appropriate and pertinent points, until such

time when this is done on a sufficiently wide scale and in depth, isolated

study of the Negro's accomplishments through a unit of the type used in this

project appears to have no detrimental effects upon the psychological make-up

of the children or upon any of their inter-class personal relationships.
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There appears to be no pedagogical reason, therefore) why material relating

to Negro history cannot be included in courses of study and in textbooks.

This finding has important implications for curriculum developers. These

specialists need not be hesitant to include material in the curriculum relating

to racial and other minorities, for fear of causing emotional problems to the

children who will study it. Similarly, textbook writers and publishers

should also give greeter consideration to the inclusion of more material about

the Negroand indeed all groups contributing to the growth and progress of

the United States.

The findings, based upon the data from the socio-metric instrument, seem

to indicate that in terms of inter-personal relationships in a classroom in

which both Negro and white children are present, the type of curriculum which

they study can assume considerable importance under certain circumstances.

Although cleavages along racial lines cannot be reduced significantly in every

case, important improvements can be effected through the curriculum.

The fact that no significant changes in the A group were recorded by

the socio-metric data tends to underscore both the strengths as well as the

limitations of this approach. It appears that the curriculum can have an

effect upon the interpersonal relationships of the children in a classroom.

However, this effect appears to be operative primarily in the case of academic,

rather than social relationshipsand then only in the case of groups which

have had relatively little previous contact with each other so that their

relationships to each other have not:yet crystallized. Thus, the B group

changed significantly in the direction of greater interpersonal, academic

interaction, but the A group, whose children were well-accuainted with each

other, did not. From this finding it maybe possible to assume that changes,

through education, in the direction of greater inter-racial activities, are

harder to effect among groups which have known each otherfor a long time, and--
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conversely-- -much easier to bring about through education among groups

whose initial contact has been relatively short in duration and has boon

a reasonably pleasant onc. It might be wells thcreforc, that increasing

opportunities for contact be made available for children of the Negro

and white race who have not had previous extended opportunities to become

acquainted with each other; that every effort be exerted to make these

opportunities pleasant; and that the initial contacts possibly be preceded--

and certainly be accomoanied byan educational program familiarizing the

children with the history and accoAaplishmcnts of the minority group. The

fact that, for some children in Group B, much of their previous training

and understanding of th. other race had been largely negative gives this

view addcd weight. It might be contended, therefore, bascd upon these

findings, that the greatest attention in intercultural education should

be devoted to such populations as comprised by the B Group- wherein the

children have not previously really known individuals from another on a

personal. basis. Apparently, such populationsdespitc their background

traininghave not yet built up strong personal emotions, onc way or the

other, regarding the othe racial group. Hence, they arc more rcccptivc

to new ideas, concepts, and views which then find expression in their

inter-personal rclationships with members of the other group. Reliable

information, coupled with positive experiences, seem to effect positivc

changes in the inter-racial relationships.

However, the dcgrcc to which these changes can be effected is limited,

in this instance being restricted to the academic area. Other approaches

and further experimentation is necessary to determine if such changes

in a positive direction can be effected in non-academic areas of school

life. Perhaps such changes might more rcndily occur as a result of
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tcaching techniques, the educational climate, and the personal factors

of tcachcrs and pupils rather than through the formal mastcry of content

or the development of -a conceptual understanding about other racial groups.

Noncthcicss, the finding that the curriculum can effect a rcduction in

classroom cleavage- -that it can create better inter-racial class atmos-

phcrcsamong children whose previous inter-racial understandings have

sometimes been negatives 2ssumcs considerable importance. It, too, has

implications for curricu'um specialists in both public schools and in

publishing firms regarding the type of material thcy develop.

Finally, the finding th-t the curriculum can have a positive cffcct

upon the self-concept of the children who study it, both Negro and white,

ilkcwisc has tremcndous implications for all who arc in any way involved

with curriculum development; teachers, administrators, curriculum

specialists, textbook writers, and book publishers. Here, again, a need

is,indicatcd for sufficient materials of high quality which portray

more adcquatcly the role of the American Negro, past and present. At the

risk of reiteration, it should be stated once more that such matcrial

will benefit not only Negro children psychologically, but also many

whitc children.

The results of this study would seem to imply, furthermore, that

curriculum devclopers should seek to incorporate material about the

American Negro into the total curriculum of the school as soon as

possible, rather than in isol-ted form (as is now so often the case).

Curriculum developers thus have not only an enormous opportunity, but

also a tremendous responsibility to America's children and to America's

future in terms of inter-racial developments.

0114 `,..
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The present study does nJt explore the extension of these findings

to other rrtcc.s besides that :.f the Negro and Caucasian, to religious groups,

or to nationalities in the United States. It would be logical to assume

that these findings .nlso h-ve same applicability to such groups. Rirthcr

research, however, is needed before definite conclusions can be drawn

in this respect.

By way of a stumary, then, it appears that the content of the

curriculum and the curricular materinls e,n determine significantly the

mental and emotional outlook of school children.

All this pbccs upon curriculam ankers both a tremendous responsi-

bility and an enormous opportunity. They have the responsibility to present

accurately the role of the Negro in the formation of America, to give

adequate balance and emphasis, to his contributions, and to provide

children with an oplortunity to learn more about his accomplishments.

By helping children to kn.Jw ,dore about the history and paso of their

particular race or minority group, they can at the same time help the

students to gain a better perspective of themselves, of their personal

worth, andTotentialitdes for accomplishments.

Recommendations. The findings of this study, though restricted solely to

the problem of Negro-white relationships and self-perception, m-y have

much broader implications. It would seem reasonable to assume that sim-

ilar factors arc operntive and similar results would be obtained if a

study of this type were carried out with groups of children from other

races than Negroes and whites, and from

majorities- minorities in n community.
41.

other nationalities and religious

* Care must be tnken in applying the findings of this study to other
groups. In some cases, the ,iinority groupespecially those formed on the
basis of nntionnlity or religion-iany alrendy have as high n self-concept
of itself ns does the m-jority group. Education thus any help improve the
inter-group relationships, but do little in terms of raising the self-
concept of the subjects.
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The findings also seem to place an obligation upon all croups and individuals

involved in curriculum development to provide adequate materials for the study of

other peoples and races; for this is likely to remain the most important way

by which children will learn about groups other than their own. This matsrial

will need to be balanced, factual, informative, and accurate. This education

should be coupled, whenever possible, by opportunities for different groups

of children to meet, work, and play together--to actually get to know each

other. Perhaps the school program should be so designed to provide more of

these experiencesespecially among those children who have not had a chance

to be with others than their own immediate racial, religious, or nationality

group. For those children who already have close contact with minority

groups as well as the children of these minority groups, perhaps a study of

a minority may help to raise or improve the self .image of both the majority

and minority. However, further study is needed with respect to other groups

before generalizations as broad as this one can be made.
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Sununary

The study attempted to determine the influence of the curriculum upon

the racial understandings of children, and in particular, the influence it

might have upon the improvement of the children's self-concepts and in re-

ducing cleavages along racial lines in the classroom. It had the following

objectives:

a. To determine if racial cleavage in children can be lessened by
the study of the Negroes' heritage and his contributions to America.

b, To determine the influence of community contacts upon racial
cleavage.

c. To determine the improvement of the Negro child's self-concept
when he has knowledge of his heritage.

d. To determine the improvement of the Caucasian child's self-
concept by a study of the Negro's heritage and contribution to America.

e. To determine the influence of community contacts upon chil-
dren's self-concept.

f. To determine the characteristics which are related to positive
change in (1) knowledge and (2) self-concept in both Negro and Caucasian
children.

Rationale. The importance of the problem motivating the study is described

next. Although racial integration has occurred physically in many school

systems, ipso facto segregation continues to exist among the children in

many classrooms. However, the United States has been committed as a nation

to the elimination of racial segregation. As part of the process to end

segregation, and by the 1954 decision of the Supreme Court, all public

schools in the nation must be open on an equal basis to children of all

colors. In 1957, Congress enacted the first Federal Civil Rights bill since

Reconstruction, which has been followed by much subsequent legislation on

the matter, culminating in 1965 in the historic Voting Rights Bill.
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The problem of human rights also received major emphasis at the 1960

White House Conference on Children and Youth, with the conferees overwhelm-

ingly opposed to segregation and its concomitants. The Conference recommended

thirty-six ways in which to accelerate the elimination of discrimination and

segregation from education, community organizations and services, suffrage,

housing, employment, and religion. Suggested also was the creation of

National Institute for Social Health and a National Human Relations Commission

to promote research, "social justice for children and youth, and better com-

munication between groups. The . . . . "ideal of true equality is becoming

a real and vigorouslideal; it is an idea whose time has come."

However, physical integration does not necessarily mean social and

psychological integration. Cleavage along racial lines, for instance, con-

tinues to exist among the children in many integrated schools, resulting in

ipso facto segregation. In order for the Great Society to be realized in

the years ahead, all Americans, regardless of their race, must be accepted

as Americans on the same basis. There can be no "Second Class Citizenship."

The citizens of tomorrow are the school children of today. The atti-

tudes which they acquire as children will determine their actions as adults,

Children who have learned to live on the basis of equality with peers of all

races are more likely to continue this behavioral pattern when they attain

maturity; such deeply embedded behavior patterns are less likely to change

in adulthood. Conversely, negative attitudes, strongly reinforced during

years of childhood and adolescence, are difficult to change in adulthood.

America's children thus attend the nation's schools during a period in their

lives which is crucial in the development in their attitudes.' An extra-

ordinary opportunity thus is presented to the schools to become instruments

for attitudinal change. Thus, the problem is: can cleavage among children
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of different races, as exhibited within a classroom, be changed through the

curriculum?

The results of this study- -it .t - -indicate that within certain

limits the curriculum can contribute to greater understandings and also

assist in decreasing racial cleavages among children in the classroom. The

study, restricted as it is to the fourth grade level provides information

only for children of that level, but it is also reasonable to assume that

the current findings may have equal pertinence at other grade levels,

especially those below the fourth grade where children's attitudes and prej-

udices are not so firmly fixed.

Procedures. In 1963, the Gary Public School System adopted a new social

studies curriculum in which a unit on the American Negro was included for

grade four (see Appendix B). This unit was the curriculum content used in

the investigation. In addition to the resources suggested in the unit, other

instructional material was included (see Appendix C).

Twenty-six classes participated in this study. Of this number, nine-

teen were designated as experimental groups and seven as control groups.

The classes were equated on the basis of race, intelligence, achievement,

and socio-economic level. Intelligence was determined by the data available

from commulative records. Achievement was gauged by the results of the

achievement tests administered to the children during the previous year. The

Gary School System had this data readily available so that the task of equat-

ing the groups on the basis of these two criteria was turned over to one of

the personnel involved in the project from the System. This individual had

adequate training in Tests and Measurements as well as a knowledge of re-

search design and procedures. The socio-economic level was judged: (a) by

a rough comparison of the parental occupations of the children, obtained

from the cumulative records, and (b) by use of "A Pleasure of Social Class
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Identification" (see Appendix D) as a final, refined index of socio-economic

level. It had been hoped that the three groups of teachers participating

which had been randomly selected, would have been homogeneous as far as the

factors of race, age, sex, and teaching experience are concerned, but prac-

tical considerations at Gary made exact balance and composition of the

groups impossible to obtain. It may be assured, therefore, that interactions

were present which were not ascertained. Therefore, the conclusions of the

study must be based upon this limitation.

Several other assumptions have been made with respect to this study. It

is assumed that racial cleavage is a product of racial prejudice and that by

measuring the degree of such cleavage in the classroom, one indirectly is

measuring the degree of racial prejudice that exists there. Of course,

other factors such as personality and economic level may also be operative.13

In so far as these factors apply both to the Negro and Caucasian children in

a class, they tend to cancel each other. On the basis of this consideration,

then, even though--as will be seen--no significant changes occur in some

aspects of the socio-metric data obtained after the children had studied the

unit, it can not be concluded that no attitudinal changes had occured, since

many other variables are involved. On the other hand, the reductions in

racial cleavage that actually did take place can be attributed, with some

degree of confidence, to the study of the unit.

Composition of the Classes. The classes participating in this study were

divided into three groups, the first two being experimental.

Group A - Ten classes of Negro and white children from the same neighborhood.

Group B - Hine classes of Negro and white children from different neighbor-
hoods. Some'children in this group were transported because of over-crowded
conditions in their own neighborhood schools.

Group C - Seven classes of Negro and white children from the same neighborhood.
These were the control group.



An attempt was made, unsuccessfully, to include only integrated classes

which consisted of at least twenty-five per cent of one race. This ideal

percentage could not be met because of certain other demands of the study

and the extreme mobility of the school population in some schools in Gary.

By the time the classroom phase of the study actually began, population

shifts in the city had occurred which changed the composition of some oE

these classes and gave them less than the ideal ratio. As a result, the

socio - metric data from two classes could not be used and is not included

with the data herein presented.

Gathering the Data. The teachers from the participating classes attended an

initial in-service workshop where the study was discussed and explained. Sub-

sequently, a series of workshop sessions were held for the teachers of the

experimental classes where the unit was reviewed and the procedures used in

teaching it were considered and agreed upon. During these latter workshops,

the teachers assisted in developing and refining some of the items to be used

in constructing the Test of Knowledge. Lastly, all instruments used in the

study were explained to the teachers, including their purposes; and instructions

were provided for the administration of each. A schedule was set up for pre-

testing, teaching the units, and post-testing.

The socio-metric instrument was administered to all the racially inte-

grated experimental and control groups (see Appendix G). Each child was

asked to make choices from the children in his room in three areas: academic,

social, and athletic. Each child made nine choices altogether.

"The Piers-Harris Neasure of Self-Concept" (see Appendix F) was admin-

istered to all the pupils. This instrument was selected because it is use-

able with children of this age group, and because it can be administered en

masse to a class.
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The self-concept of all children in a class was measured, because the

investigator felt that significant changes may occur from a study of the

unit among the Caucasian children in a class as well as among the Negro. A

Caucasian child living in an integrated neighborhood, for instance, may have

a low concept of himself because circumstances compel him to live in such a

community. By raising his concept of the Negro through a study of the race's

contribution to American and world culture, the investigator felt that con-

siderable likelihood arose that the Caucasian child's self-concept also will

be improved.

A test especially constructed for use in this project determining the

pupils' knowledge of American Negro history and culture was administered to

all participating classes (see Appendix E).

An attitudinal scale or a scale of social distance was not included in

the study because both the investigator and the Gary school officials deemed

the use of such an instrument inadvisable at the present time. The socio-

metric devise employed has the advantage in that race is not even mentioned

in its use. Indeed, none of the instruments emphasized the racial element

in any way, with the exception of the factual test which covers only in the

most positive manner that information normally considered in the unit. By

using this approach, the children were not made conscious of the purposes of

the study, nor unduly aware of racial differences which may exist among them.

An attitudinal scale or a scale of social distance, by its very nature, needs

to include negative elements and to consider various alternatives in which

the factor of racial differences must be included. These alternatives can-

not always be positive in nature if a satisfactory instrument is to be

constructed.

Furthermore, attitudinal scales, being generally based on verbal re-

sponses, do not always reflect an individual's true behavioral pattern.
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Knowing that certain responses are desirable, tha they represent for in-

stance, a "tolerant" liberal attitude, he may verba

responding to items on an attitudinal scale; but if

lize these freely in

actually called upon

to practice this behavioral pattern, he may be most r

the time children have reached the elementary school,

eluctant to do so. By

they have begun to

differentiate between what they may espouse verbally and what they do actually

in practice.

The next step in carrying out the study was to teach

American Negro." Only the experimental classes (Groups A

this unit.

the unit on "The

d B) were taught

When the teaching of the unit was completed, the socio-metric instrument,

The Piers-Harris Measure of Self-Concept," and the test of factual infor-

nation was given to the children in all the classes. In case of the third

instrument, a different form was used for the part which consisted of

multiple choice items. The part consisting of the "Can You Identify?" Quiz

remained the same.

Case studies of prejudice and related factors then were made of five

white and five Negro children who had shown the greatest degree of positive

change in knowledge on the factual test and a like number of children who

had shown the least degree of change. Five white and five Negro children

who had shown the greatest degree of change on the Piers-Harris Measure o

Self-Concept similarly were studied, as well as the like number who had

shown the least degree of change. A total of forty children were studied.

These studies were not conducted to provide conclusions, but rather to

derive hypotheses and to point out directions for further research. These

forty case studies together with a summary analysis of the information

provided therein are to be found in Appendix J.

i.
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Analyzing the Data. All the data for each instrument was analyzed to

determine if any significant differences developed as a result of the

children's study of the unit. Calculations sought to determine if a re-

duction in classroom racial cleavage is related to an increase in factual

knowledge about the Negro and to an improvement of the children's self-
r.

concepts.

The data of the socio-metric device was analyzed by the McNemar

technique for significance of change to determine if there was a reduction

of racial cleavage in each integrated class and for each group as a whole.

In cases where the expected frequencies were less than five, the binomial

test was employed. The data on the pre- and post-test results of the Piers-

Harris Leasure of Self-Concept and the Test of Knowledge (both its multiple

choice section and its indentification quiz) were analyzed for significant

differences by means of co-variance. This technique was employed to min-

imize the possibilities of extraneous factors influencing the results of

the study. For instance, at the time that the unit was being taught to the

experimental classes much publicity was being given to Negro accomplishments

by the various media of communication in the city of Gary. As a consequence,

another technique, such as the one of mean difference, would possibly have

affected the results of the study to incur a possible significant gain also

in the control group.

Each of the previously stated objectives will now be discussed in terms

of the analytic procedures used and the findings which resulted.

Objective a: To determine if racial cleavage in children can be
lessened la a study of the amcs heritage and his contributions to America.

The McNemar test for the significance of changes or the binomial test,

as may have been appropriate in each instance, were employed to determine

the significance of changes on the socio-metric device as a result of the
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study of the unit. The technique were applied for both the experimental

and control classes for each of the three socio-metric items as well as for

each experimental and control group as a whole. The same procedures were

used on the post set of data for each classroom and for each group. Sig-

nificant changes occured in classes of the B group and then on the academic

criteria of study. These changes were either at the .05 level or the .01

level of confidence. Similarly, when the data was analyzed for the group

as a whole, the changes took place only on the academic aspects being con-

sidered, that of studying together and in this instance only on the first

choice and the third choice of the pupils. The second choice in the B group

was not affected. The choices then were lumped together irrespective of the

order in which they were made and analyzed separately, again significant

changes took place only in the B group in the "Study" category, but this

time the change was way beyond the .01 level of confidence.

Objective b: To determine the influence of communitz contacts upon
racial cleavages.

In terms of racial cleavage within a classroom the non-transported group

did not show any significant degree of change on the socio-metric device be-

tween the pre- and post-set of data. However, the B group which included

some transported pupils did show a significant degree of change on one

criterion, irrespective of the way in which the data was analyzed: the

unit seemed to be effective in reducing cleavages in at least one aspect

of classroom relationships, that of the academic area. Extended community

contacts between the races over a period of time therefore appeared to

stabilize the relationship so that it is little affected by the study of a

unit such as the one included in this project.

Ob'ective c: To determine the improvement of the Negro child's self-
concept when he has knowledge of his heritage.
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Objective d: To determine the improvement of the Caucasian child's
self-20.leext lay a study of the klegro's heritage and contribution to America.

The contribution of the curriculum to the self-concept of both Negro and

white children, analyzed by means of the covariance technique, was found to

be significant at the .05 level for group A, the non - transport _a children.

The same level of significance was maintained when the data was analyzed

for the group as a whole, for only the Negro children, and for only the

white children. It appears, therefore, that the curriculum can help

improve both the Negro and white child's self-concept in certain cases- -

when both Negro and white child live in close proximity to each other.

Objective e: To determine the influence of community contacts lam
children's self-concepts.

The influence of community contacts was evaluated by examining the

pre- and post- self-concept scores for the A group, the non-transported

pupils, and for the B group, the transported pupils. No significant changes

were evident in the B group children, but significant changes did occur among

the A group as a whole, as well as for the Negro and white children as sep-

arate sub-groups of that group. These differences in each case were sig-

nificant at the .05 confidence level.

Objective f: To determine the characteristics which are related to
p sites change in t) knowledge and (b) self-concept in both the Negro and
Caucasian child.

Because +hese studies were not conducted to provide conclusions, but

rather to derive hypotheses and to point out directions for further research,

they appear in Appendix I,together with a summary and analysis.

Discussion. The results from both parts of the Test of Knowledge tend to

indicate that children do learn about Negro history and culture when exposed

to content on these topics. White children appeared to learn this material as

readily as Negro pupils. Emotional factors--should they exist in either group- -

do not seem to be a deterrent to the learning process. Without exception,
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both experimental groups made significant gains on both parts of the Test of

Knowledge which were at least at the .01 level as compared to the control

group. There appears to be no psychological reason, therefore, why material

relating to Negro history cannot be included in courses of study and in text-

books. Apparently, neither white nor Negro children will be adversely af-

fected in any manner by its inclusion.

Significant gains at the .05 level were recorded on the Piers-Harris

Self-Concept Scale for group A, the non-transported group, for both the Negro

and the white children in that group. Most of the schools which were attended

by these children were located in the inner-city where an integrcted housing

situation exists, more or less. This finding is extremely important, in-

dicating that the curriculum can make a difference in the way that children

see themselves. The fact that the self-concept of the white children in the

group also improved significantly tends to indicate that certain inter-racial

factors are operative here which might be more closely related to the way,the
.

children in this group view themselves as a whole rather than to any elements

of race: Thus, by raising the self-concept level of the children of one race,

the level of the children of the other race appears also to be raised. mhat

is, the Negro child in this group begins to develop a sense of his worth and

his race's importance, the white child who associates with him also develops

a greater sense of worth and importance. By raising the self-image of one,

then, the self-image of the other is also improved.

On the socio-metric instrument, tests of significance at the .05

or better, for any particular category were obtained only in the case of

group B and then solely in the "Study" category. This finding seems to

indicate that in terms of inter-personal relationships in a classroom be-

tween children of two races, their curriculum is important under certain

circumstances. Although cleavages along racial lines could not be reduced
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perceptibly in case of the two other categories which were tested, the

athletic and the social, an important improvement at least was made in the

"Studr category. Thus, the types of changes which the curriculum can serve

in terms of improving inter-racial understandings are also limited.

The fact that no significant changes in the A group were recorded by

the socio-metric data tends to underscore both the strengths as well as the

limitations of the unit in improving inter-racial understandings in a class-

room. Children living together in an integrated neighborhood have already

established their patterns of inter-racial relationships. Those children in

this group which have racial biases do not readily change as a result of the

curricular content. Apparently their attitudes already have been deeply set

by personal contact, home environment, their community, and their peers.

The findings of this study do seem to indicate, though, that children

of the two races who have known each other only for a short time on a personal

basis are more likely to be influenced by curricyllar content with respect to

the classmates they choose as their associates. The findings of the study,

therefore, tend to indicate that, at least in terms of certain classroom

activities and groups of children, cleavages according to racial lines can

be reduced by curricular content.

Conclusions. The conclusions to be drawn from this study will be divided

into three parts, each relating to the specific instrument that was used in

the investigation: the Test of Knowledge, the Piers-Harris Self-Concept Scale,

and the Socio-metric Instrument. host of the conclusions here have been

touched upon elsewhere, especially in the section under "Discussion," so that

at this point they will simply be restated and summarized.

Conclusions from the Data of the Test of Knowledge. The results froL. the

Test of Knowledge tend to indicate that children, both Negro and white, do
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learn about Negro history and culture possibly with no more difficulty or

emotional involvement than they learn any other part of the course of study.

Uhite children do not appear to resist such a study, but--on the contrary- -

the data indicates that they are about as interested in learning this material

as Negro children. At the same time, Negro children studying the unit did not

become appreciably self-conscious or emotionally involved. Therefore, although

material relating to the history of the American Negro and his contributions

might preferably be incorporated into the rest of the curriculum at appropri-

ate and pertinent points, until such time that this is done on a sufficiently

wide scale and in depth, isolated study of the Negro's accomplishments through

a unit of this type does not appear to have any detrimental effects upon the

psychological make-up of the children or upon any of their inter-class personal

relationships.

This finding has important implications for curriculum developers. These

specialists need not be hesitant to include material relating to racial and

other minorities in the curriculum, for fear of causing emotional problems to

the children who will study it. Similarily, textbook writers and publishers

should also give greater consideration to the inclusion of more material

about the Negro--and indeed all groups contributing to the growth and progress

of the United States.

The Sociometric Instrument

The results of this part of the investigation indicate that ordinarily

study about the Negro does not have a detrimental effect upon pupil relation-

ships in a classroom. On the contrary, if it has any effect it will be for

the better--improving intra-class, inter-racial, personal relationships. This

finding should do much toward dispelling fears of educators who feel that a

study of the subject may provoke negative responses of the racial sub-groups
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in a classroom. Although positive change was effected in only one group (the

B group) and then solely in one category, this change was significant--and

highly so--when the pupils' three choices were taken together instead of by

order of choice. Considering the fact that for the children of Group B

intensive inter-racial contact was a relatively new experience and that for

some of them much of their previous training and understandings about members

of the other race had been negative, the finding assumes increased importance:

The curriculum can help to create better inter-racial class atmospheres. It,

too, has implications for curriculum specialists in both the public schools

and publishing houses for the type of material they develop.

The Piers-Harris Self - Conceit Scale. The self-concept of children appar-
V

ently can also be improved through the curriculum. The study of the unit on

American Negro History not only helped to improve the self-concept of the Negro

children in experimental Group A who studied the unit, but also of the white

children in their group. This one finding has tremendous implications for

all who are any way involved with curriculum development: teachers, adminis-

trators, curriculum specialists, textbook writers, and book publishers. Here,

again, a need is indicated for sufficient materials of high quality which por-

tray adequately the role of the American Negro, past and present. Such mate-

rial will benefit not only Negro children psychologically, but also many white

children. Furthermore, these findings would seem to imply that curriculum

developers should seek to incorporate this material about the American Negro

into the total curriculum of the school, rather than solely in isolated form.

Thus, curriculum developers have not only a responsibility, but also an

enormous'Opportunity

The study does not explore the problem of the extension of these findings

to races other than the Negro and white, to religious groups, or to nation-

alities in the United States. It would be logical to assume that these
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findings may also have some applicability to such groups. Further

research, however, is necessary before definite conclusions in

this respect may be drawn.

Postscript. The content of the curriculum and the curricular

materials can determine significantly--it appears--the mental and

emotional outlook of school children. This places upon curriculum

makers both a tremendous responsibility and an enormous opportunity.

They have the responsibility to present accurately the role of the

Negro in the formation of America, to give adequate balance to his

contributions, and to provide children with an opportunity to

learn more about his accomplishments. By helping children to know

more about the history and past of their particular race or minority

group, they can help the students gain a better perspective of them-

selves, of their personal worth, and of their potentialities.
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Appendix A

Notes on Related Research

,

is reviewed in a catechismal form with
.ing.asked and literature being cited to

ed, comprehensive bibliographic list of

Research dealing with the Problem here
certain questions pertinent to the study be
provide the reply. Then follows a select
books and studies relating to the topic.

1Question: Haw necessary is such a

Answer: Very necessary.

Anne Phillips McCreary, "Intergroup
Journal of Teacher Education Vo

"Prejudice is not only a wort
stability. At a recent conferen
program was set up to study pre*
ence noted that group prejudic
ternal and international harmo
that these feelings and attit
opinion which prevails in na
development of prejudices.
statement be sent to teach
teachers to learn ways to

study?

Relations in the Elementary School," The
1. XIV, 1963, pp. 74-79.

d-wide problem but also a crucial factor in world
ce sponsored by UNESCO a five-nation research

judice in young people. Those attending the confer-
s held by youth are aricri:us deterrent to both fin-

ny and understanding. They pointed out, however,
udes are learned, not inborn, and that the climate of

tional institutions has a strong influence on the
In light of this, the conference suggested that a

er education centers emphasizing the value of helping
combat prejudice and to promote non-Prejudiced attitudes."

2
Question: How important is the family upon a child's attitude about race?

Answer: Very important. The precepts and example of the ..home begin to.exerttheir effects upon the child before the conscious teaching of other institutions ofsociety,.such as government, school, and church, can reach him.

E. R. Groves, The

Groves says
most powerful t

____;12.1.Fai and Its Social Functions. Lippincott, 1940, 631p.

that.the home, itself enmeshed in a cultural milieu, is one.orthe
ransmitters of the culture of the group.

Paul Landis and Carol Stone: The Relationship of Parental Authority Patterns toTeenage Adjustment: (1952)

The tone of much of the writing of recent years, ranging from Riesman to others,suggests that the adolescent is so dominated by peers that he has lost his individual-ity and finds meaning only in conforming to the codes of conduct of the gang. Youngpeople.at the secondary school level place family values far ahead of peer values.A large majority think highly of their parents, would not want to be greatly differ-ent than they are in basic values, and rely on them as a major source of guidance.

Corroborating Study; An unpublished report of a National Survey of Boys made
for the Boy Scouts by the National Opinion Research Council (1954) yielded similarfindings.
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T. M. Newcomb And George Svehla, "Intra-Family Relationships in Attitude,"
Sociometry I (1937 pp. 180,-205.

Since the child is more closely attached to his parents than to any other adults,
it is plausible that his attitudes would correlate highly with theirs. This is
confirmed by this study. Newcomb and Svehla reported that the correlations of
mothers and fathers with sons rnd daughters for attitude toward the church are all
above .55; for attitude toward war they are ell above .40; and likewise for the
attitude toward Communism. These coefficients indicate a substantial degree of
agreement between the attitude scores for each parent and for each child. The
authors believe that these similarities in attitudes are due partly to suggestion
and partly to the fact that parents automatically bring the child into certain
institutional groups, such as a given church or a given political party.

Helen G. Trager end Parion ,.tadke Yarrow. They Learn What Thee Live. rewYork:
Harper, 1952.

Within the family group, parents condition the attitudes of their children,
sometimes unknowingly. Trager and Yarrow, interviewing parents, found that they
didn't understand their on feelings of nrejudice; that they often communicated
prejudice and misconceptions to children through inadenuate or imprecise explana-
tions; and that they created for their children a negative set which might have
been positive. The child, then, as he enters school, is much like a mirror, re-
flecting the attitudes which are Important in the prows in which he functions as
a member.

P. Frenkel-Brunswik and J. Pavel, "Prejudice in the Interviews of Children:
T, Attitudes Toward Minority Groups," Journal, 21 Genetic Psychology, Vol.
LXXXII, 1953, pp. 92, 132.

Parents . . . transmit to their children, not only specific social attitudes,
but whatever predispositions to these attitudes lie within the individual's
personality. This raises the question as to mhether prejudice is transmitted
directly, or else indirectly via a more general formation of character.

H. Trager end ". Radke -Yarrow, They Learn lad They Live (wew York: Harper
and Company, 1952), p. 349. See also Radke -Yarrow, F. Trager, and J.
hiller, "The Rnle of Parents in the Development of Children's Ethnic
Attitudes," Child Develorment, Vol.XXIII, 1952, pp. 13-53.

Parent's teaching of inter'roup attitudes is frequently unconscious and is
rarely direct or planned. Only a few parents indicate that they are helping
their children to feel respect for differences or are trying to help them resist
the social prejudices around them.

On the basis of these and other studies, the investigator realizes the
important role of the femily in a child's attitudinal development. Powever,
very often little can be done by the school, as an outside agency, to change
parental attitudes. The researcher here is seeking solely to determine
what effect the school curriculumeenhave upon classroom racial cleavape.
Can educationd3out race counteract and reverse that which the children
have acnuired elsewhere (home, peers, community, etc.)" The potential

A-3

cx



possibilities for success are considerable. As Bird has pointed out, very few

families attempt vigorously to inculcate strong antipathies toward Negroes among

their children. Moreover, with the lack of parental unanimity on the problem

in some families, the influence of the school, especially in a program as herein

suggested, may be sufficient to influence tht. child toward a more tolerant point

of view,

3Question: Is the proposed study based on any particular th6gry of prejudice?

Answer: No. Research seems to indicate that a number of factors may be

operative in attitude formation. With some individuals elements of personality

may be involved, with others socio-cultural factors.

See, for instance, J. M. Masling, "How Neurotic is the Authoritarian?"

Journal of Abnormal and Social Psychology, Vol. IL, 1954, pp. 3l6 -3l8; E.

Frenkel-Brunswik, "Social Research and the Problem of Values: A Reply, "Journal

of Abnormal and Social Psychology, Vol. IL, 1954, pp. 466-470. B. R. McCandles

in Children and Adolescents, (New York: Holt, Rinehart, and Winston, 1960).

reviews rather thoroughly the debate over authoritarianism and the F-scale; and

G. W. Allport, in his book Pattern and Growth in Personality (New York: Holt,

Rinehart, and Winston, 196177164, states that an unfortunate error was made

in developing the original scale. "The items are unidirectional: an agreement is

always scored as authoritarian. This fact has led some critics to claim that

there is no elaborate authoritarian syndrome involved, but merely a tendency to

acquiesce a simple form of suggestibility The scale still correlates

with ethnic prejudice, but the original elaborate theory of an authoritarian

'character structure' is placed under strain. One author (H. Rokeach) believes

that a common trait of dogmatism is a better explanatory concept than the complex

syndrome proposed by the original authors." See also J. L. Gilchrist, "Social

itythology," in Annual Review of Psychology, Vol. X, 1959, p. 247.

Studies Describing Prejudice as a Function of personality Inv

Adorno, T. IC, et al. The Authoritarian Personality. New York: Harper, 1950.

The essential contribution of this study was the definition of a personality

type that appears to correlate highly with prejudice, supposedly a prejudice of

a psychological nature rather than culturally originated. However, there has

been much debate over exactly what the "Authoritarianism?' or "F-- scale" actually does

measure.

Criticism of the F -scale

In the 1959 Annual Review of Psychology eight studies were reported in which the

F+ was closely related to acquaiescence--that acquaiescence was a major aspect of

the characteristics measured by the F+. The results of the F -scale also appear to

be affected to a great degree by the behavior of the person administering the test.

Thus, on the basis of these studies, both the validity and reliability of the scale

has been seriously challenged; and such a challenge raises important questions, of

course, concerning the conclusions reached in studies in which the F+ has been

employed as the primary research tool.
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T. Adorn, Else Frenkel-Grunswik, D. J. Levinson, and R. N. Sanford, The Authoritarian

Personality (New York: Harper, 1950).

H The prejudiced individual seldom limits his targets; those prejudiced

against Negroes tend to be prejudiced against Jews and Orientals as well."

B. Kutner, "Patterns of Mental Functioning Associated with Prejudice in Children,"

Psychology Monogranhs, Vol. LXXII, 1958.

"Among his second-graders Kutner obsevved that 'the prejudiced children

are not only less capable of producing valid conclusions but the invalid ones they

do nroduce are 12mIis20,12: held.' Kutner finds prejudiced children less able
in forming concepts, more ready to jump to conclusions, poor in dealing with am-

biguous problems, less task-oriented in problem-solving, more easily discouraged

and perplexed in face of problems to be solved, less likely to show insight and

understanding, and--generally--functioning cognitively in a fashion marked by

rigidity and by intolerance of ambiguity. In Kutnerls grout .2 such traits

are not a function of basic intelligence." (as measured).

G. W. Allport, The Nature of Prejudice (Boston: Beacon Press, 1954), p. 79.

"There is some evidence that children lacking basic trust in early life are

prone to develop in later childhood a suspicious nature, including prejudice

against minority groups."

G. W. Allport, The Nature of Prejudice (Boston: Beacon Press, 1954), p. 441

Prejudiced persons (are inclined) tc "perceive the world as a jungle why re men

are basically evil and dangerous."

Studies Describing Prejudice as a Socio-Cultural Factor:

T. F. Pettigrew, "Regional Difference in Anti-Negro Prejudice." Journal of

Abnormal and Social Ps-Nhology, Vol. LIX, 1959, pp. 28-36.

Pettigrew made a comparative north-south study of prejudice. In this investi-

gation, he found that the difference in the incidence of prejudice between these

two sections of the country is great and follows in the expected direction. He

finds this difference to be mostly a mattcr of directly learned (cultural) pre-

judice. He also concludes that the incidence of "pathologic" prejudice, that is

prejudice which is more a function of nersonality than of learned behavioral

patterns, is about equal in both the north and the south.

M. Jahoda, M. Deutsch, and S. Cook. Research Methods in Social Relations: With

Especial Reference to Prejudice (New York: Dryden and Company, 5517, p7.765.

Closely related to the "social-learning theory" of prejudice and sometimes

considered si-ply an asnect of this theory, is the axplanation of prejudice as a

cultural phenomenon. This view holds that "prejudice is mainly sustained by
social usages and sanctions," rather than by authoritarian personalities in

society.

K. B. Clark, in Prejudice and Your Child (Boston: Beacon Press, 1955) adds thrt

prejudice must be analyzed in a societal context, instead of in terms of isolated,



pathologic factors on individuals )p. 71). Thus$ the researcher must Sind thecontext ". . . for an understanding of the origin and nature of hostile (intergroup)attitudes. . . . Conformity to and success in.
. . patterned life-ways, bringssuch psychological advantages and rewards that the wonder is not that there aremany prejudiced persons, but that there are a good many relatively unprejudiced"(13. 74).

E. A. Suchman, et al. Desegregation: Some Propositions and Research Suggestions.(New York: Anti-Defamation League, 1058), p. 58.

"Prejudice based on conformity to the social customs of a group is the mostcommon (type) in our own society and in others."

K. B. Clark, Pre'udice and. Your Child (Boston: Beacon Press, 1955), p. 17.

"Social scientists are now convinced that children learn social, racial, andreligious prejudices in the course of observing and being influenced by theexistence of patterns in the culture in which they live."

N. Sherif, et al. Intergroup Conflict and Cooperation: The Robbers Cave Experi-ment (Norman, Oklahoma: Institute of Group Relations, University of Oklahoma,1961).

"The problem of intergroup behavior is not primarily the problem of thebehavior of one or a few deviate individuals" (p. 198).

"The average individual member of a group exhibits the degree of prejudicetoward the member of another group prescribed by the social distance scale of hisgroup" (p. 341).

Other Theories Concerning Attitudinal Development:

R. B. Blake and Wayne Dennis, "Development of StereotyPes Concerning the Negro,"Journal of Abnormal and Social Psychology, XXXVIII (1943)2 pp. 129-135.

The four processes of integration, trauma, differentiation, and adoption arenot mutually exclusive. This stuth indicates that the Southern attitude towardthe Negro is first adopted, then differentiated. Very young white children showeda general hostility toward Negroes, ascriLLng no good qualities to them; olderwhite children showed a differential reaction, according to the colored racethose "good" qualities incorporated in the stereotype, e.g. musical, good-humored.

As the investigator has designed this study, acceptance of a particulartheory is not an essential factor. He simply tested the hypothesis:"The elementary school curriculum can serve to lower the amount of cleavage thatexists in some integrated fourth-grade classrooms."

4Question: Do children already know a great deal about race withoutstudying it?

Answer: No.
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Gordon W. Allport. "Resolving Intergroup Tensions: An Appraisal of Methods."
In Lloyd A. Cooke (ed.), Toward Better Human Relations. Detroit, Michigan:
Wayne University, 1952, pp. 37-72.

Allport found in a study of college students that only 8 percent of the
subjects recalled Frying learned scientific facts about race. What, then, might
a survey of upper elementary grade reveal? Race, religion, prejudice, and dis-
crimination are almost taboo subjects at this level.

5(uestion: Will recognition that cultural, social, and minor physical
differences exist between races actually tend to intensify any prejudice present
among the children in a classroom rather than to lessen it?

Answer: No.

Joseph B. Gitler (ed.) Understanding Minaltiasaga. New York: John Wiley
1956, p. 136.

Gitler emphasizes the fact that differences do not create problems. The ways
in which we regard and react to these differences and the degree to which we
respect and accept them crePte the problem.

6Question: What previous studies have been done on the effects
of lowering prejudice among children?

Answer: Studies investigating the effect of education upon the reduction of
prejudice have concerned primarily the general education level of adults.

Charles H. Stember. The Effect of Education On Prejudice Against girvdzt 2/zzak.
New York: the American Jewish Committee, 19 O.

Stember found education more effective than contact in reducing prejudiced
beliefs.

Samelson, "Does Education Diminish Prejudice?" The Journal of Social Issues, I: 3,
1945, pp. 11-13.

Samelson, in her analysis of a National Opinion Research Center Study, concludes
that "general education does diminish prejudice."

Harding and Others, "Prejudice and Ethnic Relations," Handbook of Social
Psychology, ed. G. Lindsey (Cambridge, Massachusetts: Addison-Wesley Publishing
Co., 1954), II, 1039.

Harding and his associates, reviewing the literature in 1954, states that "the
most consistent finding is a negative correlation between prejudice of all kinds
and amount of formal education."

Katz, Education and Anti-Semitism: A Review of Research (typescript).

Only two of nine studies examined "failed to find a Positive relationship
between education and tolerance."
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Harding and Others, "Prejudice and Ethnic Relations," Handbook of Social
psychology, ed. G. Lindsey (Cambridge, Massachusetts: Addison-Wesley
Publishing Co., 1954), II, 1047.

Virtually all studies of the effect of education on prejudice have been con-
ducted with small samples of specialized groups--usually college students living
within a necessarily circumscribed milieu. "The only conclusion that can be drawn
from these studies is that college education may or may not have a liberalizing
effect unon the intergroup attitudes of students, depending upon the nature of
the students and the nature of the education." Relatively little yet is known
concerning the effect that specific study about race has upon the lessening of
prejudice among children. It is for this mason that the present study was carried
out.

H. H. Remmers, Studies in Attitudes, Purdue University Bulletin, Vol. XXXV, No. 4.
Studies in Higher Education, No. 26, 1934, 112pp.

Remmers and his students have been able to show that teaching materials taking
up only about fifteen minutes of class time may produce significant changes in the
child's attitudes toward various social problems and that these changes still
persist after a period of a full year. They have studied such problems as farm
policies, attitude toward the Negro, social insurance, labor unions, and capital
punishment. The general observation is that such information produces a marked
shift in the direction which would be expected by the nature of the information
given and that this marked shift is followed by a tendency to regress to the
previous attitude. There is frequently a period of wavering, and ultimately the
attitude becomes stabilized at a point somewhat between the original attitude and
the extreme shift.

Ruth C. Peterson and L.L. Thurstone, Motion Pictures and the Social Attitudes of
Children, Macmillan Co., 1933, 75 pp.

The prevalent practice of allowing children to attend large numbers of movies
suggests that we should know the effect of movies upon attitudes. This,study
reported a number of experiments in which children were given attitude tests and
then were allowed to attend a performance of a certain moving picture. A few
weeks later they were retested to see whether or not any change in attitude had
resulted. These studies indicated that pictures portraying crime in a glamorous
light have a significant effect upon chilaren, that pictures favorable to the
Chinese reduce prejudice against the Chinese, that pictures unfavorable to the
Chinese increase prejudice, and the like. The changes produced by "movies" were
large and persisted for long periods of time.

?
Question: What materials, then, are available?

Anwer: Supplementary children's books and some films Provide an excellent
base for intergroup education.

Francis J. Brown and Joseph E. Roucek. One America: Englewood Cliffs, New Jersey:
Prentice -Hall, 1952.

The National Film Board of Canada provides material for intergroup education
in a series of fine films which present both sides of cultural groups. A list
of these appears in One America.

+1,1,,...x.A. i4.4.4-o44ts,...,,
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italidilaA0Okqe VW York: American Jewish Committee, 1951.

This is a reading list of supplementary children's books which present a
more realistic picture of racial groups.

Margaret M. Heaton, and Helen B. Lewis, ileadinejoaddvsfatEmftelptionst.
Washington, D. C.: American Council on vducation, 195.

This, too, is a reading list of supplementary children's books which presents
a more realistic picture of racial groups.

Duestion: Illy. was Grade Four and not some other level selected for this study?

Answer: The unit is bein,.; taught in Grade 4. Moreover, studies indicate that
this is a crucial grade in the active aspect of inter-racial relationships. Al-
though children before this level nay be prejudiced verbally end cognitivelp it is
at this grade that actual interracial cleavage begins to manifest itself intensively.

Selltiz,Ital. Research Methods of Social Relations. Revised one volt ed.
(New York: Henry Holt end Company, 1959) 622 pp.

Among the earliest applications of sociometric techniques to the study of
relations between racial or ethnic groups were the studies of Criswell (1937,
1939.) She asked children in mixed Negro white classes, from kindergarten
throuPh the sixth grade in n public school, to choose two classmates beside
whom they would like to sit. She found that, in this school end within this
age range, cleavage between the sexes was fax more marked than cleavage between
Negroes and whites. The white children did not begin to withdraw from the vegro
children until the fourth grade and did not form a "racial" group until the
fifth grade--a finding previously reported by roreno (1934).

9Cluestioa: Does increased "contact" between the races in a classroom serve
to lessen prejudice among groups?"

Answez: Contact alone appears to be insufficient.

Marion Padke-Yerrow; Helen G. Trager; and Hadassah Davis. "Social Perceptions and
Attitudes of Children." Genetic psychology' Monographs, Vol. XL, 1949, OD. 327-247.

An early report on the Philadelphia study stated that stereotype and prejudice
do not arise primarily from interpersonal contacts and that contact will not change
stereotype and prejudice. Children tend to regard the good contacts as exceptions.

10
Clumstion: Are children really prejudiced?

Anmer: Many are, but not all.

B. Kutner, "Patterns of irental Functioning Associated with Prejudice in Children,"
Psychology lionographs, Vol. L XII, 1958.
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Kutner, studying seven-year-olds in the Boston area, found 12% of his sample(60 children) "clearly prejudiced."

G. W. Allport, The Nature of ptejudice (Boston: Beacon Press, 1954), p. 309.

"G. W. Allport concludes that by age seven or eight many children arrive atwhat he describes as a 'totalized rejection' which 'seems to reach its ethno-centric peak in early nuberty (But) as children grow older they normallylose this tendency to total rejection and overgeneralization. . . . (However)the 'total rejection' is chiefly a verbal matter.' This verbal rejection maybe accompanied by behavioral accentance. By about age twelve, however, verbalrejection is likely to have been renlaced by the 'double-talk' customary amongadults who nrofess no prejudice while in fact demonstrating it. Verbal rejection(accompanied by behavioral acceptance), gives way to behavioral rejection(accompanied by verbal acceptance).

J. Rosner, "When 'tate Children are in the Minority," Journal of Educational
Sociology, Vol. XXVIII, 1954, pp. 69-72.

Rosner observed that the white children showed overt prejudice in a groupin which they constituted the minority.

11
Question: Are children really aware of race?

Answer: Yes, most are.

H. W. Stevenson, and N. G. Stevenson, "Social Interaction in an Interracial NurserySchool," Genetic Psychology Monographs, Vol. LXI, 1960, pp. 37-75.

The investigators report that their "observational records contained manyexamples showing awareness of the physical differences related to race." (p. 60).

M. E. Goodman, "Evidence Concerning the Genesis of Interracial Attitudes,"
American Anthropologist, Vol. VITIL, 1946, p. 625.

"The development of race awareness an-: attitudes is of course a continuousprocess through childhood, but three essential and overlapping phases are disctinguishable. Phase 1: Awareness, the dawning and sharpening of consciousnessof self and of others in terms of racial identity; Phase 2: Orientation(incipient attitude), the learning and synthesizing of race-related words,concepts, and values; Phase 3; True Attitude, the establishing of full-fledgedrace attitudes.

G. W. Allport, Pattern and Growth in
Winston, 19.61377: 297.

"The first six years of life are
attitudes, though it is a mistake to
for them. A bigoted personality may
no means fully fashioned."

fellonality (New York: Holt, Rinehart and

important for the development of all social
regard early childhood as alone responsible
be well under way by the age of six, but by
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llary Ellen Goodman, Baas Jwareness, jin igung Children, rev. ed. (New York: Collier

Books, 1964), p. 253.

"By the age of four nearly all normal children will be at least minimally
and occasionally aware of the physical marks of race and many will have developed
distinct in-group/Out-group orientations (incipient race attitudes). This we

are justified in concluding since it has been found true in each of the groups

of children studied."

H. G. Trager and M. Radke-Yarrow, Thy Le_ t They Um (New York: Harper,

1952), PP. 150, 346.

In summarizing their data concerning "social perceptions" of kindergarteners,
first-graders, and second-graders in Philadelphia, Trager and Radke-Yarrow stated
that "... concepts and feelings about race freouently include adult distinctions
of status, ability, character, occupations, and economic circumstances.
Among older children stereotyping and expressions of hostility are more frequent,
and attitudes are more crystallized than among the younger children."

H. W. Stevenson and E. C. Stewart, "A Developmental Study of Racial Awareness
in Young Children," glad Develonment, Vol. XXIX, 1958, p. 408.

By the ages of 4, 5, and 6 the "Subjects were responding in a manner which
indicated not only awareness of racial differences, but also the use of stereo-
typed roles."

K. B. Clark, arijudgg And loutg=1 (Boston: Beacon Press, 1955), P. 23.

By the aye of four Phase 2 of the developmental process appears to be well
under way. K. B. Clark concludes, in fact, that the child's first awareness
of racial differences is. . .associated with some rudimentary evaluation of
these differences. . . The child. . . cannot learn what racial group he
belongs to without being involved in a larger pattern of emotions, conflicts,
and desires /hich are part of his growing knowledge of what society thinks about
his race.

C. Landreth and B. C. Johnson, "Young Children's Responses to a Picture and
Inset Test Designed to Reveal Reactions to Persons of Different Skin Color,"
Wag Dqvelopment, Vol. XXIV, 1953, p. 78.

Landreth and Johnson, questioning whether an awareness of race appears at
the same time and in equal proportion among children of lower and upper socio-
economic status, studied white three- and five-year-olds of conspicuously
different status backgrounds. They concluded that the higher status children
"perceive it in affective terms." But in both groups a majority of children did
perceive it, at both age levels, as did the lower status Negro children they
studied. In summary: "Patterns of response to persons of different skin color
are present as early as three years and become accentuated during the succeeding
two years."

K. B. Clark, Preludice and Your Ciajai (Boston: Beacon Press, 1955), P. 19.

"Among three-year-old Negro children in both northern and southern communities,
more than 75% showed that they were conscious of the difference between "white"
and "colored" These findings clearly support the conclusion that racial aware-
ness is present in Vegro children as young es three. . . . Furthermore, this
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knowledge develops in stability and clarity from year to year, and by the age of
seven it is a part of the knowledge of all Negro children. Other investigators
(R. Horowitz; H. E. Goodman; Radke, Trager, and Davis) have shown that the same
is true of white children."

H. Trager and M. Radke-Yarrow, The Learn What They Live (New York: Harper,
1952), p. 137.

. . .Negro children of preschool Pge societimes identify "incorrectly"
(their race), not because they are unaware of (their) own racial identity,
but precisely because they are aware and are rejecting that identity. "A
child may try to escape the trap of inferiority by denying the fact of his awn
race."

H. W. Stevenson and N. G. Stevenson, "Social Interaction in an Interracial
Nursery School," Genetic Psychology Monographs, LXI, 1960, pp. 37.75.

"Goodman's general conclusion that children begin to develop racial awareness
at an extremely early age is supported, and as might be expected, the proportion
of 3-year-old children in the present study who showed high awareness was lower
than the proportion of 4-year-olds in Goodman's study. Many of the ways in
which the children expressed awareness were common to both studies, and some of
the children in both studies developed a concern about teir own racial status."
The investigators report that their "observational records contained many examples
showing awareness of the physical differences related to race." (p. 60).

12
qmestion: Why was the Negro-white relationship selected for this study?

Answer: The present intensity of the problem concerning this relationship
has been the primary criterion governing the selection. Studies consistently
show prejudice to be greatest toward the Negro.

E. Frenkel-Brunswik and J. Havel, "Prejudice in the Interview of Children: I,
Attitudes Toward Minority Groups," Journal of Genetic Psychology, Vol.
DOOM, 1953, p. 135.

Among "Gentile" ten- to fifteen-year-olds studied by Frenkel-Brunswik and
Havel, prejudice toward Negroes was greater than toward other minorities:
Mexicans, Chinese, Japanese, and Jew.

H. G. Trager and M. Radke-Yarrow, They Learn What They Live (New York: Harper,
1952), p. 345.

"Derogatory stereotypes and reactions indicative of adherence to patterns
of social discrimination occur most freuently with respect to the Negro group."
J. Galtyng, who studied 2,000 American youngsters (in 21 cities) of grades 9
through 12, found prejudice toward Negroes, Jew, and Catholics (in that order
of intensity). This investigator concludes that, in general, the level of pre-
judice among these high school students is at least not below current levels in
the adult populations.

J. Rosner, "When White Children are in the Minority," Journal of Educational
Sociology, Vol. XXVIII, 1954, pp. 69-72.
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In his study of white twelve-year-olds Rosner found thatthey "were (verbally)almost unanimously prejudiced against Negroes"; however, "tne prejudice express-ed verbally did not usually express itself in the behavior of these samechildren."

R. M. Goff, Problems and Emotional Difficulties of Elms Children. (New Yozik:Bureau of PUblications, Teachers College, Columbia University; Contributionsto Education No. 960, 1949).

The author discovered that 77% of her 150 ten- to twelve-year-old Negrosubjects had experienced "ridicule" or "indirect disparagement"; 41% had
experienced aggression from white children; 11% reported physical ill-treatmentfrom whites. Goff believes these figures to be too low.

13Question: Does prejudice have any effect upon the personality and develop-ment of children?

Answer: Yes, decidedly it does. The effect almost invariably is anadverse one, both for the members of the majority and the minority.

Mary Ellen Goodman, Race Awareness in Young Children, rev. ed. (New York:Collier Books, OM, p. 259.

Crucial factors in lowering the self-esteem of Negro children "appear tobe (1) essential separation of the Negro child from the larger community,
simultaneously with (2) pressures to conform to the standards of that community.Academic retardation and negative self-image result."

Martin Deutsch, "Minority Group and Class Status as Related to Social and
Personality Factors in Scholastic Achievement," Monograph No. a, Societyfor Applied Anthropology, 1960, pp. 11, 19.

In the depth study by Deutsch of 400 children convincing evidence was ob-tained regarding the differences in self-concepts between the disadvantaged
white children and Negro children. Deutsch found self-concepts generallymore negative among the Negroes; "a relatively high proportion of the whitelower -class children in this sample have nlgative self-responses, but notnearly as many as in the Negro group . . .The Negro group as a whole isaffected by lowered self-esteem."

Deutsch found that in general, the Negro group tends to be more passive,
more featful, and more dysphoric than the whites. Although the Negro childrendo show less aggressive content in their responses, it is of great interest
that, when asked to complete the sentence "If I could be an animal I wouldmost like to be 1" 31% identified with an aggressive animal as com-pared with only 1 gn7i7Re white children.

G. F. Boyd, "The Levels of Aspiration of White and Negro Children in a
Non-Segregated Elementary School," Journal of Social Psychology, Vol.XXXVI, 1952, pp. 191-196.

Boyd finds among Negro elementary school children higher occupational
-qpirations than their white classmates show. He suggests that this inclination
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among the Negro children renresents a defense mechanism- -that it results from

their insecurity.

D. S. Palermo, "Racial comparisons and Additional Normative Data on the Children's
Manifest Anxiety Scale," Child Development, Vol. XXX, 1959, PP. 53-57.

Anxiety levels among fourth- to sixth-graders were higher for Negro than for
white children.

P. H. Mussen, "Differences Between the TAT Responses of Negro and White Boys,"
Journal of Consulting Psychology, Vol. XVII, 1953, pp. 373-376.

Mussen found that the white boys predominantly perceive the world as a
friendly place; the Negro boys, on the contrary, perceive it as hostile and
threatening.

J. H. Douglass, "The Effects of Minority Status on Children," Survey Papers,

1960 White House Conference on Children and Youth, p. 183.

The Negro'Hrejects himself by ..seeing himself through the .eyes of the majority

group." Having "accepted as his own the values, norms, and ideals of the majority,
the marginal (minority) person sees himself as part of what is rejected. The re-

sult . . . may be self-hatred.

B. R. McCandless, Children and Adolescents (New York: Holt, Rinehart and

Winston, 1960), p. 381.

"Society is so organized as to lead the Negro child to devalue and perhaps
even to reject his own ethnic group. The consequences of such rejection for
the self-concept of Negro children are serious and should be investigated further."

Committee on Social Issues, Group for the Advancement of Psychiatry, Psychiatric
Aspects of School Desegregation, No. 37, May, 1957, p. 18.

Merely by reason of his membership in the white group, an individual is
accorded certain social privileges, and experiences the sense of being "better"
or higher class. Conversely, by mere reason of membership in (ovassignment to)
the Negro group, one is deprived of these privileges and experiences the sense
of being "second class."

H. G. Trager and EL Radke-Yarrow, They Learn What They Live (New York: Harper,

1952), pp. 345-346.

Trager and Radke- Yarrow report, of their kindergarten to second-graders in
Philadelphia, that the Negro children--like the whit es - -"ascribe many undesirable

stereotypes to Negroes. . . .Seldom do Negro Children give responses of unmixed

positive feelings toward their own group. . ."

Marion Radke Yarrow; Helen G. Trager; and Hadassah Davis. "Social Perceptions

and Attitudes of Children." Genetic Psycho]ogy Monographs, Vol. XL, 1949,

pp. 327 -247.

Studies of prejudice in pre-school children reveal that both Negro and white
children see the Negro as inferior.
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C. Landreth and B. C. Johnson, "Young Children's Responses to a Picture and
Inset Test Designed to Reveal Reactions to Persons of Different Skin Color,"
Child Development, Vol. XXIV, 1953, p. 78.

"Though living in a democracy, many Negro citizens apparently learn by three
years of age that skin color is important, that white is to be desired, dark to
be regretted."

K. B. Clark, Prejudice and Your Child (Boston: Beacon Press, 1955), p. 23.

Negro children between the ages of three to seven (in both Northern and South-
ern communities) were Clarks' subjects; when asked to choose between white and
brown dolls "the majority of these Negro children at each age indicated an unmis-
takable preference for the white doll and a rejection of the brown doll."

J. K. Morland, "Racial. Recognition by Nursery School Children in Lynchburg,
Virginia," Social Forces, Vol. XXXVII, 1958, pp. 132-137.

Morland says of his preschool Virt,...Aan subjects that the Negro children tend
to identify with whites--as do white children themselves. Of his Negro subjects he
observed that many who identified themselves as colored "did so reluctantly and with
emotional strain."

Quotation from: Mary Ellen Goodman, Race Awareness in Young Children, rev. ed.
(New York: Collier Books, 1964), p.

"Among the Texan children (aged three to seven)studied by Stevenson and Stewart,
the Negroes often gave evidence of out-group preference and in-group disparagement
or rejection."

Mary Ellen Goodman, Race Awareness in Young Children, rev. ed. (New York: Collier
Books, 1964), p.17.

Goodman concludes: "We found the Negro children to be basically out-group orient-
ed--to share a 'sense of direction' a22-from Negroes and toward whites. But the
white children are in-group oriented; their basic orientation--their 'sense of direction'
is around within the orbit of the white world and quite without the racial self-doubt
and self-concern which is in- the Negro children."

C. Bird, E. C. Monachesi, and H. Burdick, "Infiltration and the Attitudes of White
and Negro Parents and Children," Journal of Abnormal and Social Psychology,
Vol. VIII, 1952, go. 695-696,

White children express prejudice toward Jews and Negroes in equal degree. .

The Negro children hold more favorable attitudes toward white children than the latter
do toward Negro children. . ."

R. K. Kerckhoff and F. Gould, "A Study of Children's Sense of Community," Merrill-
Palmer Institute (mimeographed), 1961.

Kerckhoff and Gould found that fifth-grade Negro children in Detroit prefer
racially heterogeneous'neighborhoods, a preference which was not paralleled among
their white classmates.
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APPENDIX B

UNIT TITLE: THE KTMICAN NEGRO

Grade 4

I. BASIC KNOWLEDGE, UNDERSTAVDINGS, AND GENERALIZATIONS

The child should:

A. Understand that the American Negro is a citizen of the United States.

B. Understand that every citizen has equal rights, privileges, and responsibilities
regardless of race, creed, and color.

C. Understand that man's way of life is influenced by his cultural heritage,
his physical world, and his social environment.

D. Know that the lives of American Negroes have been influenced by their African
heritage, by their history of enslavement, and by the present conditions
under which they live.

E. Know how and why slavery was begun in America.

F. Know something about the continent of Africa from which the slaves were brought.

G. Know how and why slavery came to an end in this country.

H. Understand that slavery is harmful to both master and slave.

I. Understand that the United States is still trying to solve problems resulting
from the attitudes which were developed during and fostered by slavery.

J. Know and appreciate Negroes who have contributed to the greatness. of America.

II. CONTENT: THE AMRICAN bMGRO . Teacher Resource Material

A. Introduction

1. The Negro in the Early History of Gary

s The child has learned that many Negroes were among the people who
came to help settle Gary and to contribute to its growth.

2. The Negroes who came to Gary were native born American citizens. They
did not come to Gary from another country.

3. Who Is a Negro?

-- A Negro is any person who has a single Negro or African ancestor.

.,1111111,
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B. Africa . the Original Home of the Negro

1. Size

2. Climate

3. Topography

4. Resource

5. People

6. Government

C. The Period of Slavery

1. What Slavery Is

-- Slavery is a social institution in which human beings are legally
held as property. A slave is a person who is owned by another person.

2. Why Slavery Was Begun in this Country

-- The development of the great resources of this new country needed
a vast supply of labor. When the supply of voluntary or indentured
white labor had run low, the slave trade was begun.

3. Where the Slaves Came From

-- The slaves were brought to this country mainly from the west coast
of Africa.

4. Who Brought Them

-- Trading vessels of the Dutch, the English, the French, the Portuguese,
and of the American colonies engaged in the slave trade.

5. Who Were These Slaves

At first the slaves were captives of various African tribes,
legitimate prisoners of war traded by the victor to the slave
traders. As the commercial value of the slave was determined by
his potential usefulness, young, strong men were in great demand.
Chiefs, sons of chiefs, and warriors were often in this group.
Later African natives - men, women, and children . were secured by
any method. The slave traders would devise tricks, kidnap, and
trap them in order to capture and load the slaves on ships to be
brought to America.

6, What Use Was Made of the Slaves

-- Slaves were sold to persons who needed their service. The largest,
market for slaves was found in the plantations of the South. Most of
the slaves were used for field hands to plant, tend, and harvest the
cotton crop. Other slaves worked as house servants, still others
were skilled artisans, carpenters, brick masons, harness makers and suct
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7. Condition of the Slave

The conditions under
somewhat in the degre
subjected. At best, t

which the slaves lived and worked varied
e of hardship and cruelty to which they were
he slave's life was a hard one.

8. Free Negroes during the Period of Slavery

a. Among the early settlers
came voluntarily and who w
their freedom as a reward f
War. Other slaves purchased
freedom by benevolent masters.
from slavery by running away t
children of these free Negroes

f this country were a few Negroes who
re never enslaved. Many slaves received
r their services in the Revolutionary
their freedom or were granted their

}Zany more were fugitives who escaped
non-slave holding areas. The
ere born free.

b. At the beginning of the Civil War there were approximately one half
million free Negroes in the country scattered throughout the North
and the South. Many were uneducated and unskilled; many were
artisans, carpenters, glaziers, leather workers, and such. Some
owned and operated small businesses. A few had become wealthy owners
of property or had achieved success as professional men.

D. Civil Liar Appears Inevitable

1. Contributing Factors

a. The Attitude of the Slaves Themselves

Many early slaves accommodated themselves to the conditions
of slavery hoping always to return to their homeland. Others

ran away and helped others to escape, e.g., Harriet Tubman,
Sume planned and carried out insurrections. Some were able to
purchase their freedom; others less fortunate, committed
suicide. The content of the Negro spiritual developed during
slavery is a testimony to the slaves' deep desire for freedom.

b. The Attitudes and Activities of the Abolitionists

Many white people, especially from the North, believed that
slavery was morally wrong. They, along with free Negroes
and fugitive slaves, lectured widely and wrote volumes in an
attempt to appeal to the conscience of the nation to end the
inhuman practice. These and many others were active in the
famous "Underground Railway."

c. The Attitude of the White South

The white South, in order to make slavery secure, engaged in more
cruelly restrictive practices with respect to the slaves. Teaching
slaves to read was a punishable offense. The penalties for attempted
escape and for aiding a fugitive became more severe. The Supreme
Court abetted the cause of the South in the Dred Scott decision of
1857. The white South had to convince itself that Negroes were an
inferior breed in order to justify their practices to themselves, how-
ever some white southerners were opposed to these practices*



Civil War

a. This was a war between the South, the slave-holding portion of the
country, and the North, the non-slave states, over the question of
the right to secede.

b. President Lincoln was determined to save the Union.

c. Lincoln became convinced that the country could not exist half
slave and half free.

E. The Emancipation Proclamation

1. Issued as an act of war

2. Freed all slaves in the rebelling states

3. The constitution is amended

a. 13th Amendment . slavery shall not exist within the United States
or its possessions

b. 14th Amendment - former slaves should have full citizenship rights

c. 15th Amendment . former slaves were assured the right to vote

F. After Emancipation

1. Problems

a. Educational

Many localities in the South had made it illegal to teach the
slaves. Hence, the ignorance of the newly freed Negro was vast.
In spite of the fact that many had learned in secret, only one
out of ten was-able to_read..

b. Economic 4'

-- Even though the slaves had worked hard for many years, contributing
to the economic development of the South, as they had been denied
wages they had nothing when they became free. Some Negroes who
had been free over a period of time, however, had already
become men of substance.

2. Development

a. Institutions

Freed Negroes, not finding a welcome in already established
institutions of America, soon began to establish institutions
of their own: schools, churches businesses, newspapers,
magazines, and other types.
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b. Help for the Freedom
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The Freedmen's Bureau, established by Congress in 1865 to furnish
aid and assistance to the freedmen, established and maintained
schools for Negroes throughout the South from 1865 to 1870.
The Bureau's efforts in this area were supplemented by the work
of the American Missionary Association, still active in the field,
and many other church related agencies. Many individuals, like
Myrtilla Miner in Washington, D. C., dedicated their lives to
the education of the freedmen.

c. Leaders

Individual Negroes during this period continued the unbroken
line of outstanding leaders which runs through the history of
America. Some of the Negroes who have contributed to America's
greatness are:

(a) Crispus Attucks (1723-1778), a free Negro sailor of Boston,
the first colonist to be killed in the Revolutionary War.

(b) Phillis Wheatley (1753-1784), an African-born slave girl
whose poems were read and admired in England as well as in America.

(c) Ira Aldridge (1807-1867), internationally famous Shakespearean
actor, honored by a Memorial Chair in the Shakespeare Memorial
Theater at Stratford on Avon.

(d) Benjamin Banneker (1731-1806), a free Negro scientist and
inventor who was appointed by President Washington to serve on
the commission which planned Washington, D. C.

(e) Frederick Douglass (1817-1895), orator, abolitionist, born
in slavery, escaped to freedom, became known as the "golden
trombone of abolition."

(f) Harriet Tubman (1826-1913), one of the most famous "conductors"
on the Underground Railroad, often called the Moses of the
Negro race.

(g) Robert Smalls (1839-1915), a slave seaman on a Confederate
gunboat, the Planter, who with his family aboard, seized the
gunboat and declared it to the United States Navy.

(h) Booker T. Washington (1856-1915), educator and influential
spokesman for the Negro, who founded Tuskegee Institute to
provide a practical education for Negroes.

(i) W. E. B. DuBois (1868-1963), scholar and writer who advocated
full political rights, industrial opportunity, and spiritual
freedom for Negroes.

(j) Paul Lawrence Dunbar (1872-1906), lyric poet of distinction.
(k) George Washington Carver (1864-1943), scientist, agricultural

chemist, sometimes callea the "savior of southern agriculture."
(1) Mary Mcleod Bethune (1875-1955), educator, political advisor,

founder of Bethune-Cookman College.
(n) Charles R. Drew (1904-1950), physician and scientist, pioneer

and authority of the field of blood plasma research.
(n) Ralph Bunche (1904- ), under Secretary-General of the United

Nations, Nobel prize winner.
(o) Marian Anderson (1902- ), internationally famous singer whose

controlled voice Toscaninni called "the voice of the Century."
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G. Footnote to Africa - Emergence of New Nations

-- Africa, the continent from which the Negro slaves were abducted, has
also undergone change. There are now more than thirty independent
African nations represented in the United Nations.

H. Present Problems

-- The United States is still trying to bridge the gap between the Negro's
constitutionally granted rights as a citizen and the actual discrimination
in many areas to which he is still subjected.

/I/. SUGGESTED ACTIVITIES AND EXPERIENCES: THE AMERICAN NEGRO

A. Read pertinent materials, biographies, and such.

B. Listen to records, reports, and talks.

C. Discuss the basic concepts: citizenship, freedom, Negro, and others.

D. Write reports on areas of individual interest.

E. Do choral reading of selected poems by Negro authors, e.g., Dunbar, Cullen,
Brooks, and McKay.

F. Dramatize some of the interesting events in the lives of the people studied.

G. Make a mural depicting the main events in the history of the Negro in America.

H. Construct crossword puzzles using the materials learned.

I. Improvise games such as 'What's My Line?" to identify some of the persons studied.

J. Identify the schools in Gary which have been named for Negroes. Find out why
these names were chosen.

X. Listen to and sing Negro spirituals and Negro folk songs.

L. Find out about eminent Negroes currently active in some area, e.g., Leontyne
Price in opera, Sydney Paler in the movies, John Hope Franklin, University
of Chicago Professor.

IV. RESOURCES: THE AMERICAN NEGRO

A. Books and other publications

Adams, Russell L. Great Negroes Past and Present. Chicago: Afro-Am
Publishing Company, Inc., 1963.

Bontemps, Arna. Frederick Douglass. New York: Alfred A. Knopf, Inc., 1959.

Bontemps, Arna. Golden Slippers - Anthology of Negro Poetry, New York:

Brooks, Gwendolyn. Bronzeville Boys_and Girls. New York: Harper and Row, 1956.
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Chu, Daniel, and Skinner, Elliott. A Glorious Age in Africa. New York:
Doubleday and Company, Inc., 1965.

Dunbar, Paul Lawrence. Complete Poems of Paul Lawrence Dunbar. New York:
Dodd, Mead and Company, 1962.

Franklin, John Hope. 11FriaAlaKerato Freedom. New York: Alfred A. Knopf,
Inc., 1163, 2d ed.

Graham, Shirley. Booker T. Nuldadss. New York: Julian Messner, Inc., 1955.

Graham, Shirley. glom Washington Carver. New York: Julian Messner,
Inc., 1944.

Graham, Shirley. Your Most Humble Servant - Benjamin Banneker, Mathematician.
New York: Julian Messner, Inc,, 1949.

Graham, Shirley. DeSable Jean Baptiste Pointe, Discovery of Chicago:
New York: Julian Messner, Inc" 1953.

Graham, Shirley. There Was Once a Slave - Frederick Douglass. New York:
Julian Messner, Inc., 1947.

Hughes, Langston. Famous Negro Music Makers. New York: Dodd, Mead and
Company, 1955.

Hughes, Langston. Famous Negroes of America. New York: Dodd, Mead and
Company, 1955.

Hughes, Langston. Famous American Negroes. New York: Dodd, Mead and
Company, 1961.

Hughes, Langston, and Meltzer, Melton. A Pictorial History of the Negro in
America. New York: Crown Publishers, Inc.

Johnson, Edwina Chavers. Guide for meachers, guide for teachers on
contributions of Afro-Americans to the American culture, 1963. (144-53
207th Street, Cambria Heights, New York 11411).

Millender, Dharathula. Crispus Attucks: Boy of Valor. Indianapolis:
The Bobbs-Merrill Company, Inc., 1965.

Shackelford, Jane D. Child'ory.ofthellegro. Washington, D. C.:
The Associated Publishers, Inc,: 1962, revised ed.

Sterling, Dorothy. Captain of the Planter - The
New York: Doubleday and Company, Inc., 1958.

Sterling, Dorothy. ....IFrejorEirgn - The Story of
Doubleday and Company; Inc,, 1954.

1Woodsons Carter G., and Wesley, Charles H. The Negro in Our History.
Washington, D. C.: The Associated Publishers, Inc., 1962.

Story of Robert Smalls.

Harriet wman, New York:

B-8

a



B. Films

These films are available from the Central Audio-Visual Department. Check
your A-V Guide for a more complete description of the films. Contact your
building A-V Coordinator to arrange for the use of these films.

All films should be previewed to determine suitability for use with ysam
particular class.

George Washington Carver
Abraham. Lincoln
Booker T. Washington

C. Filmstrips

These are suggested for building ordering purposes and may or may not be
available to you presently. Check with your Materials Center Coordinator or.
your Audio - Visual Coordinator. If you wish to preview filmstrips, you must
come to the Audifl-Visual Department at the Service Center. The filmstrips
are catalogued but are not released from this department since they are for
preview purposes only.

Leading American Negro Series SVE
Marl McLeod Bethune
George Washington Carver
Benjamin Banneker
Robert Smalls
Frederick Douglass
Harriet Tubman

D. Records

Selected recordings of Negro spirituals and folk sons by Marian Anderson,
Harry Belafonte, Odetta, Josh White and others.

E. Songs

Music Across Our Country. Follett Publishing Company, 1959, revised ed.

This Is Music, 4. Allyn and Bacon, Inc., 1961, pp. 21, 22, 23, 49, 87,
88, and 104.

B -9
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Totals

TABLE C -I

Analysis by Covariance of the Data from the

Multiple.Choice Part of the Test of Knowledge by

Group, to Determine if a Significant Gain Resulted from the

Study of the Unit

LEVEL N

1 330
2 241
3 207

SUli X SUII Y SUI; XY SUIT. mg.:.

3607.00 5997.00 67397.00 42553.00
2952.00 4884.00 61127.00 38908.00
2545.00 2955.00 38086.00 33957.00

778 9104.00 13836.00 166610.00 115418.00

LEVEL SUil YSQ. SUS ix' SUIT

1 116227.00 21631179.00
2 102836.00 14417568.00
3 45781.00 7'20475.00

Totals 264844.00 125962944.00

Treatment
Totals

CORRECTED
SUE XSQ.

2137.3970
2749.0625
2667.0242

CORRECTED
SUl.I YSQ.

72t5.1553
3859.0049
3597.3047

8884.8184 18783.7227

341.3340 4082.2578

Overall Regression Coefficient (B) = 0.5743
Sum of Souares Due to Regression = 2817.4958

Testing of Assumptions

CORRECTED
SUIc XY

1847.9736
1303.0664

1755.2031

4703.9023

-202.3418

Hypothesis - The Regression Coefficient within each Treatment Level is
the same. I.E., B(1) = B(2) = = B.

WOO
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LEVEL OF
TREATMFT

SS. REG.
B(I) OF TRT.

TABLE G-I( cont.)

SS. DEV. FROii
REG. OF TRT.

TABLE OF MANS
Y ADJUSTED ADJUSTED

DF lEANS BY B BY B(I)

1 0.5909 1091.9645 6153.1907 328 18.173 18.616 18.629
2 0.4740 617.6586 3241.3463 239 20.266 19.951 20.006
3 0.6581 1155.1219 2442.1828 205 14.275 13.935 13.885

Sum 2864.7450 11836.7197 772

F( 2,772) = 1.541

Hypothesis - the overall regression coefficient

F( 1,774). = 183,503

BEFORE ADJUSTiENT

SOURCES DF

2
22!

TOTAL 777

AFTER ADJUSTiZNT

TREAT1MNT
RESIDUAL

DF

22k

TOTALS 776

ADJUSTED TRLATiENTS

COVARIANCE TABLE

is zero. I.E., B = 0.

SUM XSQ. SUM XY

341.3340 -202.3418
8543.4844 4906.2441

8884.8184 4703.9023

YS(4.

11883.9690

16293.3287

MAN SQ.

15.3540

2 4409.3597 2204.6799

Level

1
2

3

N

330
241
207

Adj. "ean

18.616
19.951
13.935

Mean Sq.

15.3540

Mean

3.918

SE12 = (3.918)(.085) = .333

C-3

SUM YSQ.

4082.2578
14701.4648

18783.7227

F RATIO

143.5903

d.f. = 775 t05 = 1.96

t
01 = 2.58
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Ft

T4BLE04(cont.)

1 Significance Difference

N1 + N2 = .007 = .085
.05 level .653

\]

.01 level .859

N +
1

N3 .008 = .089

1 1

N2 N3
.009 = .095

SE13 = (3.918)(.089) = .349

df = 775 t
05

= 1.96

t
01

= 2.58

Significance Difference

.05 level .684

.01 level .900

Mi - 143 = 18.616

M -. M = 18.616
1 2 19.951

1.335

The difference between M
1
and M

therefore significant at the .01

level.

SE
23

= (3.918)(.095) = .372

df = 775 t
05

= 1.96

t01
= 2.58

Significance Difference

.05 level .729

.01 level .960

M
2

- M 3 = 19.951

1:Fal 01

The difference between Hi and 1012 is 1 The difference between H
2

and M
3

is

therefore significant at the .01 level therefore significant at the .01 level
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TABLE C

Analysis by Covariance of the Date from the "Can You Identify?" Ouiz

of the Test of Knowledge, by Group, to Determine

if a Significant Gain Resulted from the Study of the Unit

LEVEL N
1 330
2 241
3 207

SUM X
9015.00
6665.00
51.52a)

Io ads- zzg ....212aasm

SUM Y SUM XY SUM YSQ.
10915.00 300399.00 2 3333766-
8511.00 236404.00 194307.00
5918.00 150774.00 140265.00
2534.00 wor7.577.7) 52926240

LEVEL SUM ysQ.. SUMX SLIMY

1 371095.00 98398725.00
2 301959.00 56725815.00
3 178422.00 30495454.00

Totals 858676.00 131997888.00

Treatment totals

Overall regression coefficient (B) =
Sum of souares due to regression =

Testing of Assumptions

CORRECTED CORRECTED CORRECTED
SUM XSQ. SUM YSQ. SUM XY
19121.5918 10073.1094 2221.0469
9982.4160 8590.0352 1027.1758
11987.6621 9230.0977 3452.9668

42108.5391 33074.0313 8924.6250

1016.8672 5180.7813 2223.4297

0.1631
1092.8253

Hypothesis - The regression coefficient within each treatment level is the
same. I.E., B(1) = B(2) =

LEVEL OF SS REG.
TREATMENT B (1) OF TRT.

1 0.1162 257.9832
2 0.1029 105.6949
3 0.2880 994.6042

Sum 1358.2823

F ( 2,772) = 3.862

TABLE OF -LEANS

ADJUSTED
BY B

32.988
35.172
28.897

ADJUSTED
BY B(1)

33.013
35.225
29.132

= B.

SS DEV. FROM
REG. OF TRT- DF Y MEANS
9815.1261 328 33.076
8484.3402 239 35.315
8235.4934 222 28.589

26534.9597 772

Hypothesis - The overall regression coefficient is zero. I.F., B = O.
F( 1,774) = 31.561
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TABLE C -II (continued)

COVARIANCE TABLE

BEFORE ADJUSTMENT

SOURCES DF SUil XSQ. &V XY SUM YSQ.

TREATMENT 2 1016.8672 2223.4297 5180.7813

RESIDUAL 775 41091.6719 6701.1953 27893.2500

TOTAL 777 42108.5391 8924.6250 33074.0313

AFTER iLDJUSTIINT

DF SUE YSQ

26800.4246

776 31182.5161

2 4382.0916

11u' SQ. F RATIO

Level AT Adi. Heans

32.988
35.172
28.897

1 330
2 241
3 207

SE12 = (5.8e4)(.085) = .500

34.6259 63.2777

2191.0458 ADJUSTED TREATMENTS

Mean Sg..

34.6259

df = 775

5.884

t05 = 1.96

t
01

= 2.58

N1 + N2 = .085 Significance Difference

.05 level .980

.089 .01 level 1.29
1

1 + N3 =

,1
12 + F3 = .095

SE13 = (5.884)(.089) = .523676

df = 775 t05
= 1.96

t
01

= 2.58

c-6

H - = 32.988 the difference
1 2 35.172 between M/ and M2

2.184 therefore signi-
ficant at .01 level

SE
23

= (5.884)(.095) = .559

df = 775 t05 = 1.96

tO1 = 2.58



TABLE C -II (continued)

Significance Difference Significance Difference

.05 level 1.027

.01 level 1.352

.05 level 1.096

.01 level 1.442

Ml - M3 = 32.988 /4 - rT = 35.172
28.897 2 :3 28.897
4.091 6.275

the difference between M
1
and N3 is the difference between fq

1
and M

3

therefore significant at the .01 level is therefore significant at the

.01 level
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TABLE C-III

ANALYSIS BY COVARIANCE OF THE DATA FROM

THE MULTIPLE-CHOICE PART OF THE TEST

OF KNOWLEDGE BY GROUP FOR THE NEGRO

SUBJECTS

Knowledge by Group - Negro

JJEVEL N

1 156
2 57
3 71

Totals 284

SUM SUMY

4841173.00
757326.00
899418.00

16245984.00

Treatment Totals

SUI. X SUI Y Stra XY

1721.00 2813.00 31354.00
678.00 1117.00 13801.00
887.00 1014.00 13208.00

3286.00 4944.00 58363.00

CORRLCTED
SU6 XSO.

CORRLCTED
SUI'i YSQ.

1334.8398 2804.8398
741.3685 1221.7195
1023.7466 1148.3662

3211.5918 6202.6201

111.6367 1027.6943

Overall Regression Coefficient (B) = 0.4437
Sum of squares due to regression = 610.3848

Testing of assumptions

sti mg. SUE YSQ.

20321.00 53529.00
8806.00 23111.00

12105.00 15630.00

41232.00 92270.00

CORRECTED
SITH XY

320.8398

54J.1409

1158.8311

-216.7290

Hypothesis - The regression coefficient within each trertment level is the
same. I.E., B(1) = B(2) = . . . = B

LEVEL OF SS REG.
TREATMENT Bill OF TR.T.

1 0.2404
2 0.6941
3 0.5276

77.1165
357.1659
284.9P47

Sum 719.2671

C-8

SS DEST. FROM
AEG.,g.TRT. DF

2727.7233 154
864.5536 55
863.3815 69

4455.6583 278

..,1.1,1.144,1-....,;471,44,, :444..3 417T14, '`,1,1,y ,144.91` \.6* UMti V,.1,-"14.4.".".17.4 '44. 4 ',1°



Lyeans

18.032
19.596
14.282

Table o

ASUNA19a_h.L..-

TABLE C-III.i,continued)

f Means Adjusted by :
B B(1)

F( 2,278) = 3.397

18.271 18.161
19.453 19.371
13.872 13 795

Hypothesis - The overall regression coefficient is zero. I.E., B

F( 1,280) = 37.442

SOURCES DF

TRLATUErT 2
RESIDUAL 281

TOTAL 283

CCVARIOCE TABLE

BEFORE ,DJUSTIENT

SUM XSQ.

111.6367
3099.9551

3211.5918

DF MU YSQ.

280 4564.5410

282 5784.4818

2 1219.9409

hevel N

1 156
2 57
3 71

SUM XY SUM YSQ.

-216.7290 1027.6943
1375.5601 5174.9258

1158.8311 6202.6201

= 0.

AFTER ADJUSTMENT

MEAP SQ. F RATIO

16.3019

609.9704 ADJUSTED TRELTMENTS

AIL', M.eans, Mean 52. Mean Sgt.

18.271
19.453 16.3019 4.038
13.872

SE
12

= (4.038)(.158) = .638 df = 281 t05 = 1.97

37.4171

=
1 1
N1 + N2 = .158

1 1
Ni + Y3 = .143

1 1
N2 + N3 = .178

11,4? 1:1 ,,1

C -9

2.60
01

Significance Difference

.05 level 1.257

.01 level 1.659

11



M2 = 18.271
1

-19.453
1.182

TABLE C-III (continued)

Fon-significant

SE
23

= (4.038)(.178) = .719 SE
15 = (4.038)(.143) = .577

df = 281 t
05

= 1.97

t
01

= 2.60

Significance Difference

.05 level 1.416

df = 281 t
05

= 1.97

t01 = 2.60

Significance Difference

.05 level 1.137

.01 level 1.869 .01 level 1.500

M2 - M
3

= 19.453 M - M
13.872 1 3

= 18.271
13.872

5.581
, 4.399

Therefore, the difference is Therefore, the difference is
significant at the .01 level significant at the .01 level

v.17.7:1+-

C-10
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TABLE C-IV

ANALYSIS OY COVARIOCE OF THE DLTA FR07'

T. E. aLTIPLE.CHOICE PART OF TPT TEST

OF KNOIUDGE BY am:. FOR TN; 1FITE

SUBJECTS

Knowledge by Group - i bite

LEVEL N

1 174
2 184

3 136

Totals 494

SUM X SUi Y SU}i XY

1886.00 3184.00 36043.00
2274.00 3767.00 47326.00
1658.00 1941.00 24878.00

5818.00 8892.00 108247.00

CORRECTED
SUMX SUMY S111,1 XSQ,

6005024.00 1789.4944

8566158.00 1998.3262
3218178.00 1639.0295

51733656.00 5665.5068

SUE XSQ.

22232.00
30102.00
21852.00

ULM-
62698.0o
79725.00
30151.00

74186.00 172574.00

CORRECTLD
SUM YS('.

CORRECTED
SUM XY

4434.4600 1531.3682
260.8643 770.7939
2448.9338 1214.9265

12518.0000 3523.0000

TREATMENT TOTALS 238.6563 3030.7402

Overall Regression Coefficient (B) = 0.6481

Sum of Srueres Due to Regression = 2279.3909

5.9111

Testing of Assumptions
Hypothesis - The Regression Coefficient within Ppch Treptment Level Is the

Same. I.E., B(1) = B(2) = . . . = B.

LEVEL OF SS REG. SS DEV. FROM

TRLATHEITT B 1 OF TRT. REG. OF TRT.

1
2

3

SUM

Y JEANS

18.299
20.473
14.272

DF

0.8558 1310.4754 3123.9845 172

0.3857 297.3105 2306.5538 182

0.7412 900.5612 1548.3726 134

2508.3471 6978.9109 488

TABLL OF .1/IFS
ADJUSTED BY B ADJUSTED BY B(1)

18.907 19.102
20.096 20.249

14.004 13.965

'.,,,,zy,,,;c:oi:

C-11
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TABLE C IV (continued)

F( 2,488) = 8.005

Hypothesis The overall regression coefficient is zero.

F( 1,490) = 154,956

SOURCES DF

TREATM-T 2
RESIDUAL 491

TOTAL 493

DF

.E B

COVARIANCE TABLE

BEFORE ADJUSTHENT

sull no. SUM XY SUM YSQ.mum.
238.6563 5.9111 3030.7402

5426.8506 3517.0889 9487.2598

5665.5068 3523.0000 12518.0000

AFTER ADJUSTMENT

0.

SUM YSQ. HEAN Q. F RATIO

490 7207.8688 14.7099 106.0308

492 10327.2817

2 3119.4129 1559.7065 ADJUSTED TREATMENTS

LEVEL N ADJ. LEANS MEAN SQ. MEAN SQl

1
2

3

174
184
136

18.907
20.096
14.004

14.7099

5E12 = (3.835)(.106) = .407

1
N
1

+ N2 = .106

1 1
N1 + N

3
= .114

N2 + N
3

.113

di = 491

3.835

t05 = 1.96

t
01

= 2.59

Significpnce Difference

C-12

.05 level .798

.01 level 1.054

1
= 18.907M

2
20.096
1.189

The difference is therefore signifi
cant at the .01 level
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TABLE.0 -IV (continued)

SE13 = (3.835)(.114) = .437 SE
23 = (3.835)(.113) = .433

df = 491 t
05

= 1.96 df = 491 t
05

= 1.96

t
01

= 2.59

Significance Difference

.05 level

.01 level

.857

1.132

Significance Difference

.05 level

.01 level

M
1

- M 3 = 18.907 = 20.096
14.004 14.004
4.903 -05§7

t
01

= 2.59

.849

1.121

The difference is therefore The difference is therefore
significant at the .01 level

C-13

significant pt the .01 level

= 41,0 A,7-$711.1.



LEVEL

TABLE C-AT

ANALYSIS BY COT,RIANCE'OF THE DATA FROM

THE "CAN YOU IDENTIFY'?" QUIZ IF THE

TEST OF :MOVLEDGE BY GROUP F0}

THE NEGRO SUBJECTS

N SUM X SUM Y SUM XY EMIEL
1 156 4424.00 5237.00 149607.00 135862.00
2 57 1611.00 2005.00 56717.00 47551.00
3 71 2039.00 2218.00 64619.00 62097.00

TOTALS 284 8074.00 9460.00 270943.00 245510.00

COMECTED CORRECTED CORRECTED
SUM YSQ. SUMX SUhY SUM XSQ. SUM YSC?. SUM XY

180375.00
73607.00
71500.00

23168488.00
3230055.00

4522502.00

,)25142.00 7176380040.00

TREATMENT TOTALS

10401 8975
2019.0527

3540.3662

15969.5918

8.2734

4566.2246
3080.2461
2210.9297

10370.7344

Overall Regression Coefficient (B) = 0.1292
Sum of Squares Due to Regression = 266.4388

TESTING OF ASSUMPTIONS

513.3320

1091.0527

49.3687
921.7891

1999.1992

-63.0117

Fynothesis - The :?ep.resion Coefficient Within Each Treatment Level Is
The Same. I.E., B(1) = B(2) = = B.

LEVEL OF SS REG. SS DEV. FROM
TREATMENT Lill OF TRT. REG. OF TRT.

1 0.1049 114.4403
2 0.0245 1.2071

3 0.2604 240.0020

SUM 355.6494

C-14

4451.7843
3079.0389
1970.9277

9501.7509

DF

154
55
69

278

^,



TABLE C-V ccctinued)

Y. TABLE OF 'IMAM ADJUSTED
MEANS ADJUSTED BY B BY B(1)

33.571 33.580 33.578
35.175 35.197 35.180
31.239 31.202 31.164

F( 2,278) = 1.305

Hypothesis - The Overall Regression Coefficient Is Zero. I.E., B = 0.

F( 1,280) -= 7.778

SOURCES

TREATMENT
RESIDUAL

TOTAL

COVARIANCE TABLE

BEFORE ADJUSTMENT

DF SUM XSQ. SUM XY

2 8.2734 -.63.0117
281. 15961.3184 2062.2109

283 15969.5918 1999.1992

AFTER ADJUSTMENT

SUM YSQ.

513.3320
9857.4023

10370.7344

DF SUM YSQ. MEAN SQ. F RATIO

280 ' 9590.9635 34.2534 7.7291

282 10120.4589

ADJUSTED -TREATiiENTS

2 529.4954 264.7477

LEVELS N ADJ. MEANS IMAN SQ.

1 156 33.580
2 57 35.197 34.2534
3 71 31.202

C-15

MEAN SA.

5.853
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TABLE C-V (continued)

AVYS4

1 1 57 + 156 213

r1 N2
= 57-0.56) = 8892 = .0251 = .158

SE12 = (5.853)(.158) = .925

df = 281 t05 = 1.97

t
01

= 2.60
.

Significance Difference
.05 level 1.822
.01 level 2.405

M
1

- M
2

= 33.580

-251127.
1.617

Therefore, the difference is non-
Significant

1 1 57 + 71 128
N
2

+ N
3

= 57 71 = 4047 = .0316 = .178

1 1 71 + 156 227
N1 + N3 = 71(156) =1:2777 = .0205 = .143

SE
23

= (5,853)(178) = 1.042

df = 281 t
05

= 1.97
.

t.01 = 2.60

Significance Difference

.05 level

.01 level

2.053

2.709

SE13 = (5.853)(.143) = .837

df = 281 t .05 = 1.97

t
.01

= 2.60

Significance Difference

.05 level 1.649

.01 level 2.176

M2 - M
3

= 35.197 M1 - M3 = 33.580

3.995
31.202
2.378

-31.202

Therefore, the difference is Therefore, the difference is
significant at .01 level significant at .01 level

C-16



ET

LEVEL N

1 174
2 184
3 136

TOTALS 494

SUM SUMP

26067698.00
32881324.00
11521800.00

101331978.00

TRLATiZNT TOTALS

TIBLE C -VI

ANALYSIS BY COVARIANCE OF THE DATA FROM
THE "CAN YOU IDENTIFY?" QUI2 IN THE TEST

OF KNOWLEDGE BY GROUP FOR THE WHITE
SUBJECTS

SUM

4591.00
5054.00
3114.00

12759.00

SUM I

567P.00
6506.00

3700.00

15884.00

CORRECTED
SUFI XSQ.

8399.2012
7935,8047

6866.5596

24918.3789

1716.8125

Overall Regression Coefficient (B) = 0.1464
Sum of Squares Due to Regression = 497.5624

Testing of Assumptions

SUM XY

150792.00
17968'7.00
86155.00

416634.00

CORRECTED
SUM YSC.

5434.4609
5508.3262
6260.2354

224.62.3086

5259.2813

7

7

SUM xsq. sum Ysq.

1295/3.00 190720.00
146756.00 235552.00
78168.00 106922.00

354457.00 533194.00

=RFC=
SUM XY

977.6445
984.1523

1435.8828

6383.0781

2955.3984

Hypothesis - The Regression Coefficient Within Each Treatment Level is the Same.
I.E., B(1) = B(2) = = B.

LEVEL OF
TRTATMENT

1
2

3

SUM

Y
MEANS

32.632

35.359
27.206

P121

0.1164
0.1240
0.2091

F( 2,488) . 0.564

SS REG.
OF TRT.

113.7952
122.0488
300.2609

536.1050

TABLE OF MEANS
ADJUSTED BY B

32.551
35.119
27.635

0-17

SS DEV. FROM
REG. OF TRT. DF

5320.6657 172
5386.2773 182
5959.9744 134

16666.9172 488

ADJUSTED

32.567
35.155
27.819

yY



f.

TABLE C -VI (continued)

Hypothesis - The Overall Regression Coefficient is Zero. I.E., B = O.

F( 1,490) = 14.594

SOURCES

TREATMENT
RESIDUAL

TOT 1.:L

DF

490

492

2

LEVEL

DF

2

491

493

SUM YSO.

16705.4648

20827.2227

4121.7578

1 174
2 184
3 136

SE12 = (5.839)(.106) = .619

df = 491

4
1
F1 N2 = .106

4.1
N1 N3 = .114

1 1
1-12 = .113

COVARIANCE TABLE

BEFORE ADJUSTMENT

SUM XSQ. SUM XY

1716.8125 2985.3984
23201.5664 3397.6797

24918.3789 6383.0781

AFTER ADJUSTMENT

MEAN SO.

34.0928

2060.8789

ADJ. &Jos

32.551
35.119
27.635

t05 = 1.96

tO1 2.59

F RATIO

60,449

SUM YSQ.

5259,2813
17203.0273

22462.3086

ADJUSTTD TREADINTS

klANS SQ.

34.0928

ileANS

Significance Difference

.05 level 1.213

.CI level 1.603

M1 M2 = 32.551
35.119

2.568

Therefore the difference
is significant at the .01
level.

C-18

5.839



SE23 = (5.839)(.113) =

df = 491 t05 =

t01 =

TABLE C -VI (continued)

.660 SE13 = (5.839)(.114) = .666

1.96 df = 491 t
05

= 1.96

2.59 t
01

= 2.59

Significance. Difference Significance Difference

.05 level

.01 level

1.294

1.709

M
2
- M

3
= 35.119

27.615

7.484

.05 level 1.305

.01 level 1.725

M1 M
3 = 32.551

27.635

4.916

Therefore the difference is Therefore the difference is
significant at the .01 level. significant at the .01 level,

C-19
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TABLE C-VII

ANALYSIS BY COVARIANCE OF THE DATA FROM

THE PIERS-HARRIS SELF CONCEPT

SCALE, BY GROUP

;.4
LEVEL N SUMX SUM Y SUM XY SUN "XSO. SUM YSQ.

1 330 18144.00 18830.00 1082180.00 1059220.00 1135312.00
2 241 14027.00 14684.00 885758.00 855459.00 933222.00
3 207 10991.00 11818.00 660768.00 620587.00 716054.00

Totals 778 43162.00 45332.00 2628706.00 2535266.00 2784588.00

SUMX SUM!

85412880,00
102986234.00
129891638.00

122288736.00

TREATMENT TOTALS

Overall Regression
Sum of Squares Due

CORRECTED
SUM XSQ.

61629.8984
39041.0469
37002.0703

140718.1563

3045.1250

Coefficient (B) =
to Regression =

CORRECTED
SUM YSQ.

60860.7969
38533.8047
41343.2578

143212.4063

2474. 5313

0.8080
89890.1533

CORRECTED
SUM XY

46872.3672
31100.4609
33272.1719

113770.5625

2525.5625

Testing of Assumptions
Hypothesis - The Regression Coefficient Within Each Treatment Level Is The

Same. I.E., B(1) = B(2) = = B.

LEVEL OF
TREATMENT

SS REG.

B(1) OF TRT.
SS DEV. FROM
REG. OF TRT. DF

1 0.7605 35648.5864 25212.2104 328
2 0.7966 24774.9160 13758.8887 239
3 0.8992 29918.2559 11425.0020 205

SUM 90341.7578 30396.1011 772

TABLE OF MEANS
Y MEANS ADJUSTED BY B ADJUSTED BY B(1)

57.061
60.929
57.092

57.462
58.727
59.016

57.438
58.759
59.233

Hypothesis - The Overall Regression Coefficient is Zero. I.E., B = O.
F( 1,774) = 1368.301

C-20
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SOURCES DF

TRIATkEYT 2
RESIDUAL 221

TOTAL 777

TABLE C-VII (continued)

COVARIANCL TABLE

BEFORE ADJUSTFIIT

SUM X80. 3 UH XY SUM Ysq.

3045.1250 2525.5625 2474.5313
137673.0313 111245.0000 140737.8750

140718.1563 113770.5625 143212.4063

AFTER ADJUSTMENT

EF SUM YSQ.

774

776 51228.9619

ADJUSTED TREATIENTS

2 381.2402 190.6202

50847.7217

MEAN SO.

65.6947

F RATIO

2.9016

LEVEL N ADJ. HEkNS MEAN SQ. LEAF SQ.

1 330
2 241
3 207

57.462 65.6947 8.105
58.727

59.0I6

SE
12

= (8.105)(.085) = .689

df = 775 t
05 = 1.96

1 1
N
1

+ 2 = .085

1 1

N1 N3
= .089

1 1
N2 N

3
= .095

tO1 = 2.58

C-21

Significance Difference

.05 level

.01 level

1.350

1.778

M - = 57.462 Therefore, the
'1 2

58.727 difference is
172 5 non-significant
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SE

TABLE C -VII (continued)

23
= (8.105)(495) = SE

13
= (8.105)(.089) = .721- -

f = 775 t
05

= 1.96

t
01 = 2.58

Significance difference

.05 level

.01 level

1.509

1.987

df = 77r t05 = 1.96

t
01

= 2.58

Significance difference

.05 level

.01 level

M2 - M
3 = 58.727 M

1
- M

3
= 57.462

59.016 59.016
.289 1.554

Therefore, the difference is
non-significant.

C-22

1.414

1.860

Therefore, a significant difference
exists at the .05 level, but not at
the .01 level.
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1.1

LEVEL P

1 156
2 57
3 71

TOTALS 284

SUMX SUMY

74376192.00
9597240.00

15236970.00

TABLE C-VIII

ANALYSIS BY CO-VARIANCE

OF THE PIERS=HARRIS SCALE,

BY GROUP FOR THE NEGRO

SUBJECTS

SUM X

8448.00
3018.00
3r 0.00

SUM Y

8804.00
3180.00
4107.00

15176.00 16091.00

122098508.00

TREATMENT TOTALS

Overall Regression
Sum of Souares due

Cal:HILTED

bUit X50.

34940.3086
9486.8438

13219.4375

57839.8594

193.2656

Coefficient (B)
to Regression = 25828.6492

SUM XY

498438.00
175401.00
224496.00

898335.00

SUM XS1.

492432.00
169282.00
207080.00

868794.00

SUN YSQ.

523928.00
186724.00
248487.00

959139.00

COIZRECTED

SUM YSQ.
CORRECTED

SUM XY

27066.3594 21667.5391
9313.4746 7028.3691

10917.2969 9890.7891

47447.8750 38486.3594

150.7422 -100.3438

= 0.6694

TESTING OF ASSUMPTIONS

Hypothesis - The Regression Coefficient within each Treatment Leve. is theSame. I.E., B(1) = B(2) = = B.

a

rt

LEVEL OF
TREATMENT

SS REG.
OF TRT.

SS DI V. FROM

REG. OF TRT. DF
.51

1 0.6201 13436.6943 13629.6650 154
.0

2 0.7409 5206.9976 4106.477E 553 0.7482 7400.2928 3517.0041 69

SUM 26043.9846 21253.1460 278

TABLE OF MEANS ADJUSTED
Y MEANS ADJUSTED BY B BY B(I)

56.436
55.789
57.845

55.956 55.991
56.117 56.152
58.637 58.730

C-23



TABLE C -VI/I (continued)

F( 2,278) = 1.408

Hypothesis - The Overall Regression Coefficient is Zero. I. E., B = 0

F( 1,280) = 336.867

COVARIANCE TABLE

BEFORE ADJUSTMENT

SOURCES DF SUN_, Sr ,SUM YSQ.

TRUTH :ENT

RESIDUAL

TOTAL

2 193.2656 .100.3438 150.7422
281 57646.5938 38586.7031 47297.1328

283 57839.8594 38486.3594 47447.8750

AFTER ADJUSTIMITT

DF SUM YSQ. MEAN SO. F RATIO

280 21L68 4836 76.6732 2.4178
282 21839.2400

2 370.7563 185.3782 ADJUSTED TREATMENTS

LEVEL N ADJ. MEANS MEAN SQ.. MEAN SQ.

55.956
56.117 76.6732 8.756
58.637

1 156
2 57
3 71

SE12 = (8.766)(.158) = 1.383

1 1
N1 + N2 = .158

= .143

+2
N
2 N

3 = .178

df = 281 t45 = 1.97

tcl = 2.60

Significance Difference

.05 level

.01 level

2.725

3.596

M1 M2 = 55.956
56.117

.161

C-24

Therefore the difference is non-
significant



TABLE C -VIII (continued)

SE23 = (8.756)(.178) = 1.559 5E13 = (8.756)(.143) = 1.252
df = 281 t

05
= 1.97 df = 281 t

05
= 1.97

t01 = 2.60
tol = 2.60

Significance Difference

.05 level 3.071

.01 level 4.053

M2 Mj 54.6177

2.520

Significance Difference

.05 level 2.466

.01 level 3.255

Mi M3 54.965f;

2.681

Therefore the difference is non- Therefore, the difference is significantsignificant.
at the .05 level but not at the .01 level.

7577,,,,r,..0..
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LEvEL N

1 174
2 184
3 136

TOTALS 494

LEVEL SUM YSQ.

TABLE C -IX

. ANALYSIS BY COVARIANCE OF THE

PIERS.HARRIS SCALE, BY GROUP

FOR THE WHITE SUBJECTS

sum x

9596.00
11009.00
7281.00

27986.00

1 611384.00
2 746498.00
3 467567.00

TOTALS 1825449.00

TREATMENT TOTALS

SUM Y SUM XY SUM XSQ.

10026.00 583742.00 566788.00
11504.00 710357.00 686177.00
7711.00 436272.00 413507.00

29241.00 1730371.00 1666472.00

MOW

SUI i X sUm Y

CORRECTED
SUM XSQ.

97212096.00 26486.7656
126647536.00 27491.7813
56143791.00 23705.8164

102292328.00 81014.1250

CORRECTED
SUM YSQ.

33678.9688
27247.9141
30364.6406

94606.7344

3329.7500 3315.2031

OVERALL REGRESSION COEFFICIENT (B) = 0.9083
SUI OF SQUARES DUE TO REGRESSION = 64083.5459

TESTING OF ASSUMPTIONS

CORRECTED
sum xr,

25051.7969
22055.1797

23450.0078

73815.0938

3258.0938

HYPOTHESIS THE REGRESSION COEFFICIENT WITHIN EACH TREATMENT LEVEL IS
THE. SAME. I.E., B(1) = B(2) =

LEVEL OF
TREATMENT

1
2

3

SUFI

Y
I LEANS

57.621
62.522
56.699

F (1,490) = 1154.107

0.9458
0.8022
0.9892

OO = B.

SS REG.
OF TRT.

23694.5698
17693.6860
23196.9595

64585.2153

TABLE OF MFAFS
ADJUSTED BY B

58.463

59.634
59.528

C -26

SS DEV. FROM
REG. OF TRT. DF

9984,3989 172
9554.2280 182
7167.6812 134

26706.3081 488

ADJUSTED
BY B(I)

5P.498
59.971
59.780



t,

rt

= TY

TABLE C -IX (continued)

Hypothesis - The overall regression coefficient is zero. I. E. B = 0

F( 1,490) = 1154.107

COVARIANCE TABLE

BEFORE ADJUSTMENT

SOURCES DF SUM XSQ. SUM XY SUM YSQ.

TREATMENT 2 3329.7500 3258.0938 3315.2031
RESIDUAL 491 77684.3750 70557.0000 91291.5313

TOTAL 493 81014.1250 73815.0938 94606.7344

AFTER ADJUSTMENT

DF SUM Ysq. MEAN sq. F RATIO

A2g 27207.9854 55.5265 1.2874

492 27350.9561

2 142.9707 71.4854 ADJUSTED TREATMENTS4

MEAN SQ. TWILEVEL N ADJ. MEAN
05.1-

1 174 58.463
2 184 59.634 55.5265 7.452
3 136 59.528

5E12 = (7.452)(.106) = .789912 df = 491 t05 = 1.96

1
N = .106
1 2

= .114
1 3

1\T3

df = 4'71

= .113

t05 = 1.96

t01 = 2.59

0-27

t01 =2.59

Significance Difference

.05 level .798

.01 level 1.054

M
1

M
2 *

= 58.463
59.634
1.171

The difference is, therefore, non-
significant



<44,44 ANA ,rtnr,,111,41'

TOLE C-IX;(cpntinued)

SE23 = (7.452)(.113) = .842076

df =491 t05 = 1.96

t
01

= 2.59

SE13 = (7.452)(.114) = .849528

df = 491 t
05

= 1.96

t01 = 2.59

Significance Difference Significance Difference

.05 level 1.65046896

.01 level 2.18097684

M
3

= 59.634
59.528

.106

.05 level 1,66566288

.01 level 2.20027752

Ml .. M = 58.463

59.528
1.065

Therefore, the difference is non- Therefore, the difference is non-

significant significant

C-28
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"A Measure of Social Class Identification"

The"Measure of Social Class Identification" was-developed at the Division
of Educational Reference at Purdue University by Dr. Robert W. Heath. The
instrument is based upon the following operational definition:

The subjective social class of an individual is defined in terms of
how he perceives the desirability of his father's or main provider's
occupation in relation to each of a list of familiar occupations which
represent a wide range of social desirability. The "how he perceives the
desirability of his father's or main provider's occupation" is represented
by the individual's response pattern to these items.

The coefficient of reproducibility of this instrument is .89; and none of
the coefficients on the five random subsamples based on the larger sample
differed by more than .01.

The validity of this instrument was tested by performing a single class i.
fication. analysis of variance with each of the items of two questionaires. In
these analyses the alternatives of the items were used as classification variables.
A Bartlett's test of homogeneity of variance assumption was performed in each
analysis.

These analyses demonstrated the "construct" validity of the instrument.
The direction of the significantly different means was consistently that which
one would expect. Students with lower scores on the socioeconomic measure
tend strongly to demonstrate those characteristics and attitudes which are
associated with lower social strata.

*Further information about this instrument, including ..tails concerning the pro
cedures employed in its validation are given in: Robert W. Heath, "The Development
of a Measure of Social Class Identification," Studies in Higher, Education, No. LXXXVII:
(Lafayette, Indiana: Purdue University Division of Educational Reference, January, 1958).

:7- 7.1
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Figure G-1

A ilEASURE OF SOCIO.ECONORIC STATUS (ORIGINAL FORN)

More
Desirable
Than my
Father's

Equally
Desirable
as my

Less
Desirable
Than my

Insurance salesman or auto
salesman

!

Owner of small factory or
small business

Foreman in a factory i

1

Deliveryman, truck driver,
mail carrier, etc. t

I

I

I

Trash collector

machine operator in a factory
or auto mechanic

t

Farm owner or ranch owner

Office worker such as secretary,
librarian, etc.

Director of a large corporation, !

such as G.E.

Farm laborer or road worker

.1
Store clerk, grocery clerk,

i

waiter, etc. i

President of a bank, doctor,
lawyer !

,

--....1

D .. 3

- ,



AFPEFDIX :E

THE SOCIOATRIC DEVICE

USED Ii TM STUDY
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The Sociometric Device

Used in the Study

Below is the instrument used to determine the degree of interracial relation

ships in the experimental classrooms before and after the teaching of the unit. The

instrument also was administered to the control group. This particular instrument

was selected because it is simple to administer to a class as a whole by teachers

who have had no training in testing or sociometrics, and because at the same time

it is effective, providing the needed data. Thus, the children in each class were

asked to name three children in response to eacY of the following statements:

I would like best to play with these children:

I would like best to study with these children:

I would like best to have these children sit near me:

*Based upon the technioue developed by T 'illard C. Olsen, Child Development,

rev. ed. (Boston; Heath, 1959), pp. 232-238.

E 2
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APPENDIX F

THE PIERS-HARRIS

liEhSURE OF SELF-CONCEPT



"The Piers-Harris lieasure of Self-Concept"

Complete data concerning the
in the Journal, of Educational Psvc

Piers - Harris Measure of Self-Concept is presented
holoev, 1964, Vol. 55, Fo. 2, 91-95.

A four-month test-retest procedure yielded the following results:

Table I

Four-Month Test-Retest Means, Standard
Deviations, and Reliability Coefficient

on the Self- Concept Scale.

Grade N November
VI SD 1

MiECIP
SD

b
rll

3 56

6 66

10 60

68.73

65.88

69.10

16.97

13.03

11.51

77.5

71.9

73.6 1

12.02

10.85

1.23

.72

.71

.72

aAll March means significantly higYer than November (p
b
All coefficients significantly different from zero (p

less than .01).

less than .01).

The authors describe their validation procedures in these words:

Validation of self-report scales is always difficult, s
of behavioral end other criteria outside the self crn be nuestio
was made by administering the scale to P group of 88 adolescent
retarded females, whose mean age was 16.8 years and whose 'lean I.Q
them had a reeding level of the third grade or above, but the quest
aloud as they had been for elementary school children.

ince the appropriateness
ned. A first attempt
institutionalized

. wms 69.6. All of
ions were read

It might be expected th=t the self-concept of those judged mentally
fall below that of normals. Corlow, Butler, and Guthrie (1963) have al
that institutionalized retardates manifest significantly more negetive s
then noninstitutionalized retardates. Scores on this sample confirmed e
A mean of 57 and a standard deviation of 13.6 WPS obtained. The mean is s
below any of the public school groups (t's = 6.51, 4.02, and 6.89) and in
that the scale does reflect the hypothesized lower self-concept or et least
of self-report.*

retarded would
so reported
elf-attitudes

ectetions.
ignificantly
dicates
the level

Ellen V. Piers ,Ind Dale B. Parris, Journal of educational l'svcholopIrsvol. 55,
No. 2, 1964, p. 94.
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The Piers.Harris Measure of Self..Coneept

THE WAY I FEEL ABOUT MYSELF

Here are a set of statements. Some of them are true of you and so you will
circle the YES. Some are not true of you_and so you will circle the NO. Answer
every question even if some are hard to decide. There are no right or wrong
answers. Only you can tell us how you feel about yourself, so we hope you will
mark the way you really feel inside,

1. My classmates make
fun of me

2. I am a happy person

3. It is hard for me to
make friends

4. I am often sad

5. I am smart

6. I am shy

7. I get nervous when the
teacher ealls on me

My looks bother me

9. When I grow up I will
_bean.inportant person

10. I get worried when we
have tests in school

11. I am unpopular

12. I am well behaved
in school

13. It is usually my
fault when something
goes wrong

14. I cause trouble to
my family

15. I am strong

16. I have. good ideas

17. I am an important
member of any family

4-.7,F7A44.,,

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

F.

18. I like being the way
I am YES NO

19. I am good at making
things with my hands YES NO

20. I give up easily YES NO

21. I am good in my
schoolwork YES NO

22, I do many bad things NO

23. I can draw well YES NO

24. 1 am good in music YES NO

25, I behave badly at
home YES NO

26, I am slow in finishing
my schoolwork YES NO

YES NO
27, I am an important

member of my class

284, I am .nervous

29. I have pretty eyes

30, I can give a good
report in front of the
class

31. In school I am a
dreamer

32. I pick on my
brother(s) and
sister(s)

33, My friends like my
ideas

,

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO



34. I often get into
trouble

35. I am disobedient
at home

36. I am unlucky

37. I worry a lot

38. my pants expect
too much of me

39. I usually want my
own way

40. I feel left out
of things

41. I have nice hair

42. I often volunteer
in school

43. I have a pleasant face

44. I sleep well at
night

45. I hate school

46. I am among the last
to be chosen for
games

47.

48.

I am sick a lot

I am often mean
to other people

49. My classmates in
school think I
have good ideas

50. I am Unhappy

51. I have many friends

52. I am cheerful

53. I am dumb about
most things

54. I am goodlooking

YES NO

YES NO

57.
YES NO

YES NO 58.

59.
YES NO

YES NO

YES NO

YES NO 62.

63.
YES NO

YES NO 64.

65,
YES NO

YES NO

664

YES NO 67,

YES NO
68

YES NO

69.

YES NO 70.

YES NO 71,

YES NO

YES NO 72,

YES YO 73.

YES NO 74,

C4

55. I have lots of pep

56.

60.

61.

I get into a lot of
fights

I am popular with
boys

People pick on me

My family is disappoint-
ed in me

I wish I were different

When I try to make
something, everything
seems tO go wrong

I am picked on at home

I am a leader in games
and sports

I am clumsy

In games and sports
I watch instead of
play

I forget what I
learn

I am easy to get
along with

I lose my temper
easily

I am popular with
girls

I am a good reader

I would rather work
alone than with a
group

I dislike my brother
(sister)

I have a bad figure

I am often afraid

axx

'YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

YES NO

tr.
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75. I am always dropping
or breaking things YES NO

76. I cry easily YES NO

77. I am different from
other people YES NO

78. I think bad thoughts

79. I can be trusted

80. I am a good person

YES NO

YES NO

YES NO

3
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APPENDIX G

THE SOCIOIZTRIC DATA

AND ITS ANALYSIS
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TABLE G-I

ANALYSIS OF THE CHOICES BY GROUP
AND RACE--IRRESPECTIVE OF

THE ORDER OF CHOICE*

NEGRO

nay_ Study

Group A .098(N.S.) .291(N.S.)

Group B .024(N.S.) .&37(N.S.)

,Group C .026(N.S.) .231(N.S.)

. WHITE

Sit

.845(N.S.)

.173(N.S.)

.036(N.S.)

St_. Sit

Group A .02(N.$.) .196(N.S.) 2.63(N.S.)

Group B .694(N.S.) 5.558(Sig.@.01 level) 1.021(N.S.)

Group C 1.091(N .3 . ) 0.000(N.S.) .022(N.S.)

*The above analysis uses the McNemar Test in all instances.

ow*
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Group A
Group B
Group C

TABLE G -II

ANALYSIS OF THE CHOICES BY GROUP
AND RACE IN ORDER OF CHOICE

NEGRO

Plate
1st 2nd

1.070(11.S.) .070(N.S.)
1.450(N.S.) o.000(m.s.)
.637(m.s.)+ o.000(N.s.)

Study
1st 2nd

Group A 1.710(i`rl.S.) 2.7?0(Sig. @.05 level)*
Group B 0.000(N.S.) .070(N.S.)
Group C .109(N .S.)+ 0.000(N.S.)

Group A
Group B
Group C

Sit
1st 2nd

.170(N.S.) 2.12(N.S.)

.060(N.S.) .050(N.S.)

.109(N.S.)+ .440(N.S.)

4.,a,,,,Nam.vvprirrOu015r4t, '11,1401,11$91..-M-

20.
.080(N.S.)
.640(N.S.)
.210(N.S.)

3.1.

.760(N.1S.)
3.060(Sig.@.05 level)
0.000(N.S.)

3114
.500(N.S.)
.560(N.S.)

0.000(N.S.)

*From an individual of a different race being chosen by the chooser the
first time to an individual of the same race being chosen the second time.

+The Binomial Test value is given here which is itself an expression of
significance--unlike the value of the McNemar Test for which significance
must be determined. These two quantitive expressions derived from the two
tests above appear interspearsed in this analysis in order to facilitate
its review; otherwise, separate data sheets for each would have been
necessary. However, whenever the numerical values obtained by the McNemar
Test are significant, their significance is given.

The two different analytical procedures had to be used in handling the
data because of the variance in the number of cases involved, with the
Binomial Test being used when i (AiD) was less than five and the heNemar
Test being used when it was five or greater.

"V., 'PA
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1st
Group A .310 (N.S.)

Group B .227 (N.S.)4.

Group C .500 (N.S.)+

TABLE G-II (Continued)
ANALYSIS OF THE CHOICES BY

GROUP AND RACE IN ORDER OF CHOICE

WHITE

Elm

2nd 3rd

.230 (N.S.) .560 (N.S.)

.350 (N.S.) .060 (N.S.)

.360 (H.S.) .270 (N.S.)

1st 2nd rd

Grcup A .450 (N.S.) 0.000 (N.S.) c:.000 (N.S.)

Group B 1.390 (N.S.) 3.450 (Sign. © .05 level) .830 (N.S.)

Group C .360 (N.S.) .360 (N.S.) 0.000 (N.S.)

Sit

1st 2nd

Group A .080 (N.S.) 1.230 (N.S.)

Group B .940 (N.S.) .350 (N.S.)

Group C .900 (IMJ.S.) .050 (N.t...)

2.770 (Sign. 19 405 level)

0.000 (N.S.)
.560 (N.S.)

From an individual of a different race being chosen by the chooser the first time

to an individual of the same race being chosen the second time.

The Binomial Test value is given here which is itself an expression of the

significance - - unlike the value of the McNemar Test for which significance must be

determined. These two quantitive expressions derived from the two tests above

appear interspearsed in this analysis in order to facilitate matters of review;

otherwise, separate data sheets for each should have been necessary. However, if the

numerical values obtained by the McNemar Test are significant at the .05 level or

better, their level of significance is given.

The two different analytical procedures had to be used here in handling the data

because of the variance in the number of cases involved, with the Binomial Test being

used of i(A+D) was less than five and the EbNemar Test being used if it was five or

greater.

7- "4.. +77
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TABLE G -III

ANALYSIS OF THE CHOICES
BY CLASS Akr.D RACE--

IRaSPECTIVE OF OJIDEA
OF CHOICE

Gra= A Elm
Class 305 0.000 (N.S.)
Class 717 0.00o (N.S.)
Class 716 .650 (N.s.)*
Class 725 .375 (N.S.)*
Class 818 .125 (N.3.)
Class 819 .656 (N.S.)*
Class 820 .062 (N.S.)*

P.Ima B

Class 510 .500 (N.S.)*
Class 511 .500 (N.S.)*
Class 613 0.000 (N.S.)
Cln ss 6111 .375 (Ii.s.)

Class 612 .3144 (b.S.)*
Class 921 .500 (N.s.)
Class 922 .750 (N.S.)
Class 923 .031 Sign. g
Class 04 .500 N.s.)*

NEGA0

Study

.040 (Sign. c .05)
0.000

.375 (11.6.)*

.125 (i. s.)*

.375 (i.s.)*
0.000 (A.3.)
.656 (N.6.)*

.375 (g.s.)*

.500 (N.s.)*
0.000
.250

.5oo
2.770
4.270 (Sign. .05)

.05) -,.250, )*

.0625 (N.S-)*

Sit

.130 (N.S.)
0.000 (N.S.)
.500 (N.J.)*

1.000 (N.S.)*
.008 (Sign. a ,o1)
.363 (N.s.)*
.100 (N.0.)

.3)4)4 (N.S.)*

.500 (N.S.)*
(N.s.) 0.000 (N.S.)
(N.s.) 1.000 (N.s.)
(N.3.)* .375 (N.b.)*
(Sign. Q .05) 1.230 (N.s.)

5.06a (Sign. .05)
.500 (N.s. 1*
.500 (N.S.)*

*The Bionomial Test value is given here which is itself an expression of
significance-unlike the value of the McNemar Test for which significance must
be determined. These two quantitive expressions derived from the two tests
above appear interspearsed in this analysis in order to facilitate matters of

4 review; otherwise, separate data sheets for each would have been necessary.
§ However, if the numericn1 values obtained by the Lc-gemar Test are significant
at the .05 level or better, their level of significance is given.

The two different analytical procedures had to be used here in handling
the data becauseof the variance in the number of cases involved, with the

i Binomial Test being used if i(AD) was less than five and the McNemar Test
Obeing used if it was five or greater.

tr.



Play

.500 (N. S.

.125 G.0.
0.000 (N.s.
0.000
.227 (N.S.
.637 (N.S.

TABLE G-III (continued)

ANALY6L5 OF THL CHOICES
BI CLASS TD azi,--

Iiu6s:,SP CTIVi LIF °AMR
OF CHOICE

Study

1.000 (N.31)*
.500 (N.5. )%:

1.070 (N.S.)*
0.000 (N.6.)
.375 (i,b.)*

0.000 (N.$.)

G-6

Sit

1.000 (N.6.)*
.500 (A.s.)*

1.070 (N.S.)*
0.000 (N.S.)
.188 (14.5.)*

.500 W.60*



TABLE G -III

ANALYSIS OF THE CHOICES BY CLASS
AND RACE-IRRESPECTIVE OF ORDER

OF CHOICE (continued)

Grow A Play Study

Class 305 .210 (N.S.) 0.000 (N.S.)
Class 717 .500 (N.S.)* .500 (N.S.)*
Class 716 .500 (N.S.) .109 (N.s.)
Class 725 .363 (N.S.)* .100 (N.S.)
Class 818 0.000 (N.S.) 0.000 (N.S.)
Class 819 .500 (N.S.)* .656 (N.S.)*
Class 820 .375 (N.S.)* .500 (N.S.)*

Group B

Class 510 .100 (N.S.) 10.080 (Sign. @ .01)
Class 511 .254 (N.S.)* .230 (N.S.)
Class 613 .250 (N.S.)* .375 (M.S.)*
Class 614 .375 (N.S.)* .145 (N.S.)*
Class 612 .100 (N.S.) .363 (N.S.)*
Class 921 .500 (N.S.)* .145 (N.S.)*
Class 922 .227 (N.S.)* .145 (N.S.)*
Class 923 1.000 (N.S.)* .250 (N.S.)*
Class 924 .500 (N.S.)* 0.000 (N.S.)

Sit

.360 (N.S.)

.500 (N.S.)*

.500 (N.S.)

.109 (N.S.)*
0.000 (N.S.)
.375 (N.S.)*

.062 (N.s.)*

.080 (N.S.)

.100 (N.S.)

.500 (N.S.)*

.020 (Sign. @ .05)

.270 (N.S.)

.375 (N.S.)*

.363 (N.S.)*

.650 (N.S.)*

.188 (N.S.)*

*The Binomial Test value is given here which is itself an expression of
significance-- unlike the value of the McNemar Test for which significance must be
determined. These two auantitive expressions derived from the twotests above
appear interspearsed in this analysis in order to facilitate matters of review;
otherwise, separate data sheets for each would have been necessary. However, if
the numerical values obtained by the McNemar Test are significant at the .05 level
or better, their level of significance is given.

The two different analytical procedures had to be used here in handling the
data because of the variance in the number of cases'involved, with the Bincmial
Test being used if 1(A+D) was less than five and the McNemar Test being used if
it was five or greater.
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TABLE G-III

ANALYSIS OF THE CHOICES BY CLASS
AND RACE--IRRESPECTIVE OF ORDER

OF CHOICE (continued)

Groun C vEltZ Study ail

Class 203 .227 (H.S.)* ,375 (N.S.)* ,500 (14.5.Class 204 .375 (MS. )* .375 (N.S.)* .500 (N.S.)*Class 306 .100 (M.S.) .070 (N.S.) .080 (N.S.)Class 407 .500 (N.S.)* .109 (N.S.)* .344 (N.S.)*Class 202 .650 (N.S.)* .363 (M.S.)* .070 (rM.S.)Class 212 .500 (M.S.)* .375 (N.S. )* .650 (N.Si)*
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TABLE G -XXIII

ANALYSIS OF THE CHOICES BY GROUP AND CATEGORY

IRRESPECTIVE OF THE ORDER OF CHOICE*

Plaz St.. Sit

Group A 0.000(N.S.) .010(N.S.) .530(N.S.)

Group B 2.580(N.S.) 16.140(Sig. 0.001 level) .320(N.S.)

Group C .810(1 .S.) .390(N.s.) .040(N.S.)

*The above analysis uses the eemar Test in all instances.
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TABLE G-XXIV

ANALYSIS OF THE CHOICES BY CATEGORY AND CLASS
IRRESPECTIVE OF ORDER OF CHOICE

Group A Play StudE
Class 305 .211:1N.S.) .095 N.S.)
Class 717 .50°(N.S.)-1- .75*(N.S.)+

Class 716 .1°°(N.S.)+ .1°°(N.S.)
Class 725 .071(N.S.) 2.400(N.S.)
Class 818 .031(Sig. 0.05 level)- .344(N.S.)+
Class 819 .235(N.S.) 0.00°(N.S.)
Class 820 1.786(N.S.) 0.00°(N.S.)

Group B
Class 510 .640(N.S.)
Class 511 1.895(N.S.)
Class 613 .031(Sig.@.05 level)
Class 614 .100(N.S.)
Class 612 .191 (N.S.)
Class 921 .842(N.S.)
Class 922 4.966(Sig.01.025 level)
Class 923 .227(N.S.)+
Class 924.. .500 (N.S.)+

Sit
.2276TE.S.)

.5°°(N.S.)

.071(N.S.)
1.455(N.S.)
.090(N.S.)+
.308(N.S.)

2.042(N.S.)

12.000(Sig.0.001 level)
.375(N.S.)
.3125(N.S.)+

5.786(Sig.@.01 level)
.500(N.S.)

4.840(Sig.0.025 level)
12.250(Sig.10.001 level)

.363(1T.S.)+

.0556(N.S.)

1.885(N.S.)
.643(N.S.)
.344(N .S )+

6.667(Sig.@.005 level)
0.000(N.S.)
1.714(N.S.)
1.531(N.S.)
4.900(Sig. @.025 level)

1.231(N.S.)

*From an individual of a different race being chosen by the chooser first

time to an individual of the same race being chosen the second time.

+The Binomial Test value is given here which is itself an expression of
significance--unlike the value of the McNemar Test for which significance

must be dete ti* ed. These two quantitive expressions derived from the two

tests above appear interspearsed in this analysis in order to facilitate

matters of review; otherwise, separate data sheets for each should have

been necessary. However, if the numerical values obtained by the McNemar

Test are significant at the .05 level or better, their level of significances

is given.

The two different analytical procedures had to be used here in handling the

data because of the variance in the number of cases involved, with the Binomical

Test being used if i(A+D) was less than five and the McNemar Test being used if

it was five or greater.
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TABLE G,XXIV (continued)

ANALYSIS OF THE CHOICES BY CATEGORY AND CLASS
IRRESPECTIVE OF ORDER OF CHOICE

Croup
Class 203 2.769(Sig.@.05
Class 204 .100(N.S.)
Class 306 0.00°(N.S.)
Class 407 1.00(N.S.).+

Class 202 3.063(Sig.@.05
Class 212 .046(N.S.)

.188(N.s.)+ .344(N.S.)+

.344(11.5.)+ .1o9(N.s.)+
4.225(Sig.@.025 level)*2.857(Sig.@.05 level)*
.020(Sig. @.05 level)*+ .900(N.S.)
.563(1 .S.) .640(N.S.)
.211(N.S.) .364(N.S.)
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TABLE G-XXVIII

ANALYSIS OF THE CHOICES BY GROUP AND
CHOICE--IN ORDER OF CHOICE*

Play

1st 2nd

Group A .02°(N.S.) .833(N.S.)

Group B 1.590(N.S.) .024(N.S.)

Group C .200(N.S.) .045(N.S.)

Group A
Group B
Group C

S.tudz

1st 2nd

0.00(Y.S.) 1.750(N.S.
9.92(Sig. G.005 level) .800(N.S.
.020(N.S.) .042(N.S.)

Sit

1st 2nd

Group A .280(N.S.) .030(N.S.)

Group B .020(N.S.) .543(N.S.)
Group C .030(N.S.) 1,241(N.S.)

2L-d

. 552(N.S.)
1.029(N.S.)
.265(N.S.)

*The above analysis uses the McNemar Test in all instances.

G-39

4 7,1 Pr`"03"

2rd

1.029(N.S.)
5.780(Sig. @.01 level)

. 148(N.S.)

3rd

. 265(N.S.)

.020(N.S.)

.036(N.S.)

0 0- AAtc.A, 74A,
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APPENDIX H

DEVELOPING THE TEST

OF KNOWLEDGE
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Developing the ad of Factual Knowledge

It was apparent, even Et the time that the proposal for this study was being

written, thict a test of factual knowledge on Negro history end culture would have

to be developed specifically for use with the project. The test that finally

evolved consisted of two parts. The first was e, multiple-choice instrument, with

each item having five possible alternatives of which only one was correct; the second

involved the identificption of a list of individuals as to race, Negro or white, so

that each item had only two alternatives, one of which was correct. The development

of each part of this instrument will be discussed here separately, since they are

two entirely different types of devices.

MUltirle-Choice Part of the Test of Factual T'nowledoe

Before writing the items for this test, an intensive study 7: TS made of the his-

tory of the repro people in America. The first phase of the actua teseconstructinn

WS based upon the information thus obtained and dealt solely with the history of

the American Negro and included items relating to the race's contributions to the

nation's political, social, economic, and cultural development.

An initial total of 100 items were develnped. These items were then presented

to the teachers at the first of a series of workshops with the Clary teachers partici-

pating in the project. This workshop vas held on Saturday, October 1, 1966 (Figure H -1).

The teachers were given an opportunity to make suggestions end criticisms in line

with the material that they oovered in teaching the unit on American Negro history

And culture to their classes. Items deemed unsuitable for onereason or another

were then discarded, leaving a total of seventy items from the original

group of 100. A reading level was now determined.for each item, using the Dale4hall

Reading Predictability Formula (Table H-I).
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FIGURE H-1

'IWk FOR GCTOWL. .L1f:I TL G

I. Introduction of Project rarticippnts

II. Explanation of the Project

A. General Statement of Goals and Flans

B. General Statement of Plans for the Year

Presentation of Instruments (

IV. Ouestion Session <- -

V. Conclusion

A. Preparatory. Remarks for the Text Session
II,

B. Closing Strtement

H - 3
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TABLE H-I (continued)

READING LEVEL OF THE SET OF

SEVENTY ITEMS OF ThT TEST OF KNOWLEDGE

Trr ir FJ.IIULA _COAL CORAL:CUD 11,11...DIAi LEVEL

Kr

51
52
53
54
55
56
57
58
59
Go

62
63
614

65
66
67
68
69
70

3.9713
3.9465
4.0581
4.3638
3.9837
4.0333
4.0135
4.6677
4.8113
3.9589
4.6464
4.3692
4.0002
3.8928
4.2006
4.0663
4.7032
4.5662
3.9093
4.3063

4 and below

11

11

11

If

11

11

11

Ir

11

11

11

11

11

81M of. X 8= 299.5608 If 4.2794
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This formula wrs devised in 194 <` by Rdpar Dale and Jeanne S. Chall. It is

an improved version of reading formulas developed earlier by Irving Lorge and Rudolf

Flesch. It Was selected over other available reading -redictsbility formulas, some

of which are of nore recent development, for several reasons.

1. The Dale-Chall Reading For.nille is based on two counts--average sentence length

and percentage of unfamiliar words. The factors that need to be considered in the

processes of computation are therefore limited. It the same time, these two factors

appear to be the mast important ones in an accurate determination of grade level, for

the results obtained by use of this formula eppeer to be satisfactory in most instances.

2. The formula uses nine, clearly defined sterns end is based upon a three-thou-

sand word list. Its structurized procedures contribute to its ease of application,

suitable for use7-albeit in the form of a cookbook approach --by graduate students

unfamiliar lr'ith statistics or reading formylas.

3. The formula provides for flexibility, however, end is reedilv adaptable to

all types of reading vocabulary normally encountered by fourth graders. Since word-

count is important in this formula, special instructions are given for handling certain

parts of speech, proper ne,les, and abbreviations. Furthermore, words not found on the

Dale-Chall reading list may still be counted as familiar words under certain conditions.

These conditions are clearly delineated, again making the formula a better choice than

some other formulas.

4. The Dale -C hall Formula was selected also because it lends itself for use in

themnalysis of reading natter felling within the grade level ren-e at which the Ques-

tions in the test of knowledge were intended--that is, at e-prozimately the fourth

grade. The Flesch Formula is specificrlly designed to determine the rendibility of

adult material.* The Lore Formula** is intended for upper elementary and above. It

UMW

R.F. Flesch, Marks 21 Reade.ble Style:
Teachers College, Columbia University, 1943.

* Irving Lorge, "Predicting Reedibility,"

404-419.

11 -6
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Adult Education. Jew York:

College Record (1944), 45:
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is also difficult to compute. The ;apache Formula+, on the other hand, is designed to

determine the readability of primary material. Some other methods of determining grade

placement were explored but dismissed because it 1,Trs felt t!'ey were dated and/or for

other reasons.++ Of course, in selecting the Dale-Chall Formula for use in this study,

its limitations are recomized. It contains, foremast*, some of the difficulties

inherent in the use of other formulas, but it is felt that these difficulties are fewer

and of a less intense degree--thAlt is the best formula available for our purposes.

In applying this formula to the items the t had been developed, each item was ana-

lyzed seierately. In the crse of items consisting entirely of complete sentences, all

sentences were included in determining the reading level. For example, item number

t14o read:

The Emanciretion Proclemation was written by Abraham Lincoln. which sentence

tells something about it?

It freed the slaves.
It was signed by r,eorge Washington.
It crave the slaves more money.
It let the slaves vote.
It let women vote.

The reading r-rade level of this item w-s calculrted as follows:

1. Number of words in the sample:
2. Number of sentences in the sample:
3. Number of words not on Dale list:
4. Average sentence length (divide 1 by 2)
5. Dale score (divide 3 by 1, multiply by 100)
6. Multiply average sentence length (4) by .0496
7. Multiply Dale score (5) by .1579
8. Constant
9. Formula raw score (add 6, 7, 8)

Corrected Grade Level: Grade 4 and below

39
7
23,
5.583

5.1300
.2769

.8400
3.6365,

4.7534

"A Yew Readability Formula for rrimary 'Iateriels," University College, universityof Florida, Gainesville, Florida. Ulmeographed.
++

Mabel Vogel and Carleton s ashburne, "An Objective Method of Determining Grade Place-ment of Children's Reading Material, "Elementary School Journal XXVIII (1928), 373-381;and I illiem S. Gray and Bernice T. Leary, rhat Makes a Book Teadable" University ofChicago Press, Chicago, 1935.

Fames of persons and places are considered familiar according to the guidelines esta-blished by Edger Dale and Jeanne S. Ohall for the use of their formula. Hence the onlyunfamiliar words in these sentences are Emancipation Proclamation.

H-7
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In the case of an item in which the -uestion wPs worded in comnlete sentences

but with the possible responses being presented in words or short phrases, then only

the complete sentences were used in determining reading level. This procedure was

used so as to simplify the calculptions. It car be justified on the following grounds:

1. Many of the responses are proper names of oersons or 'nlaces which, ender the

Dale-Chall formula, are considered to be familiar.

2. Many of tie responses consist of only one word.

3. All of the responses which are in the form of nhrases are of three words or

less, with the exception of those: in Iter,s 45 and 52, and the first. and fourth response

to Ite% 6L.

Item 1 servrs rs an -1c7mrle for the determination of raiding level in this situa-

tion. It reads:

The Nile River is in Africa. It is a very long river. It is the longest
river in Africa. 1 hat river in the United States is like this river?

Mississippi River
Missouri fiver
Potomac River
Ohio river
Huds River

The reading level for this ite47t was obtained as follows:

1. Number of words in the seriple 34
2. Number of sentences in the sample 5
3. 'umber of words not on the Dale list 0
4. Averare sentence length (divide 1 by 2) 6.8

5. Dale score (divide 3 by 1, multiply by 100) 0
6. Multiply average sentence length (4) by .0496 .3373
7. Yultiply Dale score (5) by .1579 0
8. Constant 3.6365
9. Formula rev score (add 6, 7, 8) 3.9738

Corrected Grade Level: Grade 4 and below

Last17, in items in which the nuestion is an incormlete sentence which relies

on each of the alternative responses'to be complete, the following procedure was used.

The longest phrase from the alternative responses vas used in determining the grade

level of the item, irrespective of whether this response was the correct one or not.

H-8
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Again, this procedure was selected in order to simplify the calculations, the presump-

tion being made that the longest alternative is likely to be the hardest one for the

children to read. It also assumes that the child reads the entire item each time he

attaches one of the responses to the incomplete ending of the last sentence. In all

probability, this is not the way he will actually proceed in reading the item. Rather,

he will read the item once in its entirety and associate the various alternative

responses in a series to the incomplete sentence. He will follow this procedure in

all likelihood only if he can read the material with reasonable facility.

Item 3 will serve as the example for the procedure used in determining the grade

level of ouestions in this third category. Of the five possible alternatives by

which the incomplete sentence of the item can be completed, the fourth response, "hide

from his master" is the longest. Hence, in determining the reading level of the item,

the following construct is used, irrespective of the fact that this response is not

the correct one: "Many slaves wanted to be free. One of the ways a Negro could

become free by law was to hide from his master."

The calculations for this construct follow:

1. Number of words in the sample
2. Number of sentences in the sample

3. Number of words not on the Dale list

4. Average sentence length (divide 1 by 2)

5. Dale score (divide 3 by 1, multiply by 100)

6. Multiply average sentence length (4) by .0496

7. Multiply Dale score (5) by .1579

8. Constant
9. Formula raw score (add 6, 7, 8)

23
2
0

11.5
0.

.5804
0.

4.2169

Corrected grade level: Grade A and below

After the Dale-Chall Formula was applied to the items of the test of knowledge,

all those that proved to be above the fourth grade level were then reworked and written

down to that level.

.....11ftlifflUMCAM4,444.,u,,,,*".-^.
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when most of the items were cor-aeted for this section, research in the library was

undertaken for the second phase which dealt with- the lives Pro work of contemporary

regroes. :pain, large number of books about contemporary reproes were consulted

before any rctupl items were written. Included in these volumes were biographies,

autobiographies, and literary vorks by Ferro authors. Pt the same time, reference

was made to cu-rent neusprners, journals, and the vertical files of the library, all

of which yielded invaluable information about the activities and contributions of

American Negroes toc'ey. Items subseouent17 were constructed and grade level 1as

determined as in the previous instance.

fter all iteLls on the test ve-og, brought down to a fourth crPc'e reading level,

again using the Lsle-Chart fornale, c-refulaT checked for accuracy by an

outside consultant. The test then wa ellf%licatee. zlfd diver tn the teachers in Gary

for their comnents, suggestions, and criticisms during: the workshen held there on

October 17, 1966. liter the instrument had been perused and discussed with them,

several itelas ::ere dropped, others 1:c re rel'orked, and reading level was Pgsin deter-

mined for the new items as well as for the test as P whole, which now connrised a total

of seventy-five r,uestions. The revised test was aPPin discussed with the teachers at

the next worksholD held Fovember 2, 1966. (See Figures H-2to H-4.) The rending level

of the test at this stage of its construction averaged 4.2794, with the individual

items having a range in difficulty from 3.9 to 6.5. Several of these items were

again revised and ll were rechecked for accuracy. The seventy-five items were

then divided by random into three rerts fo co-,rrise Forms I, TT, and 71"1 (Figures H-5,

H-6 , and 14-7), with each Lora thus having ti-enter-five items. Tom I was adninistered

to eighty-one students; Form II to eighty-three students, and Form III to eighty-nine

students. The 253 subjects in this trial run were fifth graders in Gary, all of whom,

with the exception of a few transferees fro,: other school systems, had studied the

Unit on the Pmerican 7epro during the previous year. Vone of the classes used in this

sampling were in the same school where the study itself w-s later to take Ilrce.

H - 10
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SCHOOL CITY OF GARY
Gary, Indiana

M E 0:

TO: Principals and Teachers in
Curriculum Research Project

DATE: November 22, 1966

FROM: hrs. Imogene Jones
Elementary Supervisor

Those Attending: Teachers from Groups A and B and Principals

Place: Webster School
3710 Pierce Street

Date: November 28, 1966

Time: 4:00-7:00 p.m.

Agenda

Slides and Artifacts from Africa -- Marguerite Carmon

This presentation will be a part of the unit when taught
in January. Miss Carmon will travel to school centers involved
in the study.

Dr. Georgeoff will discuss testing instruments and review
the plan and schedule of the unit from suggestions submitted.

NCREAN R. TURCHAN
General Supervisor of Elementary Education

Figure H-2

liemorandum of the Workshop
For November 28, 1966

H-11
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1. Discussion of Routine Matters.

2. Review of Teachers Reactions to the Tes Items.

3. Discussion of the Schedule for the Project.

4. Discussion of Teachers Reactions

Be Used in the Study: Piers H

to the Other Instruments to

arris Self-Concept Scale, Purdue

Social-Economic Scale, and the Proposed Sociometric Scale.

5. Discussion of Curricular A

6. Resource Speaker: Miss

spects of the Study.

h. Carmon on "Africa."

Figure H-3

AGENDA FOR NOVEMBER 26th WORKSHOP

H - 12



Irelers' Criticisms of Test

1. Five items are too many from
which to choose.

2. There should be more questions about
uontemporary Negroes in business.

3. Many schools are named for well-
known Negroes. Have questions about
these.

4. The general terms are difficult.

5. The vocabulary is difficult.

Reply

1. We must use IBM cards and these
have five choices.

2. hcre are included now.

3. hore are included now.

4. Innate problem in constructing the
instrument. Reading level 4.2.
Test can be read to class.

5. Innate problem in constructing the
instrument. Reading level 4.2.
Most words should be covered in unit.

6. Format of matching test is confus- 6. The format has been changed.
ing.

7. Fifth grade studies U.S. History. 7. Some questions have been modified.
Many ideas are too difficult.

8. Too much information is in the test
that won't be taught because of the
time limit.

8. We must leave as is. We will test
as much as children have learned.

9. The concepts are much beyond the 4th 9. Some questions have been modified.

grade level.

10. Sentences are too short and choppy.

11. Everything should be double spaced.

12. Test would be discouraging to slow
class.

The following questions were omitted:

10. Short sentences are necessary for a
low reading level.

11. The format will be changed and im-
proved.

12. The teacher can read the questions
and can administer the test in two
or three sessions.

Some people did not like slavery. They worked very hard to help slaves

become free. These people were called by a certain name. What was this name?

Abolitionists
Slaves
Prohibitionists
Protesters
Sailors

Figure H-4
H.13



Each of the following questions has one right answer. Choose this answer

from the five listed below each question. When you have made your choice, mark

this on your card with your special pencil. Here is a sample to show you how to

use your card;

A certain animal chews on bones. He barks and says "bow-wow".

What animal is this?

A. cat
B. dog
C. cow
D. lamb
E. horse

The answer is B -- dog. hark 'FF. on your card by filling in the space like this

`" /""'N 00-1
A

hake your marks heavy and black. Try to stay inside the lines.

Here is another question for you to try before you start using your card:

A certain animal gives us milk. She says "moo, moo". She lives

on a farm. What animal is this?

A. pi5
B. chicken
C. lamb
D. cow
E. duck

Choose the right answer and put it in the space below, filling in the space just

like you will on the card.

/..-N

A
.---.

B
/---1

C
..--s,

D
....*---,

E
N.... \m000' .000 "1/4....I

Did you choose "D"? That is the correct answer. Now let's try another.

A certain animal has very soft fur. She likes milk. She says

"meow". What is it?

A. mouse
B. dog
C. cat
D. duck
E. hen

Choose the right answer and put it in the space below, filling in the space just

like you will on the card.N
A

Did you choose "C"? That is the correct answer. Now, if you have any other

questions about using the card, ask your teacher.

Figure H.5.
PRELIMINARY FORK I OF THE MULTIPLE-CHOICE PART

OF THE TEST OF KNOWLEDGE
H-14
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1. The Nile River is in Africa. It is a very long river.
Ships go on this river. It is the longest river in Africa.
What river in the United States is like this river?

A. Hissouri River
B. Uississippi River
C. Potomac River
D. Ohio Jiver
E. Hudson River

2. The Aegroes were brought to this country to do a certain
kind of work. What was this job?

A. They refined sugar.
B. They picked cotton.
C. They mined ore.
D. They planted rice.
E. They worked in the oil fields.

3. After some slaves were set free by their masters, these freed
slaves wanted to learn to read and write. However, in many
states in the South it was against the law for Negroes to go
to school. How did the Negroes learn to read and write?

A. Some people taught them secretly.
B. They did not learn to read And write.
C. They went to the North to school.
D. They went to school with the white children.
E. They went to school in Hexico.

4. Long ago there were slaves. Hany people had slaves. Who
could own a slave?

A. Only white men could buy slaves.
B. Only farmers in the South could own slaves.
C. Only Negroes could own slaves.
D. Only store owners in the North could own slaves.
E. Anyone who had the money to buy a slave.

5. In the War between the States, the North and the South were
known by other names. The North was called the "Union." What
was the South called?

A. Yankees
B. Abolitionists
C. ilason States
D. Lone Star States
E. Confederacy

Figure 11- 5 (continued)
PRELIMINARY FORM I OF THE MULTIPLE-CHOICE

PART OF THE TEST OF KNOWLEDGE

11-15



6. The Emancipation Proclamation was written by Abraham Lincoln.
Which sentence tells something about it?

A.. It freed the slaves.
B. It was signed by George Washington.
C. It gave the slaves more money.
D. It let the slaves vote.
L. It let women vote.

7. Some slaves lived in the North. There were no cotton or tobacco
farms in the North. The Northern Negroes worked mostly as

A. house servants
B. farm workers
C. store clerks
D. factory workers
E. ship loaders

8. Long ago a well-known man wrote "All men are created equal."
This man did many good things for our country. What was the
name of this man?

A. Abraham Lincoln
B. Thomas Jefferson
C. F. D. Roosevelt
D. J. F. Kennedy
E. James Buchanan

9. The North and the South went to war against each other. One
of the reasons they were fighting was the slaves. The North
did not want Negroes to be slaves. What was the name of this
war?

A. The War of 1812.
B. The Spanish-American War.
C. The War between the States.
D. The Revolutionary liar.
E. The British-American War.

10. What is America's oldest and largest minority group?

A. German
B. English
C. Chinese
D. Italians
E. Negroes

Figure H.,5 (continued)
PRELIMINARY FORM I OF THE MULTIPLE-CHOICE

PART OF THE TEST OF KNOWLEDGE
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11. Some Negroes wrote many poems. One Negro wrote about Africa.
He wrote about the life of the Negro in America. What is the
name of this man?

A. Countee Cullen
B. Langston Hughes
C. Vachel Lindsey
D. Fenton Johnson
E. Claude ildKay

12. A Negro was known as "The Plant Doctor." He also discovered
many uses for peanuts, His name was

A. Booker T. Washington
B. George Washington Carver
C. Luther Burbank
D. William F. Smith
E. Ralph Bunche

13. Sojourner Truth was a well-known woman. She did many good
things for the Negro people. For what was she the best known?

A. She was a singer.
B. She was a doctor.
C. She gave speeches against slavery.
D. She was a teacher.
E. She wrote poems about Negro life.

14. Dr. Charles R. Drew helped many sick people. He worked in a
hospital. He discovered something that helps sick people be-
come well. What did he discover?

A. How to freeze medicine.
B. How to preserve blood.
C. How to train nurses.
D. How to train doctors.

E. How to give medicine.1J

15. Crispus Attucks has a school in Indianapolis named after him.
What did he do?

A. He was a member of the 9th Army in Cuba.
B. He made the first cotton gin.
C. He became the first Negro mayor.
D. He was the first Negro to die in the Revolutionary

War.
E. He was a hero in the Battle of Bull Run.

Figure H-5 (continued)
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16. Many Negroes write music. One kind of music is called "the
Blues." One Negro was known as the "Father of the Blues."
He was one of the first to write such music. What was his
name?

A.
B.
C.
D.
E.

Lionel Hampton
Louis Armstrong
Duke Ellington.
Nat "King" Cole
W. C. Handy

17. A Negro woman is well-known as a judge. She works in a court.
She is the first woman Negro to be chosen as a judge. She is
a judge for boys and girls. She is very fair. She is honest.
She does-a good job. What is her name?

A.
B.

C.
D.

Sojourner Truth
Juanita Kidd Stout
Mary U. Bethune
Leslie Uggams
Patricia R. Harris

18. Many Negroes are law-makers. Some make laws for states. One
Negro man was chosen by the people of Georgia. He said many
things about Viet Nam. Some people did not like what he said.
These people 'could not let him have his job. Who was this man?

A.
B.
C.
D.
L.

19. Many Negroes
Negro taught
Chicago. He

A.
B.
C.
D.
E.

Thurgood Harshall
Julian Bond
Blanche Bruce
Martin L. King
Dick Gregory

are teachers. Some Negroes teach history. One
in England for a long time. Now he teaches in
has written many books. Who is he?

John Hope Franklin
Paul Lawrence Dunbar
Matthew A. Henson
Booker T. Washington
Langston Hughes

20. Many llegroes are aarching in several cities. A certain man
often leads the marches. He also gives speeches. He is very
well-known. He is a church leader. He won the Nobel Peace
Prize. What is his name?

A.
B.
C.
D.

Count Bass
Samuel Davis
martin Luther King
J. A. Rogers
Sam Cooke

Figure H-5 (continued)
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Many Negroes play in sports. Some of them are well-known.
A few play baseball. Who was the first Negro to play in
the "big time" baseball games?

A. Willie Mays
Bo Satchel Paige
C. Jackie Robinson
D. Jim "Hudcat" Grant
E. Hank Aaron

22. Astronauts go into space. A Negro is preparing to go into
space. He will be the first Negro to go into space. What
is his name?

A. Edward J. Dwight, Jr.
B. Gordon Coo-1)er
C. David White
D. Leslie H. Shaw
E. James Brown

23. Sidney Poitier is a well-known actor. He acted in many plays.
Many people have seen a certain play he was in. What was the
name of this play?

A. Camelot
B. A Taste of Honey
C. Bye Bye Birdie
D. A. Raisin in the Sun
E. Music Han

24. Many Negroes are singers. A well-known Negro woman sings at
the Lincoln Center. The Lincoln Center is in New York City.
She has been on TV. Her husband is William Warfield. He
also sings. What is the name of this woman?

A. Leontyne Price
B. Harlan Andersoa
C. Marietta Davis
D. Blanche Bruce
E. nary Bethune

25. A young Negro girl sang on the Hitch Miller Show. She became
very well-known. Not long ago she was on the Ed Sullivan Show.
Who is this singer?

A. Sandy Lennon
B. Hrs. Nat Cole
C. Cyd Cyrisse
D. Leslie Uggams
E. Eartha Kitt

Figure H-:.5 (continued)
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Each of the following questions has one right answer. Choose this answer
from the five listed below each question. When you have made your choice, mark
this on your card with your special pencil. Here is a sample to show you how to
use your card:

A certain animal chews on bones. He barks and says "bow-wow".
What animal is this?

A. cat
B. dog
C. cow
D. lamb
E. horse

The answer is B -- dog. Eark "B" on your card by filling in the space like this:

-. ,, o-"N.
A

hake your marks heavy and black. Try to stay inside the lines.

Here is another question for you to try before you start using your card:

A certain animal gives us milk. She says "moo, moo". She lives
on a farm. What animal, is this?

A. pig
B. chicken
C. lamb
D. cow
E. duck

Choose the right answer and put it in the space below, filling in the space just
like you will on the card.

0-. ,..\ a. e.-N .-,

A B C D E
441orpol A../ 4.0.0 %...., ....0

Did you choose "D"? That is the correct answer. Now let's try another.

A certain animal has very soft fur. She likes milk. She says
"meow". Uhat is it?

A. mouse
B. dog
C. cat
D. duck
E. hen

Choose the right answer and put it in the space below, filling in the space just
like you will on the card.

0-, 0-. /**.N

A
%Iwo

Did you choose "C"? That is the correct answer. Now, if you have any other
questions about using the card, ask your teacher.

Figure Fr -6
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1. The Sahara Desert is very hot and dry. It is in a land where
many Negroes live. What is the name of this land?

A. Africa
B. Asia
C. Australia
D. South America
E. North America

a. The Negroes in the South worked on the land. They often picked
a certain crop. What was the main crop they picked?

A. Peanuts
B. Corn
C. Tomatoes
D. Rice
E. Cotton

3. Slaves often could not talk to their friends on other farms.
Sometimes they wanted to tell their friends news. How did
they send news to their friends?

A. They sent a letter.
B. They made up a folk song about the news.
C. They sent a boy with a note.
D. They used the telephone.
E. They used secret writing ink.

4. Where was the old "Cotton. Kingdom?"

A. Africa
B. Northern United estates
C. Southern United States
D. idexico
E. France

5. The Underground Railway was a certain way for the run-away
slaves to get up to the North. It had a very special kind
of station. What kind of stations did it have?

A. Homes of trusted friends.
B. A small building by the railroad tracks.
C. A hotel so people could sleep between trains.
D. They had no stations,
E. A large building in the center of town.

Figure H-6 (continued)
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6. Eli Whitney made the first cotton gin. Cotton could be cleaned
much faster with this machine. Hore cotton was grown. More
slaves were needed to work in the cotton fields. What happened
to the Negroes?

A.
B.
C.
D.
E.

The Negroes did not work as hard.
The Negroes got more money.
Hany more slaves were brought to America.
The Negroes ran away.
The Negroes liked the new machine.

7. Many people helped free the slaves. A well-known American was
one of the first men to help. He worked with a kite and a key.
He also did many other things for our country. What was his
name?

A. Benjamin Franklin
B. George Washington
C. Thomas Jefferson
D. John Hancock
E. Alexander Hamilton

8. The Civil War was known by many names. One of these names is
given below. What is the name for the war'?

A. The War of 1812.
B. The Spanish-American War.
C. The War between the States.
D. The lievolutionary War.
E. The British-American War.

9. What well-known act did Abraham Lincoln do for the Negroes?

A. He gave the Negroes low taxes.
B. He freed the slaves.
C. He gave the slaves food.
D. He owned many slaves.
E. He sent some Negroes to Canada.

10. Once there were slaves in the United States. A slave works
hard. He is not paid well. Some men owned slaves. What is
slavery2

A. Slavery is one man's
B. Slavery is one man's
C. Slavery is one man's
D. Slavery is one man's
E. Slavery is one man's

owning
owning
owning
owning
owning

a farm.
another man.
a store.
some cattle.
a school house.

Figure H-6 (continued)
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11. Phillis Wheatley was a slave. She lived in the North. She
worked as a maid. She could do something special. She was
known in this country and in England. What could she do that
made her well-known?

A. She wrote poems.
B. She wrote stories.
C. She acted in Aovies.
D. She taught school.
E. She became a doctor.

12. George Washington Carver was a well-known American Negro. For
what was he best known?

A. He was a teacher.
B. He worked with plants.
C. He wrote poems.
D. He built a school for Negroes.
E. He was a sailor.

13. Harriet Tubman did many things for the Negro people. They
liked her very much. What did she do?

A. She wrote Negro poems.
B. She wrote a book about the Negro people.
C. She taught school.
D. She worked on a Negro newspaper.
E. She worked on the Underground Railway.

14. Blanche K. Bruce was a wise leader. He did many things that
made him a well-known man. He was the first Negro to hold
two important jobs. What were the jobs that he held?

A. A poet and an artist.
B. A teacher in college and a speaker.
C. A Baptist minister and a speaker.
D. Governor of V",.rginia and Mayor of New York.
E. U.S. Senator and register of the U.S. Treasury.

15. A Negro went with Commander Robert Perry. They discovered
the North Pole. What was the name of this Negro?

4

A. Charles Young
B. Matthew A. Henson
C. Ralph Bunche
D. Robert Smalls
E. Paul L. Dunbar

Figure H ' (continued)
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16. Frederick Douglass was born a slave. He escape
He worked to help other Negroes become free. How did he
this?

to the North.
do

A. He wrote poems.
B. He gave speeches.
C. He was a teacher.
D. He wrote songs.
E. He bought some slaves.

17. Some Negroes work as builders. Some have become very well-
known. One of these Negro builders is named below. He plans
hotels. He plans houses. His buildings are well-known. His
buildings are very beautiful. What is this man's name?

A. Frank Lloyd Wright
B. Edward W. Brooke
C. Paul Revere Williams
D. Carl T. Rowan
E. John H. Burgess

18. Many Negroes make the laws. Judges tell people what the laws
mean. Some Negroes are judges. One Negro judge has done many
things. He was a teacher at Howard University Law School. He
was a lawyer. He won many cases. He once was a governor of
the Virgin Islands. Now he is a judge in Philadelphia. What
is his name?

A. William H. Hastie
B. Julian Bond
C. Booker T. Washington
D. Thurgood Marshall
E. Douglas Wilder

19. The President of the United States has many people to help him.
A group that helps him very much is called the cabinet. One man
of this group is a Negro. He is the first Negro to be part of
this group. He wants everyone to have a good home. Who is he?

A. Julian Bond
B. James Bond
C. George W. Carver
D. Langston Hughes
E. Robert Weaver

20. A Negro woman works in Luxembourg. Luxembourg is a small country
across the sea. She helps people in Luxembourg to know about the
U. S. She is the first woman Negro to have this job. She used
to teach school. Her husband is a lawyer in Washington, D. C.
Who is she?

A. Sojourner Truth
B. Marian Anderson
C. Mary Bethune
D. Patricia Roberts Harris
E. Mary Alice Palmer

Figure H-6 (continued)
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21. A Negro man writes stories for newspapers. He writes about the
lawmakers. At one time he worked in Finland. Finland is a
country across the sea. He told the people in Finland about the
United States. What is his name?

A. Thurgood Marshall
E. Robert Weaver.
C. Medgar Evers
D. Carl T. Rowan
E. l'Jr. E. B. DuBois

22. A well-known Negro has a night club act. He does this act in
many cities all over the country. He also works hard for Negro
civil rights. He wrote a book about himself. The book tells
of his life as a boy. What is the name of this man?

A. Nat 'King" Cole
B. Sammy Davis, Jr.
C. Jack Lennon
D. Dick Gregory
E. Jan Hurray

23, Sidney Poitier appeared in a play on Broadway. This play ran
for a long time. What was the name of this play?

A. A. Raisin in the Sun
B. Hy Fair Lady
C. Camelot
D. The Sound of Music
E. West Side Story

24. Marian Anderson is known in the United estates. She is known
in other parts of the world. What does she do that makes her
so well-known?

A. She teaches school.
B. She became the first woman doctor.
C. She sings songs.
D. She writes-poems.
E. She became a movie star.

25. Leslie Uggams is well-known. She has been on the Ed Sullivan
Show many times. What does she do:

A. She sings songs.
B. She plays the fiddle.
C. She dances.
D. She plays the drums.
E. She tells stories.

Figure H-6 (continued)
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Each of the following questions has one right answer. Choose this answer
from the five listed below each question. When you have made your choice, mark
this on your card with your special pencil. Here is a sample to show you how to
use your card;

A certain animal chews on bones. He barks and says "bow -wow".
What animal is this?

A. cat
B. dog
C. cow
D. lamb
E. horse

The answer is B dog. hark "B" on your card by filling in the space like this:
/an

A
C7

C D E

Hake your marks heavy and black. Try to stay inside the lines.

Here is another question for you to try before you start using your card:

A certain animal gives us milk. She says 'moo, moo". She lives
on a farm. What animal is this?

A. pig
B. chicken
C. lamb
D. cow
E. duck

Choose the right answer and put it in the space below, filling in the space just
like you will on the card.

.0+1N

A

Did you choose "D"? That is the correct answer. Now let's try another.

A certain animal has very soft fur. She likes milk. She says
"meow". What is it?

A. mouse
B. dog
C. cat
D. duck
E. hen

Choose the right answer and put it in the space below, filling in the space just
like you will on the card.

40-6 .09-$

A

Did you choose "C"? That is the correct answer. Now, if you have any other
questions about using the card, ask your teacher.

Figure }T-7
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1. Before the degroes Ilere brought to the United States, the boatsstopped some place. Sometimes the Negroes lived in this placefor a long time. Where did they stop?

Le Mexico
B. Spain
C. New England
D. Canada
E. The West Indies

2. The Negroes were brought to the United States from Africa. Theywere brought for a certain reason. What was this reason?

A. To learn a new job.
B. To make a lot of money.
C. To visit a new
D. To work in the cotton fields of the South.E. To take a vacation.

3. Some Negroes were bought by white masters. The Negroes workeda few years for them and then they were set free. After theywere set free, they were called by a certain name. What wasthis name?

A. field workers
B. freedmen
C. slaves
D. house servants
E. farm workers

4. During the War between the States, certain people had much powerin the South.

A. The school teachers.
B. The rich southern farm owners.
C. The shop keepers.
D. The policemen.
E. The church leaders.

Many states left the United States during the War between theStates. Only one of the states listed below did not leave.Which one was it?

A. Alabama
B. Mississippi
C. Indiana
D. Florida
E. Georgia

Figure H-6 (continued)
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6. Sometimes a slave did not work fast. His master wanted him to
work fast. Some masters were very cruel. What did these cruel
masters do to make the slave work faster?

A. He talked to the slave.
B. He spanked the slave.
C. He whipped the slave.
D. He did not give the slave any food.
E. He sent the slave to prison.

7. Many slaves wanted to be free. By law, one of the ways a Negro
could become free was to

A. buy his freedom.
B. runaway.
C. refuse to work.
D. hide from his master.
E. join the army.

8. The cotton gin took the seeds from the cotton. It cleaned the
cotton very fast. Who made the first machine to clean cotton?

A. Robert Fulton
B. Theodore Weld
C. Adam McCormick
D. Eli Whitney
E. John Deere

9. There was a certain way that slaves could escape to the North.
Many of their friends helped them. that was this way of escape
called?

A. Super Highway
B. Canadian Shipping Company
C. UndL:ground Railway
D. Long Tunnel Journey
E. The Milky Way

10. A certain word means "the act of setting someone free." Abraham
Lincoln used this word as a part of a title to a well-known law.
This law set the slaves free. What is the word that means "theact of setting someone free?"

A. victory
B. freedom
C. satisfactory
D. escape
E. emancipation

Figure H-6 (continued)

PRELIMINARY FORM III OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNOWLEDGE

H-32



i;

11. Paul Lawrence Dunbar told many people about the life of the
Negro. He became very well-known when he was still a young
man. How did he tell his story?

A. He ran a newspaper.
B. He became a doctor.
C. He wrote poems.
D. He wrote storr-books.
E. He sang songs.

12. Booker T. Washington lived in Alabama for a long time. He
helped many Negro people. What did he do that was important?

A. He became a doctor.
B. He became a civil rights leader.
C. He taught in New York.
D. He founded Tuskegee Institute.
E. He became a mayor from Little Rock, Arkansas.

13,. Mary McLeod Bethune liked boys and girls very much. She likedto help them. She worked very hard. One day she became

A. a well-known speaker.
B. a. doctor for children.
C. a civil rights leader.

zr . a folk singer.
Fs. the' lgad of a school.

14. Dr. Daniel Williams w,,rkne in Illinois for a long time. He
helped many Negroes. What did he do that made him so well-known?

A. He built Provident Hospital in Chicago.
B. He built a Negro College called Tuskegee Institute.
C. He discovered and named a star.
D. He was a mayor from Illinois.
E. He found a better way to pick cotton.

15. Benjamin Banneker was the grandson of an African prince. His
grandfather was brought to America and made to work on a farm.
Benjamin also worked on the same farm. He could do many thingsas a slave. In what job was he the most well- known?

A. He trxr;ht science.
B. He was a track star.
C. He helped plan WasI.Ington, D. C.
D. He wrote stories.
E. He gave speeches.

--i_gure H-6 ',c.natinued)
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16. W. E. B. DuBois wrote many books. He wrote books about the
Negro people. He worked at a school for a long time. For
which of the jobs below was he the best known?

A. Teacher
B. Historian
C. Writer of poems
D. Policeman
E. Farmer

17. Many people help make rockets. Some draw the plans for the
rockets. Some build the rockets. One Negro man has an
important job. He helped make the Titan III rocket. What
is his name?

A. J. Alfred Connor
B. William H. Hastre
C. Henry Lewis
D. David Blackwell
E. Joseph G. Logan

18. Many Negroes work in Washington. Some work for the government.
Some even make the laws for our country. One Negro law-maker
is from Harlem. Harlem is a neighborhood in New York City.
What is this man's name?

A. Martin Luther King
B. Medgar Evers
C. Roy Wilkins
D. Adam Clayton Powell
E. Dick Gregory

19. Many Negroes are lawyers. One Negro helps Negro and white
children go to the same schools. President Johnson gave him
a job. He looks at law cases before they go to the Supreme
Court. Who is he?

A. Julian Bond
B. Booker T. Washington
C. Adam Clayton Powell
D. Thurgood Marshall
E. Paul L. Dunbar

20. Some Negroes were poor. They worked hard and became rich.
One such man now owns many gas stations. Long ago he had
only six cents. Nov he has millions. What is his name?

A. Alonzo Wright
B. Louis Armstrong
C. Vaine H. Spencer
D. Charles Drew
E. B. O. Davis

Figure H-6 (continued)
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21. Ralph Bunche did much for our country. He is known in the
United tates. liany people in other countries like him very
much. What did he do?

A. He wrote poems and won a prize.
B. He was a neuspaper man and a civil rights leader.
C. He was a man who discovered a better peanut oil.
D. He was a band leader.
E. He was a United Nations leader and winner of the

Nobel Peace Prize.

22. any Negroes are musicians. Some sing. Some play the piano.
Some are very young. One Negro boy plays the piano. He plays
very well. He began piano lessons when he was six. Uhen he
was nine he played a concert in Philadelphia. When he was six-
teen he played a concert on television. He plans to play the
piano as his job. What is this boy's name?

A. Leonard Bernstein
B. Louis Armstrong
C. Andre Watts
D. Roger Williams
E. Peter Nero

23. Lena Horne is well-known. She is on the radio. She is on TV.
What does she do

A. She sings.
B. She plays the piano.
C. She dances.
D. She plays the drums.
E. She tells stories.

24. Harry Belafonte has been on TV. He had made many records. He
has been in some movies. What does he do?

A. He plays the piano.
B. He tells funny stories,
C. He plays the drums.
D. He sings folksongs.
E. He plays a fiddle.

25. "I Spy" is a show on television. One of the actors is a
Negro. ?that is his name?

A. Dick Gregory
B. Bill Handy
C, James Brown
D. Bill 3osby
E. Harry Belafonte

Figure H-6 (cAntinued)
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ITEM
NUMBER

1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

TJBLE H-V

SU111ARY OF ITS iri DIFFICULTY INDEX FOR FIRST RUN OF TEST.

Sidifil: 253 FIFTH GRktDERS FROM GiRY, INDIANA

FORM I

.938

,815

-667

.716

,494

.753

.494

.346

.642

,.679

.35P

.605

.494

.654

.568

210

.086

.173

.210

-210

.395

.395

.095

.395

.346

FORii II FORM III

p 988 .517

p 614 .888

.602 ,360

.386 .7%.8

.277 .573

.398 .820

.639 .371

.108 ,629

.699 ;775

.783 .483

.506 .303

.542 .258

p 386 .573

.337 .551

.193 .393

p.289 .281

.265 .4.292

.181 ..337

349 .236

.205 ..236

.084 .584

-120 .404

.120 .404

.602 .449

.530 .708

R.-38



The results arpear in Tables through H-14 where the items and the difficulty

index for each item are given. All items were then pooled, and two forms, Final Form

I and Final Form II (Figures K-7 and H-8), were developed based on the results from

the run with the fifth grade proup. Although the items on each of these forms were

randomly selected, each form was equated both according to the difficulty level of

the individual items as ,ell ns to the total difficultv level (see Tables IX to XII ).

The reading level of the two forms also wrf prpctically the s-me. Fine]. Form I had

an average reading level of 4.09, with a range of 3.92 to 4.31 for the items whereas

Final Form II he'd Pn averane reading level of 4.01, with e ranae of 3.93 to 4.14.

The difficulty level, for Final Form I, Ps deterMined by the rercent of correct

responses per item, ranged from .988 percent correct to .210 percent correct, with

a mean of .544; and for Final Form II, the range was .938 to .193 percent correct,

with a mean of .547. It will be noted that the final items, from 1 to 23, on each

form, were arranged by order of difficulty. Then in each case, item 24 reverted to

s lower difficulty level, with the remaining items through 29 increasing in difficulty.

The reason for the lack of a completely uniform progression in difficulty level is due

to the fact that the last five items on each form were revised again, based upon the

initial trial Gary run before they were included as rart of Final Form I or Final Form

II. Although in each instance the revision was of a minor nature, usually a word or

two, it war thought best to add these items at the ern of each irstrument where they

could be readily differentiated from the other items. The date given for these items

thus is based upon that obtained before their revision. It is not thought, however,

that the changes made have affected the data on these items significantly, but of

course theoretically they could have. Due to time limitatiors, it was not possible

to rerun these instruments with the items revised included--nor for the above reasons

was it deemed absolutely necessary. It will be noticed further hat the difficulty

level of the subsequent items on both forms, though a decrease from that of item 23,

does not decrease dramatically. In the case of Form I, the difficulty level of item

24 corresponds to that of item 21, while in the case of Form II--although the difficulty

H-39
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TABLE H-VI

READING LEVEL OF SET OF TWENTY-NINE ITEMS

OF TBST ENTITLED "HOW MUCH DO I KNOW ?"

NE FORM I

ITEM # FORICLA RAT:* SCORE

1 4.0333
2 4.2304
3 4.3309
4 4.0498
5 4.3063
6 6.5658
7 6.0071
8 3.8987
9 4.0953
10 4.7033
11 3.9837
12 4.2657
13 4.0664
14 4.5944
15 3.P473
16 4.1724
17 4.2664
18 4.1697
19 4.8911
20 4.5662
21 4.3121
22 3.9837
23 4.0457
24 4.5662
25 4.2006
26 4.2565
27 3.9279
28 4.6082
29 4.3302

H-40

CORRECTED READING LEVEL

4 and below
11

It

tI

II

7 - 8
7 - 8

4 and below
1

II

It

It

II

II

II

11

11

II

11
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II

II

11

11

11

It
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TABLE H-VII

READING LEVEL OF SET OF SENTY-VINE ITEMS

OF TEST ENTITLED "HOW MUCH DO I KNOVI"

NEI FORM II

ITEM # FORMULA RAAI SCORE

1
2
3
4
5
6
7
8
9

10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29

"

CORRECTED READING LEVEL

3.9738 4 and below
3.9837 II

4.3302 11

5.5131 5 - 6
4.7225 4 and below
3.9713 11

3.9258 11

4.1325 11

3.9465 11

4.0135 11

4.0002 11

3.9217 11

4.4719 II

4.5439 11

3.8845 n

4.1160 11

4.0333 11

4.6677 11

5.0660 5 - 6
4.4473 4 and below
4.5476 11

3.9341 11

3.9837 n

3.9589 11

4.2729 11

4.0994 n

4.6677 11

3.8625 U

4.7817 11

%
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AO.

Each of the following questions has one right answer. Choose this answer
from the five listed below each question. When you have made your choice, mark
this on your card with your special pencil. Here is a sample to show you how to
use your card:

A certain animal chews on bones. He barks and says"bow-wow".
What animal is this?

A. cat
B. dog
C. cow
D. lamb
E. horse

The answer is B -- dog. Mark "B" on your card by filling in the space like this:

A C D

Make your marks heavy and black. Try to stay inside the lines.

Here is another question for to try before you start using your card:

A certain animal gives us milk. She says "moo,noo". She lives
on a farm. What animal is this?

A. pig
B. chicken
C. lamb
D. cow
E. duck

Choose the right answer and put it in the space below, filling An.the space just
like you will -.on the card.

.01/4 Jim%

A

Did you choose "D"? That is the correct answer. Now let's try another.

A certain animal has very soft fur. She likes milk. She says
nmeaw". What is it?

A. mouse
B. dog
C. cat
D. duck
E. hen

Choose the right answer and put it in the space below, filling in the space just
like you will on the card.

A
oo'N

C D E

Did you choose "C"? That is the correct answer. Now, if you have any other
questions about using the card, ask your teacher.

Ve

Figure H-7

NEW FORM I (FINAL FORM) OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNOWLEDGE

H-42
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4' /AMAPA

HOW MUCH DO I KNOW?

New Form I

1. The Sahara Desert is very hot and dry. It is in a land where
many Negroes live. What is the name of this land?

A. Africa
B. Asia
C. Australia
D. South America
E. North America

2. Sometimes a slave did not work fast. His master wanted him to
work fast. Some masters were very cruel. What did these cruel
masters do to make the slave work faster?

A. He scolded the slave.
B. He told the slave to work harder.
C. He whipped the slave.
D. He did not give the slave any food.
E. He sent the slave to prison.

3. During the War between the States, certain people had much
power in the South.

A. The school teachers.
B. The rich southern farm owners.
C. The shop keepers.
D. The policemen.
E. The church leaders.

4. There was a certain way that slaves could escape to the North.
Many of their friends helped them. What was this way of escape
called?

A. Northern Highway.
B. Southern Shipping Company.
C. Underground Railway.
D. Long Tunnel Journey.
E. The Milky Way.

5. Lena Horne is well-known. She is on the radio. She is on TV.
What does she do?

1,ch,

A. She sings.
B. She plays the piano.
C. She dances.
D. She plays the drums.
E. She tells stories.

Figure H-7 (continued)

NEI FORM I (FINAL FORM) OF THE MULTIPLE -CHOICE
PART OF THE TEST OF KIM LEDGE
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6. "I Spy" is a show on television. One of the actors is a
Negro. Vqhat is his name?

A. Dick Gregory
B. Bill Handy
C. James Brown
D. Bill Cosby
E. Harry Belafonte

7. Vohat is America's oldest and largest minority group?

A. German
B. English
C. Chinese
D. Italians
E. Negroes

8. Many Negroes are marching in several cities. A certain man
often leads the marches. He also gives speeches. He is very
well-knolvn. He is a church leader. He won the Nobel Peace
Prize. What is his name?

A. Count Bass
B. Samuel Davis
C. Martin Luther King
D. J. A. Rogers
E. Sam Cooke

9. The North and the 3outh went to war against each other. Oneof the reasons they were fighting was the slaves. The Forth
did not want Negroes to be slaves. What was the name of thiswar?

A. The War of 1812.
B. The Spanish-American tar.
C. sire War between the States.
D. The Revolutionary War.
E. The British-American War.

10. The Cotton gin took the seeds from the cotton. It cleaned the
cotton very fast. INko made the first machine to clean cotton?

A. Robert Fulton
B. Theodore held
C. Adam McCormick
D. Eli Whitney
E. John Deere

Figure H-7

NEW FORM I (FINAL FORM) OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNO'iLEDGE
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11. A Negro was known as ,The Plant Doctor. it He also discovered
many uses for peanuts. His name was

A. Booker T. Washington
B. George 1 ashington Carver
C. Luther Burbank
D. William F. 'smith
E. Ralph Bunche

12. Slaves often could not talk to their friends on other farms.
Sometimes they wanted to tell their friends news. Now didthey send news to their friends?

A. They sent a letter.
B. They made up a folk song about the news.
C. They sent a boy with a note.
D. They used the telephone.
E. Thcy used secret writing. ink.

13. Many states left the United States during the War between the
States. Only one of the states listed below did not leave.
'which one was it?

A. Alabama
B. Mississippi
C. Indiana
D. Florida
E. Georgia

14. Crispus Attucks has a school in Indianapolis named after him.What did he do?

A. He was a member of the 9th Army in Cuba.
B . He made the first cotton gin.
C. He became the first Negro mayor.
D. He was the first Negro to die in the RevolutionaryWar.
E. He was a hero in the Battle of Bull Run.

15. Leslie Uggams is well-known. She has been on the Ed Sullivan
Show many times. What does she do?

A. She sings songs.
B . She plays the fiddle.
C. She dances.
D . She plays the drums.
E. She tells stories.

Figure H-7 (continued)

NEW FORM I (FINAL FORM) OF THE MULTIPLE -CHOICE
PART OF THE TEST OF MiLEDGE
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16. Phillis Idheatley was a slave. She lived in the North. She
worked as a maid. She could do something special. She was
known in this country and in England. What could she do that
made her well-known?

A. She wrote poems.
B . She wrote stories.
C. She acted in movies.
D. She taught school.
E. She became a doctor.

17. Sojourner Truth was a well-known woman. She did many good
things for the Negro people. For what was she the best known?

A. She -was a singer.
B. She was a doctor.
C. She gave sreeches against slavery.
D . She was a teacher.
E. She wrote poems about Negro life.

18. A certain word means the act of setting someone free." Abraham
Lincoln used this word as a part of a title to a well-known law.
This law set the slaves free. lqhat is the word that means 'the
act of setting someone free?"

A. victory
B. desire
C. satisfactory
D . escape
E. emancipation

19. Many Negroes are musicians. Some sing. Some play the piano.
Some are very young. One Negro boy plays the pianoi. He plays
very yell. He began piano lessons when he was six. when he
was nine he played a concert in Philadeirhia. Illen he was six-
teen he played a concert on television. He plans to play the
piano as his job. is this boy's name?

A. Leonard Bernstein
B . Louis Armstrong
C. Andre latts
D. Roger
E. Peter Nero

Figure H-7 (continued)

NEW FORM I (FINAL FORM) OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNOWLEDGE
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20. Astronauts go into space. A Negro is preparing to go into
space. He will be the first Negro to go into space. What
is his name?

A. Edward J. Dwight, Jr.
B. Gordon Cooper
C. David Vhite
D. Leslie N. 3hew
E. James Brown

21. Many Negroes are singers. A well-known Negro woman sings at
the Lincoln Center. The Lincoln Center is in New York City.
She has been on TV. Her husband is Warfield. He
also sings. What is the name of this woman?

A. Leontyne Price
B. Oarian Anderson
C. harietta Davis
D. Blanche Bruce
E. Mary Bethune

22. Some Negroes wrote many poems. One Negro wrote about Africa.
He also wrote about the life of the Negro in America. That is
the name of this man?

A. Countee Cullen
B. Langston Hughes
C. Vachel Lindsey
D. Fenton Johnson
E. Jack Johnson

23. Blanche K. Bruce was a wise leader. He did many things that
made him a well-known man. He was the first Necrro to hold
two important jobs. What were the jobs that he held?

A. A poet and an artist.
B. A teacher in college and a speaker.
C, A Baptist minister and a speaker.
D. Governor of Virginia and Mayor of New York.
E. U.S. ,senator and register of the U.S. Treasury.

Figure H -? (continued)

NE' FORM I (FINAL FORM) OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNOWLEDGE
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24. Mary McLeod Bethune liked boys and girls very much. She likedto help them. She worked very hard. One day she became

Ai a well-known speaker.
B. a lawyer.
C. a civil rights leader.
D. a folk singer.
E. the head of a school.

25. Benjamin Banneker was the grandson of an African prince. Hisgrandfather was brought to America and made to work on a farm.Benjamin also worked on the same farm. He could do many thingsas a slave. In what job was he the most well-known?

A. He taught science.
B. He was a track star.
C. He helped plan 11;ashington, D. C.
D. Be wrote stories.
E. He was a lawyer.

26. Many slaves wanted to be free. a law, one of the ways a Negrocould become free was to

A. buy his freedom.
B. do as little work as rossible.
C. refuse to work.
D. hide from his master.
E. join the army.

27. Paul Lawrence Dunbar told many people about the life of theNegro. He became very well-known when he was still a youngman. Pow did he tell his story?

A. He ran a newspaper.
B. He became a doctor.
C. He wrote poems.
D. He became a lawyer.
E. He sang songs.

28. Booker T. lashington lived in Alabama for a long time. Hehelped many Negro people. What did he do that was important?

A. He became a doctor.
B. He became a lawyer.
C. He taught in New York.
D. He founded Tuskegee Institute.
E. He became a mayor from Little Rock, Arkansas.

Figure H-7 (continued)

NEW FORM I (FINAL FORK) OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNOUEDGE
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29. Many Negroes are teachers. Some Negroes teach history. One
Negro taught in England for a long time. Now he teaches in
Chicago. He visited our city, Gary, recently. Fe has written
many books. Ivho is he?

A. John Hope Franklin
B. Paul Lawrence Dunbar
C. Matthew A. Henson
D. Booker T. itashington
E. Nillie Mays

Figure H.? (continued)

NEI' FORM I (FINAL FORM) OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNOULEDGE
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Each of the following questions has one right answer. Choose this answer
from the five listed below each question. ''hen you have made your choice, mark
this on your card with your special pencil. Here is a sample to show you how to
use your card:

A certain animal chews on bones. He barks and says "bow-wow".
What animal is this?

A. cat
B. dog
C. cow
D. lamb
E. horse

The answer is B--dog. Mprk "B" on your card by filling in the space like this:

a S' 1.40

Make your marks heavy and black. Try to stay inside the lines.

Here is another Question for you to try before you start using your card:

A certain animal gives us milk. She says "moo, moo". She lives
on a farm. Vhat animal is this?

A. pig
B. chicken
C, lamb
D. cow
E. duck

Choose the right answer and put it in the space below, filling in the space lust
like you will on the card.

01% #0., ifek
A BC DE

%Jo %. tor

Did you choose "D"? That is the correct answer. Now let's try another.

A certain animal has very soft fur. She likes milk. She ways
"meow". 'hat is it?

A. mouse
B. dog
C. cat
D. duck
E. hen

Choose the right answer and put it in the space below, filling in the space just
like you will on the card.

00%, 6,0- - 1/4
A BC DE

00 %I/ v %do

Did you choose "C"? That is the correct answer. Now, if you have any other
questions about using the card, ask your teacher.

Figure H-.8
NE FORE II (FINAL FORE) OF THE EULTIPLE.CHOICE

PART OF THE TEST OF KNOVLEDGE
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New Form II

HOW MUCH DO I KNOW

1. The Nile River is in Africa. It is a very long river
Ships go on this river. It is the longest river in Africa.
What river in the United States is like this river?

A. kissouri River
B. Mississippi River
C. Potomac River
D. Ohio diver
E. Hudson River

2. The Negroes were brought to the United States from Africa. They
were brought for a certain reason. Ihat was this reason?

A. To learn z. new job.
B. To make a lot of money.
C. To visit a new country.
D. To work in the cotton fields of the South.
E. To take a vacation.

3. The Negroes were brought to this country to do e certain
kind of work. Illat was this job?

A. They refined sugar.
B. They picked cotton.
C. They mined ore.
D. They planted rice.
L. They worked in the oil fields.

4. Once there were slaves in the United States. A slave works
hard. He is not paid well. Some men owned slaves. That is
slavery?

A. Slavery is one man's owning a farm.
B. Slavery is one man's owning another man.
C. Slavery is one man's owning a store.
D. Slavery is one man's owning some cattle.
E. Slavery is one man's owning a school house.

5. The Emancipation Proclamation was written by Abraham Lincoln.
Which sentence tells something about it?

A. It freed the slaves.
B. It was signed by George Washington.
C. It gave the slaves more money.
D. It let the slaves vote.
E. It let women vote.

Figure H-8 (continued)
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6. Long ago there were slaves. Flany people had slaves. Who
could own a slave?

A. Only white men could buy slaves.
B. Only farmers in the south could own slaves.
C. Only Negroes could own slaves.
D. Only store owners in the North could own slaves.
E. Anyone who had the money to buy a slave.

7. ',Oat well-known act did Abraham Lincoln do for the Negroes?

A. He gave the Negroes low taxes.
B. He freed the slaves.
C. He gave the slaves food.
D. He owned many slaves.
E. He sent some Negroes to Canada.

8. After some slaves were set free by their masters, these freed
slaves wanted to learn to read and write. However, in many
states in the South it was against the law for Negroes to go
to school. How did the Negroes learn to read and write?

A. some people taught them secretly.
B. They did not learn to read and write.
C. They went to the North to school.
D. .They went to school with the white children.
E. They went to school in Mexico.

9. Dr. Charles R. Drew helped many sick people. He worked in a
hospital. He discovered something that helps sick reople
become well. What did he discover?

A. How to freeze medicine.
B. How to preserve blood.
C. How to train nurses.
D. How to train doctors.
E. How to give medicine.

10. Many people helped free the slaves. A well-known American was
one of the first men to help. He worked with a kite and a key.
He also did many other things for our country. that was his
name?

A. Benjamin Franklin
B. George tashington
C. Thomas Jefferson
D. John Hancock
E. Alexander Hamilton

Figure H-8 (continued)

NEW FORM II (FINAL FORM) OF THE MULTIPLE-CHOICE
PART OF THE TEST OF KNOWLEDGE

H-52



3

11. The Negroes in the South worked on the land. They often picked
a certain crop, livhat was the main crop they picked?

A. Peanuts
B. Corn
C. Tomatoes
D. Rice
E. Cotton

12. Marian Anderson is known in the United States. She is known
in other parts of the world. What does she do that makes her
so well-known?

A. She teaches school.
B. She became the first woman doctor.
C. She sings songs.
D. She writes poems.
E. She became a movie star.

13. Ralph Bunche did much for our country. He is well-known in
the United States. Many people in other countries like him
very much. Vhat did he do?

he He wrote poems and won a prize.
B. He was a newspaper man and a civil rights leader.
C. He was a man who discovered a better peanut oil.
D. He was a band leader.
E. He was a United Nations leader and winner of the

Nobel Peace Prize.

14. Dr. Daniel Viilliams worked in Illinois for a long time. He
helped many Negroes. That did he do that made him so well-known?

A. He built Frovident Hospital in Chicago.
B. He built E Negro College called Tuskegee Institute.
C. He discovered and named a star.
D. He was a mayor from Illinois.
E. he found a better way to pick cotton.

15. George Washington Carver was a well-known American Negro. For
whit was he best known?

A. He was a teacher.
134 He worked with plants.
C. He wrote poems.
D. He built a school for Negroes.
E. He was a sailor.

Figure H-8 (emitinved)
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16. Before the Negroes were brought to the United States, the boats
stopped some place. Sometimes the Negroes lived in this place
for a long time. Where did they stop?

A. Mexico
B. Spain
C. New England
D. Canada
E. The Vest Indies

17. Some slaves lived in the North. There were no cotton or tobaeeo
farms in the North. The Northern Negroes worked mostly as

A. house servants
B. farm workers
C. store clerks
D. factory workers
E. ship loaders

18. In the War between the States, the North and the South were
known by other names. The North was called the l'Union.4 What
was the South called?

A. Republicans
B. Abolitionists
C. Mason States
D. Lone Star States
E. Confederacy

19. Harry Belafonte has been on TV. He had made many records. He
has been in some movies. What does he do?

0

A. He plays the piano.
B. He tells stories.
C. He plays the violin.
D. He sings folksongs.
E. He plays a fiddle.

Figure H-8 (continued)
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20. Eli Whitney made the first cotton gin. Cotton could be cleaned
much faster with this machine. More cotton was grown. More
slaves were needed to work in the cotton fields. What happenedto the Negroes?

A. The Negroes did not work as hard.
B. The Negroes got more money.
C. Many more slaves were brought to America.
D. The Negroes became woodworkers.
E. The Negroes liked the new machine.

21. Sidney Poitier is a well-known actor. He acted in many plays,
Many people have seen a certain play he was in. What was the
name of this play?

A. Camelot
B. A Taste of Honey
C. Bye Bye Birdie
D. A Raisin in the Sun
E. Plusic Man

22. There was the old aCotton Kingdom?"

A. Africa
B. Northern United States
C. Southern United States
D. Mexico
E. France

23. A young Negro girl sang on the Mitch Miller Show. She bvame
very well-known. Not long ago she was on the Ed Sullivan Show.Who is this singer?

A. Sandy Lennon
B. Mrs. Nat Cole
C. Cyd Cyrisse
D. Leslie Uggams
E. Eartha Kitt

F3 j. H. (esettlirli)
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24. Many Negroes play in sports. Some of them are well-known
A few play baseball. Lho was the first Negro to play in
the 'big timed baseball games?

A. Joe Louis
B. Satchel Paige
C. Jackie Robinson
D. Jim -Mud cat" Grant
E. Hank Aaron

25. Harriet Tubman did many things for the Negro people. They
liked her very much. What did she do?

A. She wrote Negro poems.
B. She was a movie star.
C. She taught school.
D. She worked on a Negro newspaper.
E. She worked on the Underground Railway.

26. The President of the United States has many reorle to help him.
A group that helps him very much is called the Cabinet. One man
of this group is a Negro. He is the first Negrrimirg part of
this group. His job is to help everyone to have a good home.
Who is he?

A. Julian Bond
B. James Bond
C. George Turner
D. Langston Hughes
E. Robert leaver

27. Long ago a well-known man wrote All men are created equal."
This man did many good things for our country. What was the
name of this man?

A. Dwight D. Eisenhower
B. Thomas Jefferson
C. F. D. Roosevelt
D. J. F. Kennedy
E. James Buchanan

28. Frederick Douglas was born a slave. He escaped to the North.
He worked to help other Negroes become free. How did he do
this?

A. He wrote poems.
B. He gave speeches.
C. He was a teacher.
D. He wrote songs.
E. He played the piano.

Figure H-8 (continued)
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29. A Negro went with Commander Robert Ferry. They discovered
the North Pole. chat was the name of this Negro?

A. Charles Young
B. Matthew A. Henson
C. William Albright
D. Robert .malls
E. Joe Parks

Figure H-11 (toRtinued)
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ITEM Q.
1. 4.03
2. 4.10
3. 4.05
4. 4.03
5. 4.12
6. 4.22
7. 4.33.
8. 4.22
9. 4.1

10. 4.3.2
11. 4.10
12. 4.05
13. 4.03
14. 4.08
15. 4.3.3

ITEM NO.
1. 3.93
2. 3.98
3. 4.0
4. 4.03
5. 3.99
6. 3.98
7. 4.03.
8. 4.08
9. 4.14

10. 4.09
U. 4.06
3.2. 4.02
13. 4.06
14. 4.03.
15. 3.98

TABLE Hain

READING LEVEL OF FINAL FORM I BY IT] i

AND FOR THE TEST AS A 'WHOLE, USING THE DALE-CHALL FORMA
ITEM NO.
1 :1-'4.15

17. 4.2
3.8. 4.25
3.9. 4.29
20. 4.23
21. 4.08
22. 3.98
23. 3.94
24. 3.9$
25. 3.97
26. 3.96
27. 3.94
28. 3.92
29. 3.98

Average 4.088

Range -- 3.92 - 4.31

Median OEMS 4.08

TABLE

READING LEVEL OF FINAL FORli II BY ITai

AID FOR THE TEST AS A WHOLE, USING THE DALE'-CHALL FORMULA
ITEM Q.

16. 3.98
17. 3.97
3.8. 4.0
19. 3.99 Average 4.014
20. 4.05
21. 4.03 Range 3.93 - 4.14
22. 4.03.
23. 3.94 Median =IMO 4.01
24. 3.94
25. 3.99
26. 4.06
27. 4.3.0
28. 4.03
29. 3.98
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TABLE H-XI

DATA ON THE ITEMS FOR TH TEST OF KNOWLEDGE

FINAL FORM I, BASED ON THE INITIAL TaIkL GARY RUN

Responding
Item Correctly,

1 .986

2 .820

3 .798
4 .775

5 .742
6 .708

7 .679
8 .654

9 .642
10 .629

11 .605

12 .602

13 .573

14 .568
15 .530
16 .506

17 .494

18 .483
19 .404

20 .395

21 .395

22 .358
23 .337
24 .573

25 .393

26 .371
27 .303

28 .258

29 .210

Distance from Liman

-.444 -1.59 1.41
-.276 -0.76 2.24
-.254 -0.69 2.31
-.231 -0.62 2.38
-.198 -0.52 2.46
-.164 -0.43 2.57
-.135 -0.35 2.65
-1.10 -0.28 2.72
-0.96 -0.25 2.75
-0.85 -0.22 2.78
-0.61 -0.16 2.84
-0.58 -0.15 2.85
-0.29 -0.08 2.92
-0.24 -0.01 2.99
0.14 0.01 3.01
0.38 0.10 3.10
0.50 0.13 3.13
0.61 0.16 3.16
1.40 0.36 :1.36

1.49 0.38 3.38
1.49 0.38 3.38
1.86 0.49 3.49
2.07 0.55 3.55

-0.29 -0.08 2.92
1.51 0.39 3.39
1.73 0.45 3.45
2.41 0.65 3.65
2.86 0.79 3.79
3.34 0.97 3.97

H-63
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TABLE H-XII

DATA ON THE ITEMS FOR THE TEST OF KNOWLEDGE, FINAL FORM II,

BASED ON THE INITIAL TRIAL GARY RUN

ro Responding
Item Correctly Distance from Mean ci" -3.001114., 11 Inn . 4, IIM 1 : inIN r .11.

1 .938

2 .888

3 .815

4 .783
5 .753
6 .716
7 .699
8 .667
9 .654
10 .639
11 .614
12 .602
13 .584
14 .551
15 .542
16 .517
17 .494
18 .494
19 .449
20 .398
21 .395
22 .386
23 .346
24 .395
25 .386
26

.349
27

.346
28 .28'9

29 .193

s n ftr, . o - pa". - Te w

-.391 -1.23 1.77
-.341 -1.00 2.00
-.268 -0.73 2.27

-.236 -0.63 2.37
-.206 -0.54 2.46
-.169 -0.44 2.56
-.152 -0.39 2.61
-.120 -0.31 2.69
-.107 -0.27 2.73
'.092 -0.23 2.77
-.067 -0.17 2.83
-.055 -0.14 2.86
-.037 -0.09 2.91
-.004 -0.01 2.99
.005 0.01 3.01
.030 0.08 3.08
.053 0.13 3.13
.053 0.13 3.13
.096 0.25 3.25
.149 0.38 3.38
.152 0.39 3.39
.161 0.41 3.41
.201 0.53 3.53
.152 0.39 3.39
.161 0.41 3.41
.198 0.52 3.52
.201
.346

0.53
1.02

3.53
4.02

.354 1.06 4.06

H-64
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TABLE H -XIII

Final worm I vs Final Form II

x = 1370 , E y ,= 1614 8x2 = 2,3348

60,984

7Y
2

7- 32,266 ,E3Qt = 27,032

2 7
8 . 2, 04 9 .4,45

73,082

get- increasing test length from 29 to 87 items.

r = 1412, = 3 .486 = 1.458 = ,232
r4777.5.3, 1+ 2 1.972 ----

Doubling the length of the test.

r =Nix. = 2(.486) = .972 =,k54tt 1= 1)r 1 + 1(.486 T.:/78Z

o

Test I

X
A 18
2 23

3 18
4 16
5 19
6 16
7
8

16
14

9 15
10 17
11 17
12 15
13 19
14 18
15 19
16 13
17 15
18 16
19 16
20 22

N=20 a = 342

Test II

Y
22 324
22 529
24 324
23 256
21 361
19 256
20 256
20 196
20 22

24 289
23 2r9
19 225
24 361
19 324
18 361
21 169
20 225
22 256
20 256
24

How Mach Do I Know?

2 2

32,476
ra = 66,759.5 = .486

484 396
484 506
576 432
529 368
441 399
361 304
400 320
400 280
400 300
576 408
529 391
361 285
576 456
361 342
324 342
b,41 273
400 300
484 352
400 320
76 28

CY = 425 tX.g = 5966 iY
2
= 9103 tXY = 7302

r = 146040-14. = 690 = 690 = .375
j119,320 - 116,964)(182,060 - 180,625) 1576,765 %.1838.4

2356 1435

H-65



No

Test I

21 18
22 19
23 17
24 16
25 16
26 15
27 17
28 20

18
30 23.
31 18
32 20
33 15
34 18

36
35 15

15
37 16
38 17,

N = 18

!WW1'

Filsit.L FORM I VS.

Test II

(o-nttrrovs)
FORM II

How Mich Do I Know?

= 311

2 727

....77.7.77,77 .17.477,"arlft777.

XY
23 529 4142r 361 484 41820 289 400 340
19 256 361 304
19 256 361 30419 225 361 2P518 289 324 306
24 1400 576 40
20 '.24 b.00 360
25 MI 625 52520 324: 400 360
21 .?.03 441 42010 225 374 270
20 32.'. 400 360
22 225 484 330
20 225 400 300
21 256 441 336
27 289 2(2_243/......

7..7 37C 7 Y2 = 5433 e Y2 = 8040 E XY = 6571...

(1073 ) (1836 441c s":4)z:
721L1,975,028

r =j1F14.,271-L..f..
I(97,97,794 96,721)(14t:i26."rt7.

Class no. 51
Test I

No X
TIst II
'yr
.I. . X2

39 12 20 144
40 12 16 144
41 15 16 225
42 16 19 256
43 21 16 441
44 19 117 361
45 1f4 25 324
46 13 16 169
47 20 19 400
48 18 21 324
49 14 21 196
50 13 18 169
51 16 20 256
52 19 16 361
53 9 16 81
54 15 21 22
55 18 15 324
56 15 12 225
57 16 18 256
58 9 10 81
59 11 1 12
N = 21 X = 319 f Y = 367 4X'= 5083

P-66

= 72C = 543

XY

1403.

2
INNIIMMWMAIIMS

400 240
256 192
256 240
361 304
256 336
2t`9 323
625 45C
256 208
361 30
441 378
441 294
324 234
400 320
256 304
256 144
441 315
225 ?70
144 180
324 288
100 90
223 165
.kY<--- 6637 f XY = 5655

7.4 aT, 41,



TABLE H-XIII (continued)

FINAL FORM I VS. FINAL FORM II

Clms 1:1242.

Test I TestIIwadlrl16,
60 13 13

61 17 19
62 20 23

63 14 20

64 12 20
65 16 15

66 19 21

67 9 17

68 18 19

69 17 22
70 18 17

71 16 16

72 17 22

73 16 17

74 16 17

75 17 18

76 22 22

77 17 19

78 20 20
12 19

a 12 7
81 24 20
82 19 21

1 9 17 20

II
X2

169
289
400
196
144
256
361
81

324
289
324
256
289
256
256
209

484
289
400
144
144
576

361
28

. .

M = 24 O r = 398 Y 444 f ; 6866

r = 180,096 - 1 6,712

Y2 XY

=

j-T1 a7,5.4 - 158,404)(203,664 - 197,136 41,648,640

6380 6528

r = 3384 =.524
71.3573

H-67

169 169
361 323
529 460
400 280
400 240
225 240
441 399
289 153
361 342
4P4 374
2P9 306
256 256

0'4 374
289 272
289 272
324 306
484 41'4

361 323
400 400

49
361 228

84
400 00
441 399
4 1 1 U P-
f Y4= P486 1XY = 7504

r 7V,J".411.11...7



level of item 24 drops abruptly to a point between that of items 12 and 13--item 25

appears to be less difficult thrm item 21. 'Toreover, since the difficulty level drop-

ped rather than increa sed, it is not felt that procedures of good test developmtnt were

seriously violated by the use of this arrangement: The items remained atarproximately

the same difficulty level-- enough to retain the interest level of the children

able to answer them and at the same time herd enough not to put at a disadvantage

children who already may have stopped working the items because they had become dis-

couraged due to their being unable to respond correctly on preceeding itemss

The reliability of the instrument VPS now determined using the alternate or

parallel forms method. The instrument was administered to three fifth grade classes

in Gary- -a total of 83 pupils. The reliability of Final Form I versus Final Form II

was determined to be .486. Using the Spearman-Brown "prophecy formula" to determine

the effect of lengthening the test, a r of .654 wa obtained for doubling the length

of the test and a r of .739 vrs obtained for tripling the length of the instrument--

increasini: the length from 29 to 87 items.

The Quiz. The second pert of this test, consisting of a list ox individuals

to be identified as to race, negro or white, mrs developed as follows. A list was

compiled of famous repro-Americans, past and present. Each name on the list was then

matched with the name of a white American who belonged, or belongs, to the same °cc*.

pation and who has made similar contributions to his or her field (Figure H-9). The

names were then scrambled, and the students were asked to identify each b.r race (Figure

H-10). Identification m-s made by placing a check mark in the appropriate box of the

column opposite each name. .1though tJle study was designed to test .heavily'

upon the first part, the multiple-choice section of the test, it was felt PS an after-

thought that additional useful information could be obtained by the development and

inclusibn of t' -is tyre of an evaluative device in the instrument. Specifically, the

device would provide the following information:

1. It would indicate how well vegro and white children know the names of famous

H-68
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Americans of each race, by race.

2. The pre-nuiz, in relation to the rbove objective, would help to show, to a

limited degree, how conscious children might already be of race.

3. Indirectly, it would furnish insight into the extent of knowledge these

children possess about famous Americans, regardless of race.

The reliability coefficient of the qu'z was determined by the "split-half tech-

nioue." The test was administered to the srme three fifth grade classes in Gary as

were Final Forms I and II. Two sets of scores were then obtained by combining the

alternate items on the test, the first set of scores representing the odd-numbered

items, 1, 3, 5, 7, etc; and the second set of scores representing the even- numbered

items, 2, 4, 6, 8, etc. The self-correletion of the half-test was then determined

using the Spearman-Prown formula for estimating reliability from two comparable halves

of a test (Table H-YaV)The reliability of one-half the test was calculated to be .663

and for the whole test .797. Because of the use of this technirue to determine the

ratability coefficient of the ruiz and because the sample classes were available

only this one time, the effect of practice upon the scores was not determined. However,

such a determination wrs not necessary in view of the statistical procedures

subsequently employed for evaluation of the data.
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Negro Outstanding Achievement

Booker T. Washington

Daniel Williams

Crispus Attucks

Paul L. Dunbar

Matthew A. Henson

Phillis Wheatley

Harriet Tubman

Ralph Bunche

Sojourner Truth

Mary M. Bethune

George W. Carver

Daniel Payne

Joe Lewis

Richard Wright

Benjamin Banneker

Frederick Douglass

14 E. B. DuBois

Blanche K. Bruce

Langston Hughes

Marian Anderson

Jackie Robinson

Jirmy Brown

Jessie Owens

Nat "King" Cole

Oscar Robertson

John Hope Franklin

White

educator

doctor

hero in Revolutionary War

poet

explorer

poet

leader abolition movement

Leader in the United Natims

leader in individual

president of college

agriculturalist

minister

prize fighter

author

scientist

orator

historian

U. S. Senator

poet

singer

baseball player

football player

track star

singer-band leader

basketball star

historian

rights

Horace Mann

E2i-abeth Blackwell

Samuel. Adams

Walt Whitman

George Rogers Clark

John Greenleaf Whittier

Harriet Beecher Stowe

Adlai Stevenson

Susan B. Anthony

Alice Freeman Palmer

Luther Burbank

Billy Sunday

Rocky Marciano

John Steinbeck

Robert Fulton

John C. Calhoun

Arnold Toynbee

Robert Taft

Car'. Sandburg

Barbra Streisand

Stan Musial.

Johnny Unitas

Glen Cunningham

Fred Waring

Bob Pettit

Arthur Schlesinger. Jr.

Figure H-9

THE NEGRO.:WHITE QUIZ OF THE TEST OF KNOWLEDGE IN ITS DEVELOPMENTAL STAGE,
WITH THE NAMES MATCH, BUT NOT SCRAMBLED RANDOMLY

,
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DIMICTIONS:

race.

Y:

Opposite each name, put a check mark in the box underneath person's

Figure H-10

THE N EGRO -WHITE QUIZ

OF THE TEST OF KNULEDGE

71



1. Horace Mann

2, Elizabeth Blackwell

3. Paul L. Dunbar

4, Matthew A. Henson

5, John Greenleaf Whittier

6. John Steinbeck

7. Frederick Douglass

8, W. E. B. DuBois

9, Robert Taft

10, Crispus Attucks

11, George Rogers Clark

12. Phyllis Wheatley

13. Adlai Stevenson

14, Ralph Bunche

15. Marian Anderson

16. Jimmy Brown

17. Glen Cunningham

18, Fred Faring

19. Richard Wright

20. Arnold Toynbee

21. Harriet Beecher Stowe

22. Susan B. Anthony

23. John Hope Franklin

24. Bob Pettit

25. Arthur Schlesinger, Jr.

26, Billy Sunday

)101.111111i111.11.

27, Barbra Streisand

28, Langston Hughes

29. George W. Carver

30. Daniel Williams

31. Walt Whitman

32. Samuel Adams

33. Joe Louis

34. Stan Musial

35, John C. Calhoun

36. Luther Burbank

37. Booker T. washington

38. Harriet Tubman

39. Robert Fulton

40. Sojourner Truth

41. Johnny Unitas

42. Mary M. Bethune

43. Daniel Payne

44. Blanche K. Bruce

45. Benjamin Banneker

46. Carl Sandburg

47. Jackie Robinson

48. Jessie Owens

49. Oscar Robertson

50. Nat "King" Cole

51. Alice Freeman Palmer

52. Rocky Iarciano

. Figure H-10 (continued)

THL NhGRO.IIHITE QUIZ
OF TLE TEST OF KNOITLEDGE
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TABLE H -XIV

NEGRO -WHITE (MZ--DETERIUNATION OF RELIABILITY

BY THE SPEARMAN-BROWN SPLIT-HALF LETHOD

11.1.gad......110=anaOanaaa an. OMNI 11 Oar AO -to

li

1290
0.1. IMP 01.Mal 41 a a 4. a

y
116C11111Mbow

1404
2-x2
21430

=

y2
25056

WNW ft w

r XY

22711

ft o. os. Oft o ONO

The Raw Score or Lachine Formula for Computing r from Raw Scores1

ICY
r = rafX2-(11)2TFFORERsT

r

r

doom

46E10

11

so.

831.22711) - (129011494)
,f1V31-0173-0T---a1961273t1501617 Z1474521

.1485,9.4,..7.1 84,160

1,776790 5.76-64.7c, off27077-1.67-ar": 1.7717270

Woo r oftft.

T-1114 ,390 -0.68,432

r = .662546 = Aka

243101 5,a
= 111, 468.48

Spearman-Brown Formula for Correction of Reliability2

rtt

rtt

rtt

r
tt

= .797

2roe

1 + roe

(1631
1 + .663

1.,26
1.663

where rtt = the reliability of the original test, and

roe = the reliability coefficient obtained by correlating

the scores on the first half of the items with the scores

on the second half of the items.

1Downie, N. H. and R. W. Heath. Basic Statistical Lethods

Harper and Row, Publishers, 1965, p. 85.

2Ibid., p. 218.
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TABLE H-X1V (continued)
DITGRO-V.HITE QUIZ--DETERUINATION OF RELIABILITY BY

THE SPLARMAN-BROLN SPLIT-HALF METHOD

1 19 21

2 16 19

3 19 18

4 14 19
5 14 17

6 16 13
7 13 20

8 14 11

9 19 21

10 20 11

11 19 21

12 17 22

13 15 13
14 19 23

15 16 15

16 15 17

17 17 16

18 19 20

19 19 21

20 20 21

/X = 340 "Y = 366

2 2 Er....

361 441 399
256 361 304
361 324 342

196 361 266
196 289 238
2q) 169 208

169 400 2(0

196 121 154

361 441 399
400 324 360
361 441 399
289 481. 3"4
225 169 195

361 529 437
256 225 240
225 2P9 255

2I9 256 '72

361 400 380
361 441 399
409 biti 42Q

$x = 5880 iY4= 6906 txY = 6301

r = 2Q(021)7 (340)(2661_ (690r: (-3-66)-r/

2 2 = 1580

I 666=-115,-6 6)(138,1?-0- - 335;556) 42c00)%164)

r = 1580 = 1580 = .548
VP5.8

r = 2(.540 6= 1.096 r. = .708

rt. 1 + .548 1.548

H-74

Alyoess.



fi

TABLE H-XIV (continued)

NEGRO-U-11TE QUIZDETERMINATION OF RELIABILITY BY

THE SPEARMAN-BRMN SPLIT-HALF METHOD

21 19
22 15
23 12
24 13
25 16
26 17
27 21
28 21
29 14
30 20
31 14
32 20

33 5

34 19

35 16
36 22

37 15

20
17
14
18
15
18
17
20
lr
19
20
23

4
21
16
23
19
18

X = 295 Y = 320

=111Wall=linalluma

361 400
225 289

144 196
169 324
256 225
289 324
441 289

441 400
196 324
400 361
196 400
400 529
25 16

361 1,41

256 256

484 529

225 361
2 6 2

X = 5125 Y = 5988

r = 224..2 - 09/ 11, 0 0 = 4348

(92250 - 11025) - (107784 - 102400

r = 4348 = 4348

28,131,400 5303.9

r = .8198 = .82

r = = 1.64 = .901

1 + .82 1.82

H-75
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380
255
168
234
240
306
357
420
252
380
2P0

460
20

399
256
506
285
288
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No X

TABLE H-XIV (continued)

NEGRO-IHITE QUIZ--DETERMINATIOF OF RELIABILITY BY

THE SPEARMAN-BROWN SPLIT-HALF METHOD

2 2
Y

39 6
40 7

41 20
16

43 14
44 13

45 16
46 14
47 12
48 17

49 18
50 4
51 15
52 2

10 36
10
15 400
17 256
17 196
17 169
14 256
21 196
15 144
12 2P9
22 324
6 16

19 225
8

53 17 14 289
54 5 20 25

55 15 15 225
56 11 10 121
57 14 15 196
5e 21 19 441
A2 _A..._- 1.6
N = 21 IX

100
100
225

2F9
289
2V9
196
441
225

144
04
36

361
64

196
400
225
100
225
361
1

60
70
300
272
23P
221
224
294
180
204
396
24

285
16

23V
1C0
225
110
210
399
1.6

271 f Y = 310 4 ) 4053 Y = 4946 t XY = 4262

r = 821502 - 84.010 = 2122 = 5492 = .577
).:13---77374417(105,g66=95-,10.0) 00;544;752 9520.7

11,672 7,766

r
tt

= 2 .577 = 1.154 = .732
1 + .577 1.577

'
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No.
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80
81
82

TilLE H-XIV (continued)
NEGRO MITE QUIZ -- DETERMINATION OF RELIABILITY BY

THE SFEARMAN-BROW. E SPLIT-HALF METHOD

X2 Y2X Y
21 20
19 20
15 18
21 23
16 16
13 12
18 14
11 18
18 19
21 21
11 13
19 17
17 20
17 19
17 15
15 16
16 23
13 15
10 15
12 14
16 22
16 13
15 13

12
= 24 = 384

r = 159,888 - 156,672

XY

441
363.
225
441
256
169
324
121
324
441
121
361
289
289
289
225
256
169
100
144
256
256
225
28

400 470
400 3 PO

324 270
529 483
256 256
144 156
196 252
324 198
361 342
441 441
169 143
2P9 323
400 340
361 323
225 255
256 240
529 368
225 195
225 150
196 16P
484 352
169 208
169 195

20
7216 YY = 6662= 408 4 X = 6372

r =2 ( .53) = 1.06 = .693
1 + .53 1.53

= 3216 = 3216 = .53
436,77r7rr VT657§
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Equating the Classes According

To Socio-Economic Level

Object_ ives: An attempt was made to select classes for the study which

were approximately equivalent according to socio-economic level. By so

doing, a variable that potentially might seriously interfere with the

results of the study could be minimized, or at least recognized and taken

into consideration in evaluating the data.

The Instrument. In selecting an instrument to determine the socio-

economic level of the classes, several criteria had to be met:

1.) The instrument had to be easily administered b/- the class-

room teacher to her group as a whole. This meant that the

number of items had to be fairly short and that the vocabulary and

conceptual levels would have to be at the understanding level--if

not at the reading level--of the children. (There appeared to

be no reason why the teacher could not read the items to her

class.)

2.) It had to be scored easily.

3.) Its design had to be sound--it had to possess good relia-

bility aid validity.

Locating an instrument to meet these criteria proved to be quite

difficult, for most socio-economic scales are not intended for use

with children who are at the Fourth Grade. As a consequence, although

the second and third criteria above were met by most of the instrutents

available, they were generally too long and/Or too difficult in terms

of concepts as well as reading level for the children to handle satis-

factorily. The problem was compounded by:the fact that the range in

the individual abilities of the children in these classes was same-

1-2

4441.1914.4-, -



times rather large.

Tests considered for use in this part of the study, but which were rejected

because they failed to meet the above criteria included The American

Home Scale, The Home Index, Sims SCT Occupational Rating Scale, and

the Syracuse Scale. The Finnesota Home Status Scale, which is designed

for administering to parents, rather t1-an to students, and The Social

Status Scale, which is intended for use by social workers and researchers,

were both rejectedtanour purposes. The parents of all the children

involved in this study simply could not be interviewed--if for no other

reason than the lack of personnel to accomplish such a task. It was

also felt that the results would not justify the energy expended and

that such an intensive investigation of the socio economic class of

the participants was not necessary for the purposes of our research

study.

The instrument finally selected was the Heath Socio- .Economic Status

Scale (See Appendix D for a complete description of this instrument)

which Heath developed es the subject for his dissertation while he was

a student of J.C. Remmers. Although the instrument was originally

designed for use with junior and senior high school *studentd, it

met most of the criteria for the scale sought for this study. The

column headings, having a vocabulary too difficult for fourth graders,

were rewritten to bring them down to a more comprehendable level (Figure 14).

However, since the items were few in number, the teacher could read

them to the class as a whole in administering the scale. In this way

the problem of selecting an instrument at suitable reading level was

1-3
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Figure 14.3.

A MEASURE OF SOCIO-EC OV :IC STATUS (RIB ISED FORM)

1P!hat Do Think?

Better
job than
that my
father
has

tbout
as good
a job as
that my
father

ITot as

good a
job as

that my
father

Insurance salesman or auto
salesman

Owner of small factory or
small business

Foreman of a factory

.....i...-----......
Deliveryman, truck driver,

mail carrier, etc.

Trash collector

"achine operator in a factory
or auto mechanic

Farm owner or ranch owner

Office worker such as secretary
librarian, etc.

Director of a large corporation,
such as 0:86

Farm laborer or road worker

Store clerk, grocer7 clerk,
waiter, etc.

President of a bank, doctor,
lawyer

.....,

1-4
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solved.

Nevertheless, a determination of,the reading lev-1 of the instrument

was made using the Dale-Chall Formula. The Heath Socio-Economic Scale as

revised for use with this study has a reading level of 5.82P9 (Table I4).

Since the Dale Chall Formula attempts to take into considerationikctors

of comprehension, it is felt that the concepts included in the revised

form of the Heath Scale are not beyond the understanding level of fourth

gradersespecially when the items are read to then by the teachers.

Using the instrument in a dry-run with a class sample of children who

were net participating Ps subjects in the research phases of the project

seemed to indicate that the instrument, if read to the children by the

teacher, was satisfactory for the purpolses of the study. SUbsequent'vx-

perience with the subjects themselves reinforced this conclusion. The

children understood and responded very well to the items on the Heath Scale.

Procedures. The instrument was administered to all the classes tenta-

tively selected to participate in the study. The classes were divided

as follows:

Group A--Nine classes of Negro and white children from the same neigh-

borhood.

Group B--.Eight classes of Negro and white children from different neigh-

borhoods. Some children in this group were transported to these

classes because of over-crowded conditions in their neighborhoods.

Group C-Seven classes of Negro and white children from the same neigh-

borhood. These served as the control groups. The responses of the

children were scored and tabulated according to class and group.

1-5
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TABLE I-I

CALCULATIOYS TO DETERMINE THE READING LEVEL
. .

OF THL HEATS LSOCIO-ECON0iIIC STATUS, USIFG THE

DALE..CHALLL FORMULA FOR PREDICTION OF READABILITY

1. No. of words in sample: 96

2, No. of sentences in sample: 15

3. No. of words not on Dale list: 12

4. Average sentence length (divide 1 by 2): 6

5. Dale score (divide 3 by 1, multiply by 100): 12

6. multiply average sentence length (4) by .0496: .2976

7. Multiply Dale score (5) by .1579: 1.8948

8. Constant: 3.6365

9. Formula raw score (add 6, 7, 8): 5.8289

10. Corrected Grade Level: Grades 5-6

1-6
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The chi square technioue was then used for analysis. Table I-Ilstmmiarizes

the response of the A group; Table LIIIof the B group; and Table LIVof the

C group. The chi square calculations are given in Table . A significant

difference was found to exist among the three groups and this difference

was significant at the .01 level. This significant difference was not un-

expected, however, due to the excentionally large number of elements.

(N=8976). A chi square value of 30.61 was obtained from the observed data,

which yielded the above significance. Cramer's statistic ( 1)# ) was used

to test the strength of this relationship. The resulting value wasp; in a

range from 0.00 to 1.00 indicating a. very small relationship. Thus, even

though a significant result VP$ obtained, it was so smell PS to be of very

little conseouence or value in affecting the results of the investigation.

The three groups, A, B, and C, therefore, could have been used in the

study exactly as originally selected.

At the time, however, further analysis of the available data was

carried out to determine what additional information might be obtained with

respect to the socio-economic status, by class, of the students participa-

ting in the project. The chi square techninue was used again to determine

if the responses of the A and B groups were different from that which might

be expected (Tablel-VI). The calculations indicated that the observed

responses were not significant from those expected at the .01 level, but

they were significant at the .05 levels with a strength of relationship at .041.

Similarly, the responses of the A and C groups and the B and C groups,

respectively, were analyzed. The results indicated a significance at the

.01 level in both instances. Cramer's statistic was then used to obtain

a measure of the strength of significance, giving arof .029 for the A and

I-7



TAW;

TEST RESULTS a. WHAT DO I TPIFK?

GROUP A

Class
itu N

Better
Thaf

About
Same

rot As
Good

305 33 111 120 165

408 32 132 156 96

409 31 49 97 226

716 31 105 141 126

717 34 96 128 184

725 33 .73 123 200

818 36 96 123 213

819 33 100 130 166

820 35 90 130 200

298 852 1148 1576

1-8
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TABLE

TEST RESULTS ITAT DO I TFINK?

GROUP B

Mass
Ea. N

Better
Than

About
Same t

Not A s
Good

510 20 99 98 151

511 33 83. 149 166

612 29 59 80 209

6)3 25 54 112 134

614 26 65 106 s 141

921 32 88 122 174

922 31 95 106 I 171

923 33 71 120 205

N--= 238 612 893

I-.9

1351

,--

4



TABLE IIV

TEST RESULTS WI:AT DO I WINK?

GROUP C

;:lass
4vo '

Better
I 4

About
....,-.51M9

Not As
0

202 28 87 108 141

203 31 335 103. 136

306 35 102 3.29 3.89

204 25 62 99 139

212 34 146 120 142

407 30 108 117 135

030 29 58 109 183.

2Z2 698

x.

783 1063



TABLE I-1T

CHI-SQUARE ANALYSIS OF RESPONSES

FROM THE ORIGINAL CLASSES

Better
Than

OBSLRVLI)

About
Same

Not as
Good

roue A -1
1

852 ! 1148 1576 3 576
roue B 1

612 1 51 2811
Group C

698 783 3063 ....i2544 ;

hroup A

Droup B

proupC

2162 2824

LCTED

3990 8976

Better About . Not as
Than Same Good

861.3 1 1125.1 1589.6 3576.0
i

9687!
. 898.5 1269.5 2856.0
1

1 i

612.8
! 800.4 1130.9 2544.0

..... .i.:

2162.0 2824.0 3990.0 8976.0

A-- 9 original classes

B-- 8 original classes

C-- 7 classes



alb

.0.41...1,"1,:feSMArfrlIrtVrIM

2" = 86.49861.3
861.3

22.9e_2

1125.1 = 112501

TABLE 1.-V( continued)

= .100

.466

13.62 184.96
137597 17574E-r- .116

75.9 5...760 81
687.9 687.5 8.37

5.52 30.25
898.5 898.5 .034

81.52 6642.25
T."2"0:7* 1269.5 5.23

85.22 7259.04 -
612.8 11.85

17.4
2

800.4
302.76
800.4 .378

67.9 4610.41 =
1130.9 z."" 1130.9 4.077

-10-()! = 30.621 (which is significant at the .01 level)
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TABLE 1-V (continued)

(continued)

CRALEMS SThTISTIC (To determine strength of significance when chi
square is used with e large sample)

2

fe
1-6-772-5

4
= v!.:corr- = .0412

On CI scale, therefore, ranging from .00 - 1.00, the result of .412

for if;'shows that the relationship is a very weak one.

1-13

.110161tetTA

is



TABLE I-VI

CHI-SQUARE ANALYSIS OF RESPONSES

FROM THE ORIGINAL CLASSLS IN GROUPS A AND B

OBSERVED

A 82 1 8 1 6

B 612 893 13 51

1464 2041 2927

EXPECTED

Calculations:

38.12
1451.61

813.9 813.9

13.21.
1134.7

176.89
1134.7

51.32 _ 2631.69
1627.3 1627.3

8i12. - .101141
6501.1 650.1

13.
2

176.89
906.3 906.3

1.
2

2631.69
1299.7 1299.7

x2

3.57,4

28561

6432

0111

=NO
6110

mOla

INIM

1111wis
IMMO

1.78

.16

1.62

2.23

.20

2.02

8.01

which is not significant at the .01 level,
but is significant at the .05 level.
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TABLE I-VI (continued)

2"-(162-1 )

I 8 01

.00062

1112864

=

.025
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TABLE 1-V11

OBSERVED

A 852 1148 3,576 3526

1550 1931 2639 6120

EXPECTED

1550.0

Calculations:

1931.0 2639 6120

53.7
2

2883.69
905.7 905.7

179.7
2

388.09
1128.3 1128.3

2
....3_4.-... _ 1156_
1542 1542

2
53.7 = 2883.69
17 674:3 644.3

19.7
2

388.09
802.7 802.7

34
2

1156
1097 1097

2 df = 9.21

= 3.18

mEly
40111

.34

.75

= 4.48

411.1111.

1

.48

1.05

x2 = 10.28

which is significant at .01 level
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TABLE I-VIII

OBSERVED

612 893 1351 . 2856

698 1 783 06 25411

EXPECTED

692.8 886.4 1276.7
1

617.2 i 7896 1137.3

Calculations:

80.8
2

6 528.64

92.8 "--Z9Vg

6.6
2

2
743 = 5520.49

1276.7 72767--

80.82 6528.64_-
ThrT.T -6177,7"--

6.6
2

..04k.
-77§:7 789.6

74.3
2

5520.49

1137.3
=

1137.3

i /l 1-71:271--
,J (5400)2

J

= 9.42

.05

= 4.32

= 10.58

.o6

= 4.85

x
2

29.28

.052

Which is significant at the .01 level
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C groups and one of .052 for the B and C groups.

The next step was to analyze the data when additional classes were

included in the study, to see whether or not, by so doing, the character of the

groups. would be chanted so that no significant difference would exist among

them. One class (Class 101) was added to the A group and another one

(Class 924) to the B group. The comnosition of the C group remained the same

(TablesI-1.7toV-X1)The two additional classes were selected on the basis of

their homogeneity and on the fact that they most nearly comprised the

socio-economic characteristics of the majority of the groups that were

already a part of the study. This determination we made first on the basis

of the judgement of school personnel participating in the project, inclu-

ding the classroom teach rs, and later through en analysis and comparison

of the responses of these two classes on the Heath Scale as against the

other groups.

As determined by the chiesouare test, a significant difference was

still found to exist when these two classes (101 and 924) were included

in groups A and B, respectively. This significance was at the .01 level

of confidence. Use of Cramer's statistic gave a strength of significance ( 1)

of .039 on a scale of .00 to 1.00, which again indicated the relationship

to be a very weak one, considering the size of the sample involved.

Further analysis revealed that no significant difference at the

.05 level existed between Group A and Group B, the experimental group,.

However, there again was a significant difference at the .01 level

between Croup A and Croup C, and between Groun B and Croup C. Use of

Cramer's statistic indicated a strength of significance (OS of .037 in

I-19
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GROUP A

!Class
0

! 101

305

408

1409

1716

1717

i725

1818

'819

TABLE I-IX

WITH AN ADDITIONAL CLASS (CLASS 101) INCLUDED

Better About f rot as
GoodN Than Same

1

37

33

32

69 131

111 120

132 156

1 49 97

31 105 141

34 96 128

35 73 123

3.6. 96 123

33 100 130

244

165

96

226

126

184

200

213

166

820 1 ,35 90 130 200
335 921 1279 1820

I-20



TABLE I-X.

ITS AN ADDTI. f:AL CLASS (CLASS 924) DCLUDED

GROUP B

Class
o N

Better
Than

About
Same

x Not as Good

1510 29 99 98 151

1511 33 81 149 ± 166

1612 29 59 80 209;

li613 25 54 112 134

1614 26 65 106 141

1921 32 88 122 1741

1922 31 95 1 106 171

'1923

33 71 120 205

!924 . 14 52 49 . 67,----......
252 664 942

1-21
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TABLE I-XI

WITH THE. GROUP REMAINING THE SAME

Group C

C la ss

1 202
1

203

1306

204

212

407

030

Better
N Than

About I rot as
Same Good

28 87 108

31 135 101

35 102 129

25 62 99

34 146 120

30 108 117

29 58 109

212 698 783

.1 0

1-22

141

336

189

139

142

335

181

1063
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TABLE I-XII

CHI-SQUARE ANALYSIS OF RESPONSES, WITH CLASS 101 IN GROUP A

AND CLASS 924 IN GROUP B, AND CLASSES 203 and 212 OF GROUP C BEING INCLUDED

A 923. 12

OBSLRVLD

1820

B 664 942 1418 3024

C 698 783 1 1063 2544

2283

A

B 720.1

605.7

3004

2283.3.

4301

afECTED

9588

1260.5 1801a 42243

947.5 13 6 02,146

797.0 1141.2 2543 0

3005.0 4301.0 9503.6

1-23
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TABLE I-XII (continued)

36.22 _ 1310.44
957.2 957.2

19.5
2

= 380.25
1259.5 1259.5

16.72 = 278.89
1803.3 1803.3

56
2

= 3136.0
720 720

2
.....212. = 30.25
947.5 947.5

2
L-1 3782.25

13363 15367-

92.2
2

8500.84
05. 75377--

14
2

196
797 797

78.2
2

6115.24
1141.2 1141.2

sign at .01

x :99 = 13.277
(4df)

1.37

.30

0.10/IRO

OMR

.15

4.36

.03

2.79

= 14.03

1100
RWRO

011M
ORR/0

.25

5.36

x
2 28.64

28.61 = .039
2(9588.6)

1-24
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TPLE

CHI SQUARE ANALYSIS OF RESPONSES IN WHICH ARE INCLUDED THOSE FROM

CLASS 101 IN THE A GROUP, WITH GROUP C REMAINING THE SAME

OBSERVED

921 1279 1820 4020

i19 20.2 2883 6564

EXPECTED

991.5 1261.8 1 6 01

627.5 I 799.2
1619.0 2062.0 2r83.0 6564

70.52 = 4970.25 = 5.01
9915 991.5

16.2
2

262.44_
7657." 7307-'

2
IL 2959.36

1.6 8
1765.7 77;5:71--

2
70. = .122221 = _ 7.92

-621.5 627.5

16.2
2

262.44,= =
799.2 799.2

.33

54.4
2

29 59.36_
1117.3 1117.3

MINNID
MOP .21

Sign. at .01

x
2
.99 = 9.210

(2df)

1-25

2.65

x2 = 17.80
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TABLE continued)

17.78
2(6564)

= .037

1-26
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TABLE I.XIV

CHI-SQUARE ANALYSIS OF RESPONSES IN WHICH ARE INCLUDED THOSE FROM

CLASS 924 IN THE B GROUP, WITH GROUP C REMAINING THE SAME

OBSERVED

B 664 942 1418 024

C 698 783 1063 25441

1362 1725 2481 55t8

EXPECTED

B 739.7 936 9 1 4 024

C 622. 88.1 11 3.6 2 4

13 2.0 1725.0 2481.0 55.8

75.7
2

5730.49= =
739.7 739.7

7.75

412- = 26.01

936.9 175675
.03

70.6
2

1347.4
=

2:1416
_ 3.
_ 70

75.72 . )730.14,9 ' 9.21
622.3 622.3

2
J. _ 26.01 = .03

788.1 _
788.1

70.6
2

4984.36
' 4.4011357 1133.6

sign. at .01

x .99 = 9.210
(2df)

2
x = 25.12

1-27
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TABLE I.J31(continued)

01
=..2532--2

2(5568)

= .047

1-28
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the first instance (Group A and Group C), and one of .047 in the second

(Group B and Group C). In neither case, therefore, is this significance

a very strong one, based upon a possible range of .00 to 1.00.

The next step was to determine, if possible, which classes in the

control group were preventing the three groups from being enuated within

the narrower limits desiredthat is, which classes weighted the results

so that significant differences were obtained between the experimental and

control groups. An eye-ball survey seemed to indicate that two classes

in the control groups, Class 203 and Class 212, were weighing the data

unduly. The responses cn the HeaJi Socio-Economic Scale were analyzed again,

this time with the two classes (Class 203 and Class 212) being excluded,

but with Class 101 and Class 924 still being included in Group A and B

respectively (TablesI-: toi-XIX). The analysis by the chi-square

techninue indicated no significant difference existing between any of the

groups, either at the .01 or the .05 level of confidence. The analysis

was also carried out separately for the A and C and the B and C groups

(Tables I-XX to I-XXI again- -quite obviously--no significant differences

being discernible. Finally, so as to complete the analysis of the various

possible combinations of classes, an analysis was made with Class 101 in

Group A, Class 924 in Group B, and Cle-Ises 203 and 212 of Group C being

excluded (Tablesi-XXII to I-XXVI. No significant differences appeared

among any of these combinations.

It seemed apparent, therefor°, that Classes 203 and 212 were weighing

the data somewhat to produce significant differences among the groups when

they were included. The problem thus arose as to whether or not these two

classes should be included in the study Because of the weak strength of

the significance among the groups when these two classes are included (as

1-29
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TABLE I-XV

AN ADDITIONAL CLASS (CLASS 201) INCLUDFD

(POUF A

Class
1 o

Better I

as

About
:_ e

Not as

...........
1101 37 69 131 244

305 1 33 111 120 165

408 32 132 156 I 96

1409 31 49 97 226

716 31 105 141 126

717 34 96 128 184

725 33 : 73 1119 200
.

818 j 36 96 123 213

819 33 100 130 166

820 '3 i 200
335

L.

921 1279

-3 0

1820



TABLE I,XV1

WITH AN ADDITIONt.L CLASS (CLASS 924) INCLUDED

GROUP B

lass
03

i Better
T is

About
, e f

Not as
Got_

510 29 99 98 151

511 33 81 149 166

612 29 59 80 209

613 25 54 112 134

614 26 65 106 141

921 32 88 122 174

1922 31 95 106 171

1923
1

33 71 120 205
. . .

252 664 942 1418

1-31
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TABLE L.XVII

vnit WO CLASSES (CLASS 203 AND CLASS 212) BEING EXCLUDED

Class
ko

i

!

Better About 1 rot as

202 28 87 108 141

306 35 102 129 189

204 25 62 99 139

407 30 108 117 135

030 29 t 58 109 f 1131



7.

3.

t't

TABEE.L.XVIII

CHI SQUARE ANALYSIS PITH CLASS

101 IN GROUP A AND 924 IF GROUP B BEING INCLUDED

AND CLASSES 205 ARDraPaP GROUP C BEING EXCLUDED

OBSERVED

A

A 664

i
1

942 i 1418 3024

6gL42,..s....L_....2_5______,...1ZA..1628

2002 2783 4023

Expected

8808

913 t7 1270,2 1836.1 4020

B 6 024

2001,9 2783.0 4023.0 P801.9

1-33
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TLBLE I-XVIII .

CHI SqUARE ANALYSIS OF RESPONEFS VITH CLASS 101 IN CROUP A

AND CLASS 924 IN GROUP B BEING INCLUDED An) CLASSES 203

AND 212 OF GROUP C BEING EXCLUDFD

Calculations:

7.3
2

= 53.29
913.7

8.82
= 77.44

1270.2

1111
IMONID

WNW

.06

.06

16.12
1763-Cr

= 2 59 21 =.14

23.32
= 542.89687.3

13.5
2

955.5
= 182.25

36.82 = 1354.24
1381.2

162 = 256
400.9

2,m

= 22.09
557.3

20.7
805.7 428.49

111111111111,

,st

3C2

= .79

= .19

= .98

= .64

= .04

= .53

3.43

N.S at .05 x2.95 = 9.488

(4df)

1-34
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TABLE I -XIX

OBSERVED

A 921 1279 j820

B 664 942 1418 3024
1585 2221 3238 7044

EXPEC

A 904., 6

1585.0 2221.0 3238.0 7044

16.4 2268t26
904.6 = 904.6

11.52 13221
1267.5 =

1267.5

27.92 778.41
1847,9 =

1847.9

16.42 268.96
680.4 680.4

Lit 52 132.2]
953 r 5 953.5

27.92 778.41
1390.1 3390.1

x2.95 = 5.991
(2df)

N. Sign. at .05

b 0, a Vawl,

1-35
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.10
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.14
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TABLE I.XX

CHI-SQUARE ANALYSIS OF RESPONSES, PITH CLASS 101 IN GROUP A

BEING INCLUDED AND CLASSES 203 AND

212 OF GROUP C BEING EXCLUDED

A F.

OBSERVED

A 921 1279 1820 4020

C 417 562 785 1764

1738 1841 2605 5784

EXPECTED

A, 929.9 1279 )111...-4.9.12.

C 408.1 161.5 774.5 1764

1338 1841 2605 5784

8.92
9 .0852929.9

8.92
.1941408.1

.52

561.5 .0004

102
1810 .0552

9.52

794.5 .1136

x2 = .4485

x .95 = 6
2df

There is no significant

difference between the groups
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TABLE I-XXI

CHI-SQUARE ANALYSIS OF RISPONSFS, WITH CLASS 924 IN GROUP B

BEING INCLUDED AND CLASSES 203 AND

212 OF GROUP C BEING EXCLUDED

OBSERVED

664 942 1418 3024

C 417 562 785 1764

1081 1504 2203 4788

EXPECTED

68208 950.0 1391 3024

C 398.2 554.1 8114 1764

1081 1504.1 2203 4788

18.82
682.8

14.82

398.2

82
950

7.92
554.1

272
1391

26.62,
811.6

.111110

.5176

.8A76

.0674

.1126

.5241

.8718

x? = 2.9811

x? .75 = 2.8
2df

There is no significant
difference between the groups

1-37



determined by Cremer,s statistic), it was decided to use the data from these

classes also in the study. Included in the analysis, therefore, are the

results from both of these control classes (Class 203 and Class 212).

1-38



TAW. IJOCII

TEST RESULTS a. WHAT DO I 'MINK?

GROUP A

Olass
Oa N

Better
Than

About
Same

I Not As
i Good

505 33 111 120 165

408 32 132 156 # 96

409 31 49 97 226

716 31 105 141 126

717 34 96 128 184

725 33 1 73 123 200
!

818 36 i 96 123 213

819 33 100 130 166

820 35 90 130 200

298 852 1148

1- 39
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TABLE I-Xxi II

TEST RESULTS - ITEAT DO I TERM?

GROUP B

lass
0 N

Better j About
Than l Same

Not As
,

Good

510 29 99 98 151

511 33 81 149 i 166

612 29 59 80 i 209

613 25 54 112 i 134

614 26 65 106 i 141
1

921 32 88 122 i 174

922 31 95 106 i 171

923 33 71 120 ; 205

.
,

i

N= 238 612 893

1.40

1351

4

5

4

5,

C

4

I

I
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TABLE I-77:TV

VITH WO CLASSES (CLASS 203 AND CLASS 212) BEING EXCLUDED

GROUP C

Class
o ,

Better About
e

rot as
i Go d

202

I 306

204

407

030

28
I

35

25 i
i

30 i

29

I 87

102

62

108

58

108

129

99

117 i

109

141

189

139

135

181

147 417 562 785

nn
. .

4



TABLE I-XXV.

CHI-SQUARE ANALYSIS.
EXCLUDING CLASSES 101, 924, 203, 212

Observed

1576 6

B 612 893 1351 285_6

.417 5 62 8

1881 2603 3712 8196

Exnected

A 840.7 1135.7 1619.5 3

6

16 88 .02
.41.21116,2./

88
1881 2603 3711.9 8195.9

3,2Z2
820.7

0.42
655.5

32.22
404.8

22.3?
1135.7

907.1

560.2

979.69 in
820.7 =

1892.25
655.5

148.84
= 404.8 = .37

jaa2.2
1135.7

198.81
907.1 = .22

3.24
= 560.2

= .13

= .01

.0452
1619.5

.57 42
1293.6

2
798.8

I-42

1892.25
1619.5 = 1.1.7

3294.76
= 1293.6 = 2.55

190.44
/98.8 = .24

x2 = 8.77



Observed

A

B

852

612

1464

TABLE I-XXVI

CHI-SQUARE ANALYSIS OF RESPONSES
FROM THE ORIGINAL CLASSES IN GROUPS A AND B

Expected

A 813.9

B 650.1

38.12

813.9

13.3
irT777

51.3
1b7 r3

38.1
650.1

13.3

9M-3-

51.3
1299.7

1148 1576

893 1351

2041 2927

1134.7

906.3 1299.7

Calaulaticue

1451.61
1078

131-379-'

176.89
ii§4-77-

= 2631.6917.3

1451.61

-63157-:

176.89

-§a7T

2631.69
1299.7

x
2

.16

1.62

2.23

.20

2.02

0'

3576

2856

6432

8.01 8.01
2(6432) 12864

which is not significant at the .01
level, but is significant at the
.05 level.

4.00062

1-43
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TABLE I-XXV'II

CHI-SQUARE ANALYSIS OF RESPONSES
WITH CLASS 101 IN GROUP A AND CLASSES 203

AND 212 OF GROUP C BEING EXCLUDED

Observed

A 852 1148

C 417 562

1269 1710

Expected

A 849.8

C 419.2

1145.2

564.8

1576

785

2361

1581.2

779.8

1269 1710

3576

1764

5340

3576.2

1763.8

2361 5340

2.22 2.8
2

780 = .0057
564.8

,0139

2.22 5
2

nip- .0115
1

_ .0158
175U

2 2
3 5.2

.0347
1145-

.0079
1797g

x
2

= .0895

There is no significant difference
between the groups.

av
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TABLE I-XXVIII

CHI-SQUARE ANALYSIS OF RESPONSES
WITH CLASS 924 OF GROUP B AND CLASSES 203

AND 212 OF GROUP C BEING, EXCLUDED

Observed

B 612- 893 1351

C I 417 562 785

1029 1455 2136

Expected,

2856

1764

462o

II 636.1 892.5 I 1320 1 2856

c 3 2. 555.5 815.5 1764

1029 1455 2136 462o

24.12
= .9131

24 12

392.9 = 1.4783

899.5 = .0470

6.5
2

555:5

31
2

1320

30.5
2

x
2

= 4.3832

.0761

.7280

1.1407

There is no significant
difference between the groups.

1-45
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FAMILY IIITERVIEIT GUIDE SHZET

1. Name of Student Birthdate Birth Place Present School

John Chambers O....
77.1.2 Urban Indiana

2. Name of Father Birthdate Birth Place Occupation

Joseph g.hambers___ Urbp.R.Illinois Shearer Helper, S. Steel

3. Name of mother Birthdate Birth Place Occupation

GlaslysPhambers....._ 2720-30 Urban jnstiana Cashier,_ Ind. Nat'l Bank

4.

5.

Hoover................

Birth Place of Grandparents. liaterrial Paternal Tenn. and Ill.

Religious Affiliation.... Lutpprap. Degree of
Name of Church Attendance Check

Rarely
Routinely.

-
Regularly.

6. No Church affiliation

7. Chief family recreation: ilusic Television Myles AM111=1

8. Discipline
Chiefly mother .

" father .
both .

Check
x

9. Social Class Level:

10. Siblings:

Name
Joseph Chambers, Jr.
James Chambers

Corporal Punishment: Check
Rarely . .....
Routinely

Iv
V

Jerome Chambers
Jerrard Chambers

.11

Check

x

Sex Birthdate Education
10-11:31..

NN 12-12=60 ---

1111
-

J-2

5th Grade - Washington
Ird Grade - Washington
111_1 Gracid.n

1st Grade - Washingtonr



11. Ethnic Background: Check.
Caucasian OOOOO
Negro __ x
hexican . OOOOO
Puerto Rican
Other OOOOO

12. Language spoken in the home 11...

13. Nobility of Family - Times moved in last five years once

14. Family Interest in School: Aegree of Interest: Check
High. . . .....
Average 7. .0* 01.
None

Knows school subjects_yes_________

15. Unusual family tensions: Check

Death OOOOO
Divorce OOOOO x
Abandonment OOOOOO _
Alcoholism
Rental Illness
Chronic unemployment
Cx ime

Other OOOOO Fire

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive . . . . .

17. Unusual psycho-social developmental problems:

Check Describe

Phobias OOOOOO
____-...,-........... elMIINimIlMWININIM.MP' GOw./

Patterns of Extreme
Discouragement or
Apathy _ -----.-411........1.. *.

Aggressiveness. . . . .__
__ 0.-.1. 4.11 11, 1

Other A '61 421Khborhood integLatioi:Iproblems

16. Family dominance: Check

-*Atita . .

Bother
Lutual

19. Gary Redevelopment Commission Neighborhood Number

J-3



r.ero.oe

20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Drs. Chambers was very enthusiastic in her approval and appreciation

of the unit on the American Negro. She feels that it is beginning to fill

a serious void in "her" children's education. She later amended her

comment to include all children in Gary.

hrs. Chambers cites some of her own recent experiences as practical

demonstrations of why such education is needed and can be helpful. She

is presently the only Negro in the department in which she is employed

and believes that some of the unhealthy attitudes shown and generalizations

made toward and about Negroes could have been influenced for good if Negro

History had been included in the educational programs of these people.

Drs. Chambers also wondered if "a course like this a few year- ago

might have helped this neighborhood remain integrated." She pointed

out that the home she just purchased was sold by one of two remaining

whites in the neighborhood and before she could complete her moving,

the next door-neighbor had moved.



21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Chedk.

Open
At times resistive OOOOOOO
Extremely guarded and defensive

hrs. Chambers was very open and receptive to participation in

the study. She enjoyed the experience and stated that although her present

work schedule does not permit her to participate in school activities,

she has done so previously and anticipates going back.

hr. and hrs. Chambers were divorced two years ago. At the time

of this contact, she was in the process of moving. She, her five sons,

and her mother live together.

The boys have suffered considerable emotional upset because of

the break-up of the family. Although the boys relate the problems to

"daddy's leaving", hrs. Chambers feels that they are beginning to see that

he is not a positive influence in their lives. He is derelict in his finan-

cial responsibilities as well as his personal commitments to them.

Mrs. Chambers also alleges that he does not put a high premium

on education and "the important things in life." She says she wants her

boys to be "somebody." And that was another reason she was so glad John

had a chance to take this course. He needs to know about "Negro men"

who do things.

The family was again upset last New Year's Day when her mother's

rental house burned and two children were killed. Immediately after this

tragedy her mother became ill and was incapacitated for quite some time.

According to hrs. Chambers, all of the upheavals and disturbance

in the home have taken a great toll from each of them. The school work

of all the boys reflects this involvement. However, she feels that now

J-5
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that they are in their awn home and the older boys are beginning to

be somewhat objective about the relationship with their father, their

school work will improve.
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FAKILY INTERVIEW' GUIDE SHEET

1. Name of Student Birthdate Birth Place

Susan Shannon

2. Name of Father

Arthur Shannon ....

3. Name of 'Mother

klabel Shannon

11-26:56 Urban_Illipos

Birthdate Birth Place

-12-'49 Urban Ala.
IMMO

Birthdate Birth Place

, r1111t., Rural Ala.amni ./ .111

Present School

Carleton

Occupation

Jakitor

Occupation

Housewife

4. Birth Place of Grandparents Maternal,_-__ural Ala. Paternal -

Urban Ala.0011 .0. . .1 4.. go mow

5. Religious Affiliation Christian Fellowship
Name of Church

6. No Church affiliation__

.
Degree of
Attendance Check

Rarely . .

Routinely.
Regularly. . x

7. Chief family recreation: Television viewing,- chiXdren

radio.

8. Discipline Check
Chiefly mother. x

father.
both.

9. Social Class Level:

10. Siblings:

Name
Sharon Shannon

. ArthurSharon, Jr.

Mabel Ann Shannon

/-.... fo
Corporal.Funishment: Chedk.

Rarely
Routinely
(Makes her go to her room

and study.)

I

II
III.
IV
V

Sec
F
ii

I Imornamonomervo...01.1111, 40 14111110, >. 0, oft -1 c
, Aar.. as....

11M,D
1111.010. I. -.MO... a. He 00

Birthdate
6-12-54
1-23-59
6-21-61

r."Pr

X

Check

x11. ? They are buying their home.

Ed_ ucation

Andrews - Elthgrade
Carleton - 2nd (special,_
Carleton -,... 4......,

10.4.-00 or.oom . -
555 ,./........

I a. MI, 41. . .-- . -........
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11. Ethnic Background: Check

C a u c a s i a n . . . . . .

Negro
Mexican
Puerto Rican
Other

12. Language spoken in the home_ English

MI.DIN.1111114 011.111

.11X11111+.-.

13. nobility of Family - Times moved in last five years once

14. Family Interest in School: 1.Sree of Interest:
High
Average
None

Check

COMO. WNW, O..

Knows school subject s__Hardly

15. Unusual family tensions: Check

Death
Divorce

OINIIIM4111.011111001.1

Abandonment
.111.11111111,

Alcoholism
1.1.11.11111.0.

Mental Illness
11110111..1011101.1

Chronic unemployment.
Crime
Other

011101.101r,

011.10111MnOotaml

16. Child's general physical condition (as determined by parents):

Check

Negative . . . . Tonsils need removing.

Positive 1111*

17. Unusual psycho-social developmental problems:

Phobias .

Patterns of Extreme
Discouragement or
Apathy

Check

111.1 411

Aggressiveness. x
Other

18. Family dominance:

Father
Mother
Mutual

Describe

She's Daddy.'s childgets what she

wants; she wants to do the dividing -

If things go wrong - I'm going to tell

mdadtEL

Check

..mon.
X

......00mars

M.. I. MN, .4111106

19. Gary Redevelopment Commission Neighborhood Number 18.amMorill

41.1, e11. -t,""ls+,"4.4. ..W4
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20. As part of the social studies program, your child studied a unit

on the American Negro in the fourth grade. Do you have any comment

or reaction to the study?

Firs. Shannon had no comment and did not react to this question

directly. She said only that it was "fine" that a unit on the American

Negro was taught in schools last year. Since she would say no more than

that, we did a little prodding, permitting her to speak her feelings at

random, hoping that she would reveal her inner feelings on the subject.

hrs. Shannon said she thought Hatcher's election was something "great",

that Martin Luther King was a "great man", and that if Hatcher were white,

no soldiers would have been needed in Gary during the election. She

said her husband was "glad Hatcher was elected mayor" as there would be

no more "pushing around" at the place he worked.

Mrs. Shannon is a good woman and is interested in her family's

welfare. She has very little education, but from her statements above,

she does have race pride. Susan, like other children from this type of

family, will have to depend on her secondary environment for her cultural

and social training.
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive. x

This is an older home situated on an unimproved street in the

Brunswick Area. It is a three bedroom home and appears to be about

15 years old. Mr. Shannon was working at the time of this visit. The

hour was 5 PX. and Nrs. Shannon was home with her children. She

was guarded and appeared suspicious during most of the interview although

she said she received the letter and was expecting a visit. She did

answer questions as well as she could but she asked over and over if

this survey would help Susan as she was slow in school.

The Shannons are religious people. Mrs. Shannon appeared pleased

to say that they go to church regularly, that her girls sing in the choir,

and that her son is an usher in the church. She attended school to the

10th grade but she was not certain how long her husband attended school.

She thought perhaps he went to the third or fourth grade. Mrs. Shannon

hesitated on the question of chief family recreation. Finally, she

said they view television together, listen to the radio, and that the

children sing. Since she is home with the children, she said she was

the chief disciplinarian. Her discipline consists of routine corporal

punishment, but she prefers to send Susan to her room to study when she

is naughty. During this entire interview, the children remained in the

room. Susan sat at the table gazing at us and appeared to concentrate

on every word spoken.

hrs. Shannon said they moved only once during the past five years

and that was when they moved into their present home two years ago. As

J-10



to her interest in school, Hrs. Shannon said she visited Carleton School

during Education Week this year. Her attendance at PTA meetings has

been seldom. Her husband, she said, is interested in their children's

education, but he does not take an active part in school affairs. hrs.

Shannon said that Susan prefers to study alone and that she receives no

help from her mother or father. It did not appear that hrs. Shannon

knew much about school subjects. Neither did it appear from her conversation

that she attended school to the tenth grade.

According to hrs. Shannon, Susan has good health except for infected

tonsils. She and her husband plan to have them removed in the very near

future. As to Susan's psycho-social developmental problems, Mrs. Shannon

said Susan is a "meany"--her daddy's child. Whatever she wants her

daddy will try to get for her. She will share with her siblings as long

as she can do the dividing. We did not see hr. Shannon but it appeared

that hrs. Shannon was the controlling force in this family.
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3.

FAMILY INTERVIEI GUIDE SHEET

Nene of Student Birth Place Present School

Thomas Weishaar, Jr. 1-7-57- Urban Illinois Lakeside

Name of Father Birthdate Birth Place Occupation

Thomas Weishaar, Sr. 12-20-24 Urban Indiana Foreman, Trucking Co.

Mame of rother Birthdate Birth Place Occupation

Ardis Ireishaar 4-20-27 Urban Illinois Housewife - Student

4. Birth Place of Grandparents Illinois

5. Religious Affiliation Evangelical

6. No Church affiliation

Name of Church

7. Chief family recreation:

Degree of
Attendance

Rarely
Routinely. .

Regularly. . .

RePdin and Television

Check

8. Discipline
Chiefly mother. .

ff father. .

both. . .

9. Social Class Level:

10. Siblings:

Check

I
II
III
IV
V

Corporal Punishment: Check
Rarely .

Routinely. x

Check

x

arc Sex Bit thdate Education

Todd Weishaar M 2-3-45 U.S.

Karen Veishaar F 10-11-53 Calvin Coulidee

IIIMIIM.110111111

0111111
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U. Ethnic Background: Check
Caucasian
Negro
Mexican
Puerto Rican. .

Other

12. Language spoken in the home English and German

13. Mobility of Family - Times moved in last five years 2 times

14. Family Interest in School: Degree of Tnterest: Check
High
Average
None

Knows school subjects yes

15. Unusual family tensions: Check

Deaths
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment . .

Crime
Other

115. Child's general physical condition (as determined by parents):
Check

Negative
Positive x

17. Unusual psycho-social developmental problems:

Check Describe

Dhobias None
Patterns of Extreme
Discouragement or
Apathy
Agressiveness
Other .

18. Family dominance: Check

Father . . .

Mother .

Mutual .

19. Gary Redevelopment Commission Neighborhood number 22
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20. As part of the social studies program, your child studied a unit on the

American regro in the fourth grade. Do you have any comment or reaction

to the study?

Mrs. Ileishaar was the parent interviewed and told me that the family

was very interested in the unit on the American regro. They found it very

informative. She thought that her son could remember the details and she

called him into the room. Thomas Jr. said that he was interested in the

Negroes famous in music and science. He did not do an individual project

like some,pf the children, but he remembered the unit as being interesting

and informative. Mrs.iieishaar stated that when her spn studied about

George washington Carver, he became interested in science for the first

time. The student remembered studying about how slaves were transported

to America and their plight up until the Civil afar. Mrs. Weishaar stated

that her son was very much confused about how one set of people could put

another in slavery. The child could not connect it with anything happening

today. Mrs. Veishaar felt that the entire family gained from the experience.

Thomas had in his social studies class.

J-14
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21. Summary Statement (Aim to picture the fanny as a total unit)

Also indicate degree of cooperation: Check

Open
At Times Resistive
Extremely Guarded and Defensive.

The Weishaar family resides in an eight-room brick home located in

a nice residential area. The lawn and surroundings are well kept. Mr.

Weishaar is a foreman at Robinson Trucking Company. Fe works 14 to 16

hours per day. His income is around $10,000 per year. Mrs. Weishaar is

taking clerk-typist training at Indiana Development Center. The members

of the family are Todd, a son in the Army, and Yaren, an, eighth grader at

Calvin Coolidge. Both adults in this family were reared in Chicago and

they lived there a long time. The Weishaar family has lived at the

present address for about eighteen months. Mrs. Weishaar completed the

10th grade and her husband completed the 11th grade.

The furniture was of average quality. The "other informed me that

she had not had time to keep the house up since she started school.

Although I was told that Dr. and ITrs. leishaar shared the role as head of

the household, I got the impression that the mother was the dominant person.

Most of the family activity is in the home. There are no close relatives

in Gary according to Mrs. Itleishaer. Mr. veishaar seemed ouiet and reserved.

He looked at TV during most of our interview. The children came to their

mother when they wanted nermission to do something.

I got the impression that the children went to church every.time the

doors opened, but the parents were not always with them. The family seemed

well-clothed and well-fed. The children were well-trained and polite.

Reading and television were given as the main sources of family recreation.

J-15
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When questioned about the responsibilities of each child I was told that

they had chores. Hrs. Treishaar did not have any high aspirations for her

children. She stated that she wanted them to be whatever they wanted to

be. Her daughter is interested in drama. She hopes that she will follow

up in this area. Her son has not made up his mind according tc Yrs.

Weishaar. The adults do not belong to any social or civic organizations,

but the boy belongs to the Boy Scouts and he intends to join the Boys Club.

The family. members seemed quite happy during ny visit and they cooperated

with the interviewer. I would think that the veishaar family is typical

of Hollingshead's class IV family.
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1. Name of Student

James Kindell

2. Name of Father

Robert Kindell

3. Name of Mother

FAMILY INTERVIEW

Birthdate

Birthdate

11-16-19. Rural Alabama

Birthdate

GUIDE SHUT

MM...

Birth Place

Urban Indiana

Birth Place

Josephine Kindell 12 2O

4. Birth Place of Grandparents Rural Alabama

5. Religious Affiliation Baptist
Name of Church

Birth Place

Present School

Tippecanoe,Sal IIMMI.! 1.

Occupation

Southern Steei

Occupation

jural Alabama Laundry

Degree of
Attendance
Rarely . . .

Routinely.

CheckS
Regularly. . . . . x

6. No Church affiliation

7. Chief family recreation: Outin*.g.sa..icnics1 viogstelevision

S. Discipline Check
Chiefly mother .

" father . .

both . . X

9. Social Class Level:
I

II. ..
III
IV. ..
V

10. Siblings:

NaPP
Joseph Kindell
Linda Kindell

M 1.-- 1111.11

a... Ma

F 0. S. .......
....F. ...A.,

a. .- 411,41.. 11.............111.
Po 1111..... S.

Corporal nisenthm: Check

Rarely
Routinely. . . . x

Check

x.1.10.1

"."0.11.4.

Sex Birthdate41 m

Ni 11 -3,2 -53

12-20-44 4. .. M...

1111..4...

Education

4729110is vamr
Comae

.11.1.11111.

ern. IP,.

.* .111
1111.1.111...11

A

M.- 0..11.11...

......."...011- -w.... =1,
*a

.1.1.1
.6.1....11."so Msofi~~MINI ...ow nm-

111.1.111.1.11.1.

.1......
1110.

..11
11.

11.11.
.1.1101..... .1...

11101..1.

-00.1......
erMIININIMOn

J-17
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11. Ethnic Background:
Caucasian
Negro.
Mexican
Puerto Rican
Other OOOOO

12. Language spoken in the home Engligh

Check

OMNI.
Xam....".,

OwaV*111111 sallma

13. Mobility of Family - Times moved in last five years none

14. Family Interest in School:

Knows school subjects...yes

Degreeof Interest:
High .

Average. ..
None .

15. Unusual family tensions; Check

Death
Divorce NO.

Abandonment . ....
Alcoholism
Mental Illness
Chronic unemployment ..
Crime 011M11.61.1.00.1/1,

Check
.

.__..x

16. Child's general physical condition (as determined by parents):

Check

Negative
Positive . X

17. Unusual psycho-social developmental problems:

Check Describe

6.1.10

Phobias . .....
Patterns of Extreme
Discouragement or
A p a t h y . . . . . .

Aggressiveness.
Other

ill..111011010011.00 *" . MMIOMMINIMMV.

00.711.1.1111011M MM.* IIIIMIIMMIVOIONNIMYMPIMINIMMORPON111110111111/IVID

18. Family dominance: Check

Father .
Mother
Mutual .

111111111.1.11/

X=1...

19. Gary Redevelopment Commission Neighborhood Number 19
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

According to Mrs. Kindel', her son said very 11.tle regl 'ding this

study. She expressed a desire that some effort should be made to include

this unit in the school subjects, so that children would gain knowledge of

contributions made to our culture.

J-19
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2. Summary Statement (Aim to picture the family as total unit)

Also indicate degree Of cooperation: Check

Open
At times resistive
EXtremely guarded and defensive

001Milir

Mrs. Kindell and her family live in a beautifully furnished home in

the Gary Heights area. Both parents are employed (Mr. Kindell was unavail-

able for the interview) and appear to be interested in providing some material

comforts for their children and themselves. hrs. Kindell places a great

deal of value on education, as she was unable in Alabama to complete her

schooling, due to helping with the crops etc. It appeared that this family

is a closely-knit, church-going family, and very pleasant.

J-20
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1. Name of Student

FA LILY INTERVIEW GUIDE SHEET

Birthdate

L.1...919242. .

2. Name of Father Birthdate

Harold Amberson 2 =1 -1

3. Name of other

Birth Place Present School

PriallingAna

Birth Place Occupation

Urban Alabama, TJiaintenance

Birthdate Birth Place Occupation

Ruth Amberpon 5-7-21 Urban Illinois Asst. Cook - Taylor

4. Birth Place of Grandparents_Maternal - Urban Miss. Paternal - Ala.

5. Religious Affiliation_Amstolic_ Degree of
Name of church Attendance Check

Rarely .

Routinely

6. No Church affiliation

7. Chief family recreation Basketball? TV occasiong42ar

yr. 11
8 12110.21112. Check

Chiefly mother
father .

both x

11,010
Regularly. . x

.111

Corporal Punishment Check'.

Rarely . . x
Routinely.

9. Social Class Level:
I

II

III
Iv
V

10. Siblings:

Name or

Lyric Ai Berson

Harold Amberson
Carl Amberson

IWA!DErn

+1. Imitv

Sex Birthdate

..5.712.--48

Ni 1 -1

7,710750

al 11Wil a.

EducationL_-___

nSophomore

in..... ,..
Jr. High School
Sophomore in High School

atilsracke -
lath grade - Tamer

St Alb o aft . mnow
gr,M11. a.. 10 St . 1.- ..,10411e v., Or.Im.s....11. - ...... AD/ ...............

J-21
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11. Ethnic Background: Check

Caucasian . .

Negro x
Lexican . .

Puerto Rican.
Other . ...

1110.

12. Language spoken in the home English

13. !Nobility of Family - Times movec in last five years none

14. Family Interest in SchoolI

Knows school subjects...2pp

Degree of Interest: Check

High
Average. .

None . . . ...

15. Unusual family tensions, Check

Death IMIM

Divorce
Abandonment . OOOO taimMED

Alcoholism. ....
Eental Illness .... .
Chronic unemployment. =wElm

Crime
Other .. ..

16. Child's general physical condition (as determined by parents):

Check

Negative .. .. .
Positive OMMIIIIII0110111.11NIIMIde

17. Unusual psycho-social developmental problems:

Check Describe

Phobias .....
Patterns of Extreme
Discouragement or
Apathy OO .... Ala.@ .11 .00... am .1.d1.411....M....e.
Aggressiveness. .

Other
IftrINIMINVINIO.11111.0. 11MIONONNI10.1. 41111.0

18. Family dominance: Check

Father
Ilbther 2:

Nutual . .

111011r

Tii#41Jst.4.414A,rd, Wor works__
very concerned.

19. Gary nedevelopment Commission Neighborhood Number.12.
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20. As part of the social studies program, your child studied a unit

on the American Negro in the fourth grade. Do you have any comment

or reaction to the study?

This family enjoyed Michelle's participation in the unit on the

American Negro. They helped with several of the homework projects as well

as some of the school activities. (Oise of the children who was in and out

during the interview quipped "As if we had a choice. You don't know

Michelle.")

Mrs. Amberson believes this is a late beginning of a very worthwhile

addition to the school curriculum. She also says "all of us learned a lot

about our race.'

"V.Vo Ve7.0t,"40...t
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open 21L

At times resistive
Extremely guarded and defensive

This is a very close-knit, well-organized family. They are active

in school and community affairs. They are also regular participating members

of their church. It is interesting that although the family has lived in

Gary for more than 15 years, they have maintained their church affiliation

in Chicago.

Mrs. Amberson is the dominant parent in this family. Ir. Amberson

appears to give his full cooperation in all areas of family life. He is

most anxious that'all of his children 'receive a good education so they can

do better for themselves than I have done."

The two older daughters have made outstanding academic records.

Lyric was the recipient of a four year scholarship in Actuarial Science from

a major Insurance Company. Her decision to marry during her freshman year

upset the family, but she has continued her work and the family seems to

have made a happy adjustment.
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1. Name of Student

FAMILY IFTEhVIEW CUIDE SHEET

Birthdate Birth Place Present School

Cassandra Calhoun 9-29-56 Urban Indiana Monroe

Birthdate Birth Place Occupation

Cordell Calhoun 3-25-28 lizajia..c iaQms124111StgaLPur

Birthdate Birth Place Occupation

2. Name of Father

3. Name of Mother

WannInsUana Housewife

4. Birth Place of Grandperents Arkansas

5. Religious affiliation A.M.E. Church

6. No Church affiliation

Name of Church
Degree of
Attendance Check
Rarely . . .

Routinely. re

Regularly

7. Chief fanily recreation: Goin to Church Bible Games Television

8. Discipline, Check
Chiefly mother.

" father.
both. .

9. Social Class Level:

10. Siblings:

Name
Dianna Calhoun
Joshua Calhoun
CasIT.Calhoun
Emmy Calhoun

Corporal Punishment: Check
Rarely
Routinely. .

1.

.

III
IV. .

V. . .

Check

Sex Birthdate Education

F 1:24k:a 141mi
Carleton

1-29-60 honroe
M -12-62 honroe

11=1111111MINIM,...IMINI11111

J-25
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11. Ethnic Background: Check

Caucasian
Negro

11111.1111.0111

X

Mexican . . . .

Puerto Rican. .

Other . ** OO
0111111111111

0.111=1Mane

12. Language spoken in the home _42g11§11________

13. Mobility of Family - Times moved in last five years none

14. Family Interest in School:

Knows School Subjects Some

15. Unusual family tensions:

Degree of Interest:
High...
Average..
None

Check
OO
OOO

0.
X

10111=1011110.

Check

Death OO OOO -

Divorce . . .

Abandonment IN WIMMIONWO

Alcoholism
Mental Illness
Chronic unemployment.
Crime . OOOOOO
Other . OOOOOOO

16. Child's general physical condition (as determined by parents):
Check

-

Negative
Positive

17. Unusual psycho-social developmental problems:

Check

Phobias 111110.14.

Patterns of Ektreme
Discouragement or
Apathy
Aggressiveness

.111=11001=1..1

Describe

.....mmorrim.rwromm

18.

Other . 1.1mmimminimmimmo.

Family dominance:

.111.1.Ymmorwm,

Check

Father
Mother ** OOO
Mutual

11111010

19. Gary Redevelopment Commission Neighborhood Number_.14_
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20. As part of the social studies program, your child studied a unit on

the Pmerican Negro in the fourth grade. Do you have any comment or

reaction to the study?

Mrs. Calhoun stated that in helping her daughter she learned more

about Negro contributions. She would like to see such a unit continued in

all schools.

J-27



21. Summary, Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive. . .

x

Mr. and Mrs. Calhoun and their 5 children reside in a modest home

in the Gary Heights area. Mr. Calhoun was unavailable for the interview,

as he was at work. The Calhoun family appears to be closely-knit, and deeply

religious. Bible study is held in the home with family members, daily, if

at all possible, according to Mrs. Calhoun. Mrs. Calhoun states that she

desires to have her children receive a good education, but she wants them

to have good character and always be good citizens. The children appear to

be ouite devoted and obediant. A very nice family.

J-28
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3

s.

ta::

FAL= INTERVIEW GUIDE SHEET

1. Name of Student Birthdate Birth Place

2. Name of Father

Robert

3. Name of Mother

Pauline Lam We alle61WWWWS0

Present School

.,5. ... Urban Indiana honroe

Birthdate Birth Place Occupation

Urban Tenn. Unknown0.0.. sm...

Birthdate Birth Place Occupation

6-26718 Urban Tenn. Sle_eyerigiqnund's..
Laundry)

4. Birth Place of Grandparents Urban Tennessee

5. Religious Affiliation Baptist Church
Name of church

6. No Church affiliation

7. Chief family recreation:_,,.Visit the Zoo and
11.11. .0 mr, 0

8. Discipline
Chiefly mother .

father .

both

Chfficlit.

.......

9. Social Class Level

10. Siblings:

Name
Leslie Long______
Ronald. Long.

....
a. - ..

01 ....,,

Degree of
Attendance
Rarely
Routinely. .

Regularly.

Check

N/P nININD

X

S. 0. me, rr,....11.11111/1111MOIa

Corporal Punishment: Check

Rarely
Routinely. .

I
II
III
IV
V

,....... sr ....000..
S a*.

er ot 1.0000, .m.10 Oefel..

Check

X

.....ww
da.VIM. 0

Sex Birthdate Education

-12-58
9=20-60

onroe

i.i.
........

.......-
wow

Mow..

am.

We= se e.
-,-, 0 ant - far aon 1010....... ,..00,
00 0.- Ionot0 0V -M. VV. 1140,01.

0,0 v. w . 11... 1101 Wee6 we.

.......
- . -

Oa. 0 n. M 000. . 1,55.
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11. Ethnic Background: Check.

Caucasian . ....
Negro .

hexican
Puerto Rican

Mow.n
Other ....

12. Language spoken in the houe.Enlis

13. Nobility of Family - Times moved in last five years none

14. Family interest in School; g2upp 4 Interest: Check
High . . . .

WNW 41
Average x
None

Knows school subjects__Not.all of, them

15. Unusual family tensions; Check

Death
Divorce

W .

111,... a.

Abandonment ...MY S.M.

Alcoholism 11. 4. Ow

Illness.
Chronic unemployment. v
Crime
Other

None

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive X

17. Unusual psycho-social developmental problems:

Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness .

Other

Check Describe

None...NIMIN mn.1011104.~...10~.

...maalo
pop or

Ow. r.n 06 1111 4 a. -.011 1*m,

16. Family Dominance. Check

Father
Hother
hutual. . . .

1111M

x
a.m. ...ND 4.11.

19. Gary Redevelopment Col mission Neighborhood Number_Ni_

J -30
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth rrade. Do you have any comment or

reaction to the study?

Mrs. Long stated that her daughter was suite interested in the unit

on the American Negro last year, and did considerable research on it.

Apparently, Carol Long learned a bit more about some outstanding Negroes.

She became particularly interested in facts about Cassius Clay, and

remains a fervent Clay Fan.
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Ch c:

Open . ..........
At times resistive .....
EXtremely guarded and defensive. .

Mrs. Long and her three children reside in Ivanhoe Gardens Housing

Project. Ers. Long is divorced and presently has no knowledge of her

husband's whereabouts. She was a former A.D.C. (Aid to Dependent Children)

recipient, but received training under the Title V program of the Lake

County Department of Public Welfare. She is presently employed at Zickmund's

Laundry, Hammond, Indiana.

The Long family appeared to be closely-knit; the children were helping

their mother prepare the dinner at the time of my interview. Era. Long

has arranged for the children to remain in the home of a next door neighbor,

during her working hours. A very congenial family group.
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FAMILY IMTERVIE GUIDE SHEET

1. Name of Student Birthdate Birth Place

Sandra Thompson 3-13-57 Urban Indiana

2. Name of Father Birthdate Birth Place

Samuel Thompson 6-9-33 Urban W. V

3. Name of Mother Birthdate Birth P

Edith Thompson 6 -20-34 Urban

Present School

Carlyle

Occupation

irginia Bus Driver

ace Occupation

Indiana Housewife

4. Birth Place of Grandparents Maternal - Miss. Paternal - Ala.

5. Religious Affiliation Israel C.M.E

6. No Church affiliation

. and Friendship Bapt.

Degree of
Attendance

7. Chief family recreation

Rarely
Routinely
Regularly

Bowling. skating, and movies

Check

x

8. Discipline
Chiefly mother

" father
both

9. Social Class

10. Siblings:

Debra
Kelly Thompson f 1-12T65

Check=1

Level:

x

Corporal Punishment: Check
Rarely
Routinely. . .

IV
V

Thompson f 3-29-60

Check

x

g -7
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Education
2nd Grade - Carlvle
Pre-school
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11. Ethnic Background: Check
Caucasian
Negro
Nexican
Puerto Rican
Other

12. Language spoken in the home English

13. Fobility of Family - Times moved in last five years none

14. Family Interest in School: Degree of Interest: Check
Nigh. . .

Average. . . x
None . . . .

Knows school subjects yes

15. Unusual family tensions: Check

Death
Divorce
Abandonment . e

Alcoholism
1.Tental Illness

Chronic unemployment.
Crime . . OOO
Other . . . . O

16. Child's general physiOal condition (as determined by parents):

Check

Negative . . .

Positive x

17. Unusual psycho-social developmental problems:
Check Describe

Phobias 3rd year showed more interest and

Patterns of Extreme liked to work.

Discouragement or
Apathy x Sometimes arrears not to care

Other about anything.

lg. Family dominance: Check

Father . .

Mother . .

Mutual . .

19. Gary Redevelopment Commission veighborhood Number 19
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20. As part of the sociel studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Mrs, Thompson knew that Sandra had taken the unit on the American

Negro, but knew very little about the unit materials or home projects.

She expressed the feeling that "this ought to be included all the

time" but did not elaborate on the statement.



21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive.

The appointment to visit this family was made by telephone with ?r.

Thompson. Ne stated that they had received the introductory letter and

were happy to participate. He seemed enthusiastic and said he would

inform his wife who was at work.

However, when this worker arrived, Mr. Thompson had left for work.

Mrs. Thompson was not enthusiastic and remained resistive throughout the

visit. Although she admitted the worker to her home, she did not offer a

seat. After explaining the purpose of the visit, she said "!Alright, I'll

answer the questions." Mrs. Thompson stood directly in front of the worker

and read each ouestion on the schedule as she answered. She gave no

additional information. Although Mr. Thompson had said his wife was at

work when the appointment was made, she gave her occupation as housewife.

Three of the children were in the home at the time of the interview.

They received excellent care and moved about suite freely. They also seem

to be well-mannered end friendly. There is obvious affection between them.

Mrs. Thompson could not explain why Sandra did not want to go to

school during the first two years. "She just had to prow out of it."

It was impossible to pet information about total family relationships

because Mrs. Thompson was so resistant to the study. This is not intended

to,suggest that she was rude or discourteous, but she was most wary of this

effort.
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1. Nane of Student

Carlos Lupida

FAMILY INTERVIEW GUIDE SHEET

2. Name of Father

Pablo Lida

3. Name of Pother

Maria Lupida

Birthdate Birth Place Present School

5-12.56 _Urban c

Birthdate Birth Place

6-23-19 Puerto Rico

Birthdate Birth Place

Occupation

Millright - Southern
Steel

Occupation

7-19-31 Puerto Rico Housewife

4. Birth Place of Grandparents Puerto Rion

5. Religious Affiliation_liew Testament Church
Name of Church

6. No Church Affiliation

Degree of

-,Attendance Check
Rarely .

Routinely.
Regularly-. x

7. Chief family recreation :, Nothing but Church activities

8. Discipline Check

Chiefly mother .

" father . . .

both . . .

9. Social Class Level:

10. Siblings:

Name
Juan Lupida
Alfredo _Lupida

I
II

III
IV
V

Mario Lupida

111.

Sex Birthdate
7-17-48
6.20-52

Corporal Punishment: Check
Rarely
Routinely. .

Check
11.111111MINMEMM

x

M 8-9-61
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Education

Kennectliaulmlia.
gr. 9 - Bovs School
Plainfield Indiana
gr. 1 - Carmichal
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11. Ethnic Background:
Caucasian
Negro
Mexican
Puerto Rican
Other

Check

x

12. Language spoken in the home Spanish and English

13. Mobility of Family - Times moved in last five years none

14. Family Interest in School:

Knows school subjects no

15. Unusual family tensions:

Degree of Interest:
High. . .

Average. .
None . . . 4

Death
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment.
Crime
Other

Check

Check

x 2 siblings born dead -
1958 - 1965

M111111121111111111,

x Alfredo - Juvenile Ct.
Stealing cars - 1967

16. Child's general physical condition (as determined by parents):

Check

Negative
Positive .

17. Unusual psycho-social developmental problems:

Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness
Other

Check Describe

18. Family dominance: Check
Father
Mother
Mutual

WINII141111

none

19. Gary Redevelopment Commission Neighborhood Number
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20. As part of the socialetudies program, your child studied a unit on the

American 1egro in the fourth grade. Do you have any comment or reaction

to the study?

The father apparently had not known about this unit of study. He said

that he didn't think it was necessary, but that it could do no harm. Carlos

had not talked about this unit on the American Negro last year, nor could

he remember much about it at the time of my visit. The mother just smiled

and shrugged her shoulders, apparently agreeing with her husband. She did

urge Carlos to tell us about the Unit. itr. Lupida explained that he and his

wife had been taught to accept all people for themselves without regard to

race, nationality or religion. They had taught their children in the same

way. On second thought, he said he believed that any course of study at

school that would strengthen the idea of accepting all people at face value

was likely a good idea. He inouired of Carlos and me whether or not there

had been a unit on Spanish-speaking people:
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21. Summary Statement (Aim to picture the family as a otel unit)

Also indicate degree of cooperation:
Check

Open
At times resistive

Extremely guarded and defensive. .

. .

The Lupida family lives in a pray stucco, formerly milY.--swned home

which they are proudly buying. The interior is bright and co. orful and

sparkling clean. They were pleasant and cooperative, but friendlier as the

interview progressed. During my visit, first their new daughter-in-law and

then a male family friend arrived end were included in our discussion around

the dining room table. Mr. Lupida did most of the talking, often consulting

with his wife in Spanish. The parents seem greatly/reoccupied with their

satisfying church life. They want each of their children to graduate from high

school. Their first son is, in fact, a high school graduate. They told me

about their heartache over their son who is in Boy's School. However, they

explained that he was out --truant from school and home much of the

time. Wow he is forced to attend school and is also learning the importance

of obedience. They are thankful that the Juvenile Court is helping them

with their unruly son. They expressed concern over the quick temper of Carlos,

but dismissed this worry laughingly by attributing it to the fact that he is

a 'hot tempered Puerto Rican' like themselves. Fr. Lupida stated that they

like to return to Puerto Rico for visits, but they love to live here. Young

Mrs. Lupida we very helpful to me in this interview. Then I expressed my

appreciation and ,offered ,beSt wishes to her and her husband, they all smiled.

And then Pr. Lupida said, "Ah yes, and maybe soon I going to be Grandpapa?"

His remark was greeted with gales of happy laughter from everyone.

They were overly serious and gaily light-hearted by turns - the father

setting the tone as he represented his family in our dialogue.
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1. Name of Student

Carole Turney

2. Name of Father.

Don Simons

3. Name of Mother

Mary Turney

INTERVIE' GUIDE SHEET

Birthdate

9 -14 -56

Birthdate

6 -15 -16

Birth Place

Urban Indiana

Birth Place

Urban Michigan

Birthdate Birth Place

9 -23 -30 Urban Michigan

4. Birth Place of Grandparents Urban Mississippi

5. Religious Affiliationpaplist_______
Name of Church

6. No Church affiliation

Present School

Hilltop

Occupation

Hod Carrier

Occupation

Housewife

Degree of
Attendance
Rarely
Routinely .

Regularly .

Check

7. Chief family recreation: The entire family looks at television most of
the time and the children_go skating as a group

8. Plagnl Check
Chiefly mother

" father
both

9. Social Class Level:
I

10. Siblings:

flame

Dorothy Simons
Carl Blake
Judy Turnev

II. . . . .

III
Iv
V

0ZVoahnia,
11.

Corporal Punishment: Check
Rarely .

Routinely .

Check

x

az_ Birthdate
7-7-52

M -4=21=59
-E_--_ 7-20-62
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Education
10th Grade - Hoover
2nd Grade - Hilltop

Kindergarten Hinton



11. Ethnic Background: Check

Caucasian
Negro
Mexican
Puerto Rican
Other

12. Language spoken in the home English

13. Mobility of Family - Times moved in last five years once

14. Family Interest in School:

Knows school subjects yes

Degree of Interest: Check
High
Average . .

None

15. Unusual family tensions: Check
Death
Divorce
Abandonment
Alcoholism .0.1.141..1111101%

Mental Illness

16. Child's general Physical condition (as determined by parents):
Check

Negative
Positive x

17. Unusual psycho-social developmental problems:

Check Describe

Phobias None
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness
Other

=111111

18. Family dominance: Check

Father .

Mother . . . .

Mutual .

19. Gary Redevelopment Commission Neighborhood Number 21

,c
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20. As part of the social studies program, your child studied a unit on the

American Negro in the fourth grade. Do you have any comment or reaction

to the study?

The parent, Mrs. Mary Turney, was interviewed and her feeling regarding

this study was that "it was a good thing." Her child liked it very. much.

She felt that the entire family learned something from the unit on the American

Negro. This parent felt that her daughter and the rest of the children knew

about the prominent and famous Negroes of today, but they knew nothing of the

prominent Negroes of the past. They learned that there had been famous Negro

cowboys, like Jrckson and Evans. They learned about Paul Lawrence Dunbar and

his poetry. The main lesson taught them was that there were famous Negroes in

the past in all walks of life. Mrs. Turney and her children wished that this

unit could have been extended and now she hopes that it will be a regular part

of the social studies course. Her daughter was very much in love with this

section of the social studies program. She feels that it should be a perman-

ent fixture in every social studies course in each school of the Gary School

System.



21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive .

Mrs. Turney and her four children live in a five room second floor apart-

ment in Gary, Indiana. This is a very deprived household of people where the

mother has been on ADC for over eleven years. The present family income is

approximately $175 per month. She rays $80 per month for rent which includes

heat and hot water. This femily has had the unusual tensions of divorce, aban-

donmetit, and chronic unemployment throughout the years. The mother lived in a

common-law relationship with the father of some of her children while he was

legally married to another woman in East Chicago, Indiana. There were numerous

domestic court battles and nothing was settled nor was very much support paid.

Since the close association with Mr. Simons, Mrs. Turney has had affairs with at

least two other men by whom children have been born. Although there is a male

in the home constantly Mrs. Turney did a fair job of rearing her children. She

had much difficulty with the older girl, Hazel, who finally dropped out of

high school and married. The present family members are very close and devoted

to each other. Mrs. Turney plans to go to work next week and Dorothy will look

after the children. The children are doing well in school and the mother is

proud of them. They all go to church together each Sunday. There seems to

be much love and affection in this home although they are economically deprived.

There is hope on the mother's part that she will be able to see her children

grow up in a better world.

This family does not participate in community activities nor does the mother

belong to any social or civic organizations, mainly because of the lack of money.

This family as a unit relates ouite healthily with the community and one could

classify it as a happy lower class American femily of minority origin.
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FAMILY IFTERVIE GUIDE SHEET

1. Name of Student Birthdate

Mary Turner 5-21-57

2. Name of Father

Robert Turner

Birth Place Present School

Urban Indiana Miami

Birthdate Birth Place Occupation

11-11-32 Urban Ala. Steelworker

3. Name of Mother Birthdete

Mary Turner

Birth Place Occupation

5-12-33 Urban Ala. Mach. Oper. Garr
Mfg. Co.

4. Birth Place of Grandparents Paternal - Urban Ala. Maternal - Rural Ala.

5. Religious Affiliation Baptist
Name of Church

6. No Church Affiliation

Degree of
Attendance Check
Rarely
Routinely. . .

Regularly.

7. Chief family recreation: Music, dancing gamellTuseums narks Zoos
in Chicago.

8. Discipline Check
Chiefly mother .

" father .

both . .

9. Social Class Level:

10. Siblings:

Name
Martha Turner
Sheryl Turner

I

II

III
IV
V

Birthdate
F 4-13-53

VV., -^-4rt

Corporal Punishment: Check
Rarely . . x
Routinely.

Check

x

Education

-2=12=59 Ord Miami.
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11. Ethnic Background:
Check

Caucasian
Negro
Mexican
Puerto Rican,
Other

12. Language spoken in the home English

13. Mobility of Family - Times moved in lest five years once

14. Family Interest in School: Degree of Interest: Ch_ eckHigh.
Average
None

Knows school subjects yes

15. Unusual family tensions:
Check

Death
x Maternal Grandparents

Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment. .

Crime
Other

16. Child's general physical condition (as determined by parents):

Check

Negative
Positive x Normal in all ways - healthiest one

17. Unusual psycho-social developmental problems:

Check Describe

Phobias
Since loss of grandparents

Patterns of Extreme
Discouragement or

Apathy. . . ....
Agpressiveness

Better than average flrades - selected

Other
for extra activities in school

18. Family dominance: Check

Father
Mother
Mutual x Give and take

19. Gary Redevelopment Commission Neighborhood Number 18
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20. As part of the social studies program, your child studied a unit on the

American Negro in the fourth grade. Do you have any comment or reaction

to the study?

The Turners were, perhaps, more guarded in this area than in others.

Since they were closely attached to the schools, it appeared that they did

not want to be too critical of them. Mr. Turner said such programs should

have taken place long ago. He said few Negro children and fewer white children

were aware of contributions Negroes made in America. He said Negro children

would feel differently about themselves if they learned about the contribu-

tions, and white children would change their outlook about Negroes. Now, he

said, both Negro children and white children think the Negro is inferior. He

said it was not until recently that he learned that a Negro invented hydraulic

brakes. From what he read and saw on television, he thought there were only

white cowboys. Now, he said, he knows there were Negro cowboys, also. Mrs.

Turner said "there is nothing in schoolbooks about Negroes and they should

be included". Mr. Turner said that when his children see a Negro on television,

they say - "Oh Daddy, there is a colored person on TV."

Both Prr. and Mrs. Turner said they were happy that Mary was chosen for this

special activity and hoped that all children could learn more about the Negro.
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive .

There is an inter -communicPtion system in this home with an outside

speaker. Mary answered my ring, the first visit, through the speaker. She

said her mother and father were working and she did not know what time they

would be home. I identified myself, said I would return and asked her to inform

her parents. She did not open the door but I saw her peeking through the window

as I left. Nary answered over the "inter-cod', also, on my second visit.

She recognized my voice and said "Mr. Taylor is here."

Mr. and Mrs. Turner were courteous but did not appear interested in

participating in the interview at that time. Finally, Mr. Turner said he would

talk with me if it did not take too long, but his wife was busy preparing

dinner. then he had answered Question #2, Mrs. Turner entered the interview.

In answer to her nuestion of how long it would take, I said not more than

thirty. minutes. At first, they appeared suspicious and much time was employed

in establishing rapport. Little by little they became more and more interested

and wanted to continue talking after one hour. Mr. Turner followed me out

of the home when I was leaving.

Both parents knew that Mary participated in the social science project

but did not know what it was all about and had forgotten about it. They

responded, together, mite readily. This is a religious family and they did not

hesitate in talking about their church and its activities. During the past five

years, they moved only once and that was into their present new home from the

redevelopment area on the east side of Gary. They were pleased to talk about

family recreation activities and about places of interest they visited in a
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group. They took pride in saying, also, that English and French are spoken in

their home. It appeared that Martha was the only one who tried to speak French

as she was studying it in school. Mrs. Turner is the chief disciplinarian.

Her husband said he leaves that to her as their children are girls.

Mrs. Turner said that she has a high degree of interest in school programs.

For years, she said, she has been active in PTA's. She said Mary won an

achievement award at Harold school when they lived on the east side of the city.

She said Mary is normal, now, in most ways; however, she has been fearful

since the deaths of her maternal grandparents, both in July, 1967. However, Mrs.

Turner emphasized that Mary was selected for special activities at school.

That recognition, she said, gave the child a new outlook and helped her get over

her fears. Family tensions were acute when the grandparents passed, she said.

Mrs. Turner said that although she is the chief disciplinarian where the child-

ren are concerned, in other family matters there is mutual agreement including

the children.

This is a newly consturcted home in the $18,000 - 20,000 range.

Although both parents work away from the home, it appeared well -kept. Mrs.

Turner said the children help her with the chores and like to keep the home

neat. Mr. Turner said the outside work belongs to him and his major separate

recreation is keeping it up. His lawn was sodded with blue grass and was

very neatly maintained.
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1. mame of Student Birthdate Birth Place present School

William Roberts 1-3-57 (Urban) N. J,. oufhwestern

2. fame of Father Birthdate Birth Place Occupation

William Roberts 4-25-34 Orban), Ala. Cumultamullikes Const.

3. Name of Mother Birthdate Birth Place Occupation

Helen Roberts 10 -10 -37 __ITataallIti. Secretary--Law Firm

4. Birth Place of Grandparents (Paternal - Urban Ala. )- (Maternal - Grand-

mother; -,(Urban) N.J. Grandfather; (Urban Va.)

5. Religious AffiliationSalzary Lutheran
name of church

6. No church affiliation

Degree of Check
Attendence
Rarely .

Routinely.
Regularly. . x

7. Chief family recreation: Movies -.Parks - Cookouts - Television

8. Discipline Check Corporal Punishment: Check

Chiefly mother . Rarely

" father . x Routinely. .

both
MINININ11111M.11111

9. Social Class Level: Check
I

II
III x
IV
V MIIMM1111110.0

10. Siblings:

Name Sex Birthdate Education

John Roberts 1240-59 3rd - Southwestern

Ann Roberts F 12-21-60 2nd - "Suthwestern
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x.

11. Ethnic Background: Check
Caucasian
Negro
Yexican .

Puerto ?ican.
Other

111101.1

12. Language spoken in the home En lish

13. Nobility of Family - Times roved in last five years 1

14. Family Interest in School: Degree of Interest Check
High
Average . .

Knows school subjects yes

Law .

15. Unusual family tensions: Check

Death
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment.
Crime
Other

YODE

16. Child's general physical condition (as determined by narents):

010-cl.

logative
?ooitivc: .

17. Un-Jsuol nsych3-socid dovelo>Lental ,rJbleas:

Phobias
Patterns of atre,e
Discoumgc,ient Dr
'.nath7

Aggressiveness ..,

Other

Check Describe

6111 .

V% Fa
Fr thee.

.athels.

.autue1.

111110MMA.1111M,

-C103 fl-ields ec2s11-7.. arm ./.....00 .M
Ch ec 1:, elm.

so

0111
11101
IMINIOMMION11.1001.101

Gam ileclevelo.)..lent s4 d'.):-1 ye:iooe, -,..17,-.1bor 18
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20. As part of the social studies program, your child studied a unit on the

American Negro in the fourth grade. Do you have any comment or reaction

to the study?

Although Hrs. Roberts said she was aware that williem was participating in

the social science project, she thought no more about it because she felt that

he could hold his own. She thought children of both races should be exposed to

Negro history if it is included in the regular school curriculum. She said it

should not be treated as something special. Mrs. Roberts said that too many!
Negro children already feel inferior and to treat regro history as something spe-
cial would augment their inferiority. Also, special treatment of repro history,

she thought, would not make white children less prejudiced. Race prejudice, she

said, is taught in the homes. She believed the home had more influence on a

child's social training than the school. She continued that if children could
grow up together without their parents, there would be no racial prejudice.
Sometimes, she said, the school and the community put too much emphasis on the
wrong thing. She gave an example of the taking of Little Black Sambo out of
the school books. She said she attended only integrated schools and to her
Little Black Sambo was just another story. The furor, she said, that was raised
at the time of eliminating the story from school books increased white children's
prejucices and accentuated the inferiority of repro children. !Irs. Poberts did

believe that Negro history should be, in the regular curriculum, because, as she
said, every little bit helps.

Mrs. Roberts believed that human relations and race relations should be
included in the curriculum for younger children. She believed that, then, with
the inclusion of Negro history, children would learn th&both races contributed
to the society in which we live, and that neither would appear strange or as
something special to the other.

At this point, Mrs. Roberts said "if my husband were nresent, I would not
tell you this." She said her approach to people was different from her
husband's approach. Since she received her education in integrated schools,
race made no difference to her. She felt comfortable with all peoples. Fer
husband, she said, born, reared, and educated in the South, was much more
cautious in his contacts with white persons and more suspicious of them than

she.

This is a newly constructed six room home wits no basement. It was

clean but sparsely furnished. Mrs. Roberts said they were in no hurry to buy
expensive furnishings while their children were small. There are two cars in

this family but no garage at present. That, said Mrs. Roberts, will come later.
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21. Summary Statement (Aim to rixture the family as a total unit)

Also indicate degree of cooperation:

Open 00000
At times resistive . . .

Extremely' guarded and defen ive.

Only Mrs. Roberts was available for this

hesitate in answering ouestions. She did recei

son was taking part in the social studies projec

thought to it. Mrs. Roberts said she was gradua

High School and at present is employed as legal s

firm. Her husband is a graduate of Tuskegee Insti

is employed as carpenter for Flakes Construction i

Check

interview and she did not..

ve a communication that her

t but she gave no more
ted from Princeton, New Jersey,

ecretary for a Chicago law

tute, Tuskegee, Alabama, and

Gary.

It was not until my third visit that I found either parent in the home.

John answered the doorbut he did not open it. He said his parents were

working but his mother would be home Saturday. Ann remembered to tell her

mother that Mr. Taylor would visit again Saturday. Mrs. Roberts said that

because her children are alone when baby sitters are not available, she trains

them to be cautious of stranPers. She thought all her children were reliable.

This family moved to Gary from Trenton, Few Jersey, a year ago, their

ohly move the past five years. Since they are newcomers, and both she

and her husband spend much time out of the home, her children play among

themselves. lima possible, additional recreation activities are as indi-

cated. William usually surervirises activities when she and her husband are

working.

Question #5, Religious affiliation, received immediate response. Mrs.

Roberts said her mother had always been a religious person in Princeton,

New Jersey, and her father brought his religious background from Richmond,

Virginia. She has always attended church and so have her children. During

the interview, William came in and asked if he could attend church, Sunday,

with one of his friends. Mrs. Roberts said William makes friends easily,

has an out-going personality, and is not selfish. However, when he was

younger, he was allergic to almost everything; certain foods, dust, and weeds.

Now that he is older his health has imnraved. August is his worst month.

He is a chubby boy, large for his age, and he did appear calm and reliable.
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1. Name of Student

Rachel Devoe

2. Name of Father

Philip Sams

3. Name of Mother

Josephine Sams

FithILY INTERVIEW GUIDE SHEET

Birthdate

8-13-57

Birthdate

9-4-25

Birthdate

8-7-33

Birth Place Present School

tUrban) .
Sunnwbreok

Birth Place Occupation

Indiana Craneman. Sand City
Steel

Birth Place Occupation

(Urban) Texas Western School Librarian

4. Birth Place of (Paternal)

5. Religious Affiliation Protestant
Name of church

6. No Church Affiliation

7. Chief family recreation: Games

viewing, Museums in Chicago

Degree of
Attendance Check
Rarely .

Routinely.
Regularly.

Music Musicals Fishin Television=

8. Discipline
Chiefly mother.

rr father. .

both. . .

Check

9. Social Class Level:
I

II
III

10. Siblings:

Corporal Punishment: Check
Rarely x uses talk

more

Check
I megotawswarm.

000

IVV .

miliMMINNIMM110

Routinely.

Name Sex Birthdate Education

Carol Devoe F -1-;17420 2nd - Sunifbkook

John Sams
Mary Sams

1111111IMMELINIMMO OMINNO12471)2611111.01=EMM
rr

Helen Sams F
I I
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11. Ethnic Backg ound:
Caucasian
Negro .

Mexican
Puerto Rican
Other

Check

1111.1100

12. Language spoken in the home English

13. Mobility of Family - Times moved in last five years 3

14. Family Interest in School: Degree of Interest: Check
High
Average
None

Knows school subjects Yes - Mrs. Sams is a librarian

15. Unusual family tensions: Check

Death
Divorce
Abandonment
Alcoholism
Mental illness
Chronic unemployment
Crime OOOOOOOOO

NONE

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive x after tonsils removed

17. Unusual psycho-social developmental problems:
Check Describe

Phobias . -,
Patterns of Extreme
Discouragement or
Apathy
Ag'ressiveness. . x very energetic

Other x studious

18. Family dominance: Check

Father
Mother
Mutual

19. Gary Redevelopment Commission Neighborhood Number 18
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20. As part of the social studies program
American Negro in the fourth grade.
to the study?

While Mr. and Mrs. Sams were not

in the social studies program, they

#20. They said they believed the

fourth grade was worthwhile. Ne

History, and American History i

thought the unit was benefici

your child studied a unit on the

Do you have any comment or reaction

aware that their child participated

did not hesitate in responding to question

unit on the American Negro studied in the

gro History they said is a part of American

s not complete without its inclusion. They

al to both races of children. It could serve to

create a better understanding of each race for the other. Knowing accomplish-

ments of Negroes and their contributions to history would change the stereotype

thinking of Negro children by white children and help eliminate the inferiority

feeling of some Negro

they were pleased th

children, said Mrs. Sams. Mr. Sams concurred. They said

t Rachel wes included in the program.

,:t.t.,"
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooreration: Check

Open
At times resistive
Extremely guarded and defensive. . x

This interview involved both the stepfather and mother of Rachel Devoe.

At the beginning of the interview, both parents appeared suspicious and guarded

with their answers. Neither parent was aware that their daughter participated in

any special social studies program during the 1966-67 school year. Also, they

denied, in the beginning, that they received a letter indicating that this visit

would be made. Later, Mrs. Sams said she did receive the letter. question #5,

Religious Affiliation, perhaps, caused them the greatest concern. Mr. Sams

said they were Protestant but did not name a church. Both agreed that they

attended church routinely. They became more conversant at question #7 -Chief

family recreation. There was a new piano in the living room they said Rachel

was learning to play. Ilthout hesitation, they enumerated the other recreation

activities in which the e.ntire family participated.

Mrs. Sams did answer questions but her husband was usually first with the

answers. Both agreed that he was the chief disciplinarian and indicated that

he employed corporal punishment rarely. He said - "I use talk more than the

strap". This family appeared to be in social class level IV. Mrs. Sams said

she is a college graduate and is a librarian at Western School. Mr. Sams said

he had high school training and is a skilled worker (Craneman) at Sand City

Steel Mill. This family appeared self-centered and to enjoy their recreation

together. During this interview, Mr. Sam's discipline seemed effective as the

children played quietly in another room and did not stop their activities when

I peeked in at them.

This home is situated in the Brunswick Area. It is a six-room structure,

about 10 years old, built on a concrete slab. This is a two-car family and

J-57
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there is a twoa.car garage in the rear. Landscaping was good and well cared for.

Mr. and Mrs. Sams said they moved three times the past five years, each time

into a better home. They appeared satisfied with this home but not too pleased

with its environment. It is situated beside a railroad line and each time a

train passed, its rumbling was so distracting that Mr. Sams closed the door

and,the windows so that we could continue the interview. They said they enjoyed

normal family life with healthy children and no unusual tensions. However,

Rachel's health was not good but it is better now that her tonsils have been

removed. She was described as very active, studious, and energetic. They

seemed happy to report that her school achievement was a little above average.

Mr. and Mrs. Sams said that family dominance was mutual but from this

interview, it appeared that Mr. Sams was the dominant force in the family.

p'a
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2.

3.

4. Birth Place of Grandparents Missouri

Fri iILY IFTERVIE1 GUIDE SHEI.T

Name of Student Birthdate Birth Place Present School

Robert Harrington Urban Indiana Lakeview 1111

Name of Father

.....;12=2.2=51

Birthdate Birth. Place Occupation

William Harrington 1-8-31 Rural, Kansas Engineer

Name of Mother Birthdate Birth Place Occupation

Joyce Harrington 10-30-32_ Urban Indiana Housewife

5. Religious Affiliation Presbyterian
Name of Church

6. No Church affiliation.

Degree of
Attendance Check
Rarely .

Routinely. .

Regularly. . x

7. Chief family recreation: Bowling, swimming, and taking trips to Florida

8. Discipline Check
Chiefly mother

father x
both

9. Social Class Level:

10. Siblings:

Name
Sue Herrington
James Joseph Harrington

I
II

III
IV . ,

V

Corporal Punishment:
Rarely
Routinely. . .

Check

Check

Sex Birthdate Education

F 10-21-63 Nursery

M 2=1115 None
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11. Ethnic Background: Check
Caucasian . . x
Negro .

Mexican
Puerto Rican.
Other . .

12. Language spoken in the home En lish

13. Nobility of Family - Times moved in last five years

14. Family interest in School: agree of Interest:
High. . .

Average.
None .

Knows school subjects Yes

15. Unusual family tensions:

Death
Divorce
Abandonment
Alcoholism
Mental Illness . .

Chronic unemployment
Crime
Other

NONE

None

Check

16. Child's general physical condition (as determined by parents):
Check

Negative 6

Positive x

17. Unusual psycho-social developmental problems:

Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness
Other

Check Describe

NeSMINIMIIMMIlleimmft.

18. Family Dominance: Check

Father . .

Mother . . . .

Mutual . .

.111=1

19. Gary Redevelorment Commission reighborhood Number 12

J-60

=.1

5



wilmangsmow

20. As part of the social studies nropram, your child studied 2 unit on the

American Negro in the fourth grade. Do you have any comment or reaction to

the study?

The boy was very happy about the project and he was enthusiastic about the

program. He found it very interesting and he actually did two projects in his

class. Albert wrote and prepared projects on two famous Negroes. Mrs.

Harrington stated that her son was so interested that he asked and obtained the

help of their maid in obtaining information about Negroes which he had not been

able to get in the textbooks. The Harringtons were thrilled to have had their

child participating in such a program. The riother felt that the knowledge

gained would be very helpful in her son's future relationships in the world.
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21. Summery Statement (Aim to picture the family as a total unit)

Also indicrte degree of cooperation: C_ heck

Open
At times resistive
Extremely guarded and defensive. .

cm

The Harringtons live in a nice residential section of the city where they

occupy a spacious six room apartment that is expensively furnished. The

family consists of Mr. Harrington, 36; Mrs. Harrington, 30; Sue, 4; James, 2;

and the student, Robert, who is ten years old. Mr. Harrington is the assistant

to the President of Experimental Engineers, Inc., in Chicago. He earns twenty

thousand dollars or more each year. They are renting their present living

ruarters, but t',ey own a home in Florida where they go very often. Before moving

to Gary, they lived in Lake Forest, Ill. Dr. Harrington found that it was too

difficult to commute to Chicago from Lake Forest, so they moved to Gary.

This is a family wherein the father.is the dominant figure and the mother

is proud of the "Boss" as she calls him. They live by ouite high standards.

The family clothing, automobiles and furniture are all exrensive. Drs.

Harrington attends Indiana University where she is a senior. She has a maid

to help with household chores, and the care of the children. The family often

bowls and swine together. There seem to be very healthy family relationships in

this home. The mother was the one interviewed, and she appeared to be very

happy with her family life. She seemed suite willing to assist us by being

very cooperative.

<"" "
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1. Name of student

Ralph Downs

2. Name of Father

E1EEr Downs

3. Name of Mother

Carolyn Downs

DIERVIEI GUIDE SHEET

Birthdate Birth Place Present School

2=21=26..... Urban Iroouois

Birthdate Birth Place Occupation

11-30-17 RtLTILLINVI. Office Manager
Mason Company

Birthdate Birth Place Occupation

3-31-17 Urban Inct.ana Housewife

4. Birth Place of Grandparents Paternali Penn.; Maternal (grandfather)

(grandmother) Ill.

5. Religious Affiliation Hethodist Church

6. No Church Affiliation

Degree of attendence
Check

Rarely . . .

Routinely. . .

Regularly. . .

7. Chief family recreation: Campingentortutdoor sports, visits

to museums

8. Discipline Check

Chiefly mother. .

" father. .

both. . .

9. Social Class Level:

10. Siblings:

Name

I...o
II

III
IV

.. ..

V

Sarah Downs Kaminsky
Doris Downs Carneige
Rose Downs Morison
Harry Downs, Jr.
Bruce Downs

Sex

F
F

aNNIMIRMIS

Corporal Punishment: Check
Rarely . . .

Routinely. .

Check

x

Birthdate

8-16-37
8-12-43
5-6-49
1-26-55
7- -60 Grade 2-- Iroquois

Education

High SchoolIns. Train.
High School - -IBM Training

Hi h School --Eve. School

MION111121l.
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11. Ethnic Background:
Caucasian
Negro
Mexican
Puerto Rican
Other

Check
x

12. Language spoken in the home English

13. Mobility of Family - Times moved in last

14. Family Interest in School: Degree of

Knows school subjects yes

15. Unusual family tensions:

Death .

Divorce
Abandonment
Alcoholism
Mental Illness
Chronic unemployment
Crime
Other

five years NoneSame home 16+ yrs.

Interest: Check
High
Average O

None

Check

x Maternal Grandmother -
Financially dependent - Ill
Matriarchal

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive Age 2 - Eye and Ear Injury

Surgery - Eye - Age 2
Surgery - Ear -,Age 6

17. Unusual psycho-social developmental problems:

Phobias OOOOOO
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness
Other

Check Describe

la. Family dominance: Check
Father .

Mother .

Mutual 0

None

19. Gary Redevelopment Commission Neighborhood Number

J-64
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20. As part of the social studies' zogrami your child studied a unit on the

American Negro in the fourth grade. Do you have any comment or reaction

to the study?

Ralph is the euiet one among the three boys in this family. The parents

were aware of the fact that Ralph was studying a unit on the American Negro

in social studies last year; but he only discussed this subject very occasionally

at home. Ralph expressed great concern over the cruel treatment of Negro

slaves. He felt so sorry for them because "they couldn't help it that they were

slaves." At the same time he made a real point of expressing his feelings of

friendship with a rregro boy in his class.

Under my nuestioning Ralph remembered much of the content of this study.

He was especially intrigued with the stories of the underground railroad and

the people who helped individual slaves escape. Ralph also thinks that it is

great that "Abraham Lincoln freed the slaves." Although the only name he was

able to recall was that of George ashington Carver, he was impressed with the

number of Negroes who had done important things and are among the famous

persons of America. Ralph said that he liked this unit of study very much.

His parents were especially glad that Ralph had had this opportunity

for unbiased study of the American Negro in school for two special reasons.

They have strong religious convictions that all people are created eoual under

God and that we are all members of the family of God and should treat each

other so. They felt that this study pointed this up from a secular point of

view - strengthening their religious position. And, in recent years, this

family has had three unfortunate experiences with Negroes. The Mother's

teenageinephew was beaten up by a gang of Negro boys, resulting in hospitaliza-

tion over a long period of time. Ralph's mother and her neighbor were "crudely

propositioned" by "a carload of older Negro youth" whi3e the women were working

in their own front yards in broad daylight. When the father found it necessary to
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fire a Negro worker in his plant, his life was actually threatened Iv, the worker's

Negro associates. Although the Downs family suffered [meetly from fear, they

tried to make it clear to the children that they feared people who would

commit such crimes and not the particular race of persons involved. The

parents feel that this study of the American Negro was a great help to Ralph

in the light of these family experiences.

J-66
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive

This seems to be a fine family.

x

Their spacious, brick home on a corner across the street from a cemetery

is clean, comfortable and cheerful with a lived-in appearance. This is a well-

ordered household. The children are natural, happy, helpful and unusually

well-disciplined. The family members were all neatly and attractively dressed,

well-groomed and pleasant.

The father is both big man and a ruiet man - unmistakab]y the highly res-

pected and loved head of his family. He is a college graduate and, during his

career, three times he has been honored nationally. He has written two papers

in relation to his work, and he is currently working on a paper which is to

be used as a textbook. He reads extensively in his own field otinterest. Mr.

Downs is a family man, and he spends as much time as possible with his family in-

dividually and as a group.

The mother is actively interested in religion - learning and teaching all

the time through her church. Her formal education ended with graduation from

Blakemore High School in Gary; but she has never stopped studying.

The entire family is primarily interested in religion, education and the

outdoor life.

The three married daughters live nearby--visiting home frenuently. Br.

and Mrs. Downs are vitally interested in their three married daughters, their

three sons-in-law, their seven grandchildren, and their three sons.

This family apparently spends a great deal of time toaether at home, at

the church and in outdoor activities, such as sports participation, hunting,
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fishing, hiking, camping, etc. They all seem to be very interested in one another.

Ralph's older brother Harry, whom they call "Butch", is very outgoing

and aggressive. He was quite disappointed that he had not had this unit on

the American Negro so that he could be interviewed also. Naturally he was

included and he seemed very interestel in my visit with the family. I

relate this as an example of the genuine interest of the family in everything

that is going on.
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FL,ILY ITERVIb GUIDE ShEET

Name of Student Birthdate

Penny Samuels 5 -6-57

2. Name of Father Birthdate

John Samuels .12=24-35

3. Name of Mother Birthdate

Marilyn Samuels 6-25-36

Birth Place Present School

Urban Indiana Ea ledale

Birth Place Occupation

Rural Indiana machinist

Birth Place Occupation

Urban Indiana cicretary

44 Birth Place of Grandparents Pate a Indian

Xllinois: Grandmother, Indiana

5. Religious Affiliation Lutheran
Name of Church

6. No church affiliation

Mate nal Gra dfath r

Degree of
Attendance

Rarely . . .

Routinely. .

Regularly. .

Check
x

. x Penny

7. Chief Family Recreation___SwinimiCw MMENONNI.NDM

8. Discipline Check
Chiefly mother . .

" fether . . x
both . .

9. Social Class Level:
I

II
III
IV

V

10. Siblings:

Name Sex
sobgdaaul

41111

AINIMENS 011A

Wwwwlor

J-69

Corporal, Punishment: Check
Rarely . x
Routinely. . .

Check

x

ouNIIIMIINOMIMP

Odamm

Birthdate Education

Grade 2 -12,Agltdalt....1 -15-60
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11. Ethnic Background: Check

Caucasian
Negro
Mexican
Puerto Rican
Other

12. Languape spoken in the home English

13. Mobility of Family - Times moved in last five years None - own home

14. Family Interest in School: Degree of Interest: Check

High
Average
None

Knows school subjects yes

15. Unusual family tensions: rone Check

Death
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic unemployment
Crime
Other

MIIIMINININI1111

16. Child's general Physical condition (as determined b- parents:

Check

Negative
Positive x

17. Unusual Psycho-social developmental problems: None

Check Describe

Phobias
Patterns of extreme
Discouragement or
Apathy
Aggressiveness. . .

Other

10101111111111N6

18. Family dominance: Check

Father
Mother
Mutual

19. Gary Redevelopment Commission reighbcrhood rumber 6

Rn ,
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20. As part of the social studies program, your child studied a unit on the

American Negro in the fourth grade. Do you have any comment or reaction

to the study?

Although Ph'. Samuels had helped Penny look ur material for special reports

in their encyclopedia, one on George WasYington Carver in particular, they had

not discussed this unit of study in any detail. On the other hand, Penny had

talked over the unit with her mother from time to time. Mrs. Samuels, who had

graduated from a Gary high school which was interracial even then, was very

pleased to learn that "the repro race had really done many significant things."

She found the study "enlightening."

Penny recalled very little of the content of the course until she located

her textbooks. Then she discussed the fine things Negroes had done in the past.

She seemingly had not retained much specific information, but she did have a good,

broad idea of the unit of study

Inasmuch as they live in a "changing neighborhood" and she attends a

school of various ethnic groups, the parents were both very pleased that she

had had this opportunity for study of the American Negro.

On Halloween she and her mother went "Trick or Treating" with other

parents and children. They were jumped by a group of regro teenagers who

took a purse from one mother and Penny's bag of treats. although her brother

shared his sweets with her, Penny we very disappointed. The Samuels expressed

greet appreciation that their daughter had had this course of study to offset

some of her experiences of'roughness and violence" from the Nepro race.

Because both of these parents have made pood friends who are Negroes, they

are anxious for their children to enloy similar friendships. They think this

unit, taught in school, makes a good "foundation of understanding and appreciation

of the repro race" to help create valuable fellowship with repro children for

their children.
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21, Summate Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive.

x

The Samuels family live3in an old section of the city. ost of their

neighbors have lived in their present homes for thirty years or more. There

are now a few Mexican, Puerto Rican and 1egro families living on their block.

The homes are older and rather unattractive.

However, the interior of the Samuels' home is a delightful surprise.

The walls are beautifully panelled, the furniture is utilitarian and pretty,

and everything is clean and in goorl order. They plan to sell this home and build

in Lowell within a few years.

The father is of Scotch descent, and he was reared in a small town.

The mother's father was Spanish and her "other wn s Irish. She was born and

grew up in Gary. She feels that Gary is a fine city and has been rYood to her

and her family.

Mr. Samuels is a solid, hard-working and rather ouiet man. Mrs. Samuels

is stable and yet very vivacious. Their children are central in their lives.

They both work in order to provide for them well and plan for their future edu-

cation.

Both the children seem to be carefree and yet well-disciplined. The

entire family seems to live very harmoniously.

Penny attends church regularly; but her parents and brother do not.

This seems to distress Penny considerably. The mother stated that Penny

warns that "if they do not change their ways, they'll PO to Nell."

The parents welcomed my visit as an oprortunity to discuss their dreams

and plans for their children.

s-0
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FAMILY IrTERVIFg GUIDE SHEET

1. Frame of Student Birthdate Birth Place Present School

Charles Chandler I:25=57 Urban Indiana Carson}

2. rame of Father Birthdate Birth Place Occupation

Carl Chandler 8-20-20 Urban Miss4,_: Inspector - Indiana
Electric

3. Name of ?bother Birthdate Birth Place Occupation

Dare Qhandler 11-23-26 Urban Miss. Housewife

4. Birth Place of Grandparents Paternal - - i

5. Religious iffilistion Baptist
Mame of church

6. No Church affiliation

Degree of
Attendance
Rarely
Routinely. .

Regularly. .

Check

..

7. Chief family recreation:, Interest in football, baseball, card

8. Discipline Check
Chiefly mother. .

It father. .

both.

9. Social Class

10. Siblings:

Name
Sandra Chandler
Martha Chandler
Jason Chandler

Level:

I
II

III
IV
V

Birthdate
12-14-47

F 4-7-50
10-13-55

Corporal Punishment:
Rarely
Routinely. .

Check

.11111

Check
x

Education
Junior - Utah State Univ.
Senior - Jefferson High School
Grade 7 - Jefferson Nigh



11. Etl-nic Background: Check

Caucasian
Negro
;lexicon
Puerto Rican
Other

12. Language spoken in the home English

13. Mobility of Family - Times moved in lest five years 1, bought present hgz -

14. Family Interest in School: Degree of Interest: Check

High
Average
None

Knows school subjecto.yes

15. Unusual family tensions: Check

Death x Maternal grandmother - 1966

Divorce
Abandonment
ticoholism
Mental Illness
Chronic unemployment. .

Crime
Other . .

16. Child's general nhysicel condition (as determined by parents):

Check

Negative . . . .

Positive . .

17. Unusual ptycho-social developmental nroblems: None

Check Describe

Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness
Other

°

18. Family dominance: Check

Father
Mother
Mutual

19. Gary Redevelopment Commission Neighborhood Number 16

J-74



20. As part of the social studies program, your child studied a unit on the

American Negro in the fourth grade. Do you have any comment or reaction

to the study?

Chuck's parents were rerred and educated in the South. repro history was

part of their school curriculum. They were taught that Negroes did not "drop

out of the sky," therefozeMr. and Mrs. Chandler were delighted that their son

had this opportunity to learn about the history of his people and to know the

reactions of his Caucasian classmates to this history.

Chuck had talked about this course of study a great deal. Fe was most

impressed with the stories of slave fmilies being separated from one another.

He kept asking pt home about whether or not they ever got back t ogether again.

He couldn't believe that anyone would be mean enough to separate members of

a family.

He also talked at pre,IG length about the important accomplishments of regroes.

He grew very proud of the contribution Negroes have made to American history.

His classmates seemed surprised that Vegroes had done so much of worth in the

past as well as in the present. Chuck has been surrounded pith books con-

cerning the accomplishments of people of his race. As a family they are parti-

cularly proud of their collectior of the poetry of Paul Lawrence Dunbar. However,

the Chandlers believe that this course of study in public school did more for

Chuck's ow appreciation of his heritage than anything that they could have

accomplished at home.



21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely warded and defensive

te,,AttlV

The Chandler family lives in a very attractive, white frame tri-level home

in a relatively good neighborhood. The parents are wonderfully proud of their

oldest daughter who had the courage and self-confidence to select a predomin-

antly, Caucasian college a greet distance from home where she has distinguished

herself in many areas, both intellectually and socially. They also wanted

Chuck to have this opportunity to be among those students who are bussed to a

predominantly Caucasian Elementary School. Their other two children have no

such desire and attend the school in their own district where there are students

of varying ethnic backgrounds.

The parents themselves grew up in a Primarily Caucasian, Jewish and Negro

Baptist neighborhood. They intermingled with their neighbors happily, but

as children they attended Negro schools. The great emphasis in their schools

was to "keep clean". As they grey to adolescence there was a silent understanding

that the intermingling must cease. The7 were told to address friends of a

lifetime as "Miss Linda" and "Master David"--just because of difference in race.

They had found this hard to accept and do.

Mrs. Chandler especially resents that, no-matter how old a Negro person

is, he or she is always treated as a bob- or girl and is never considered "grown

up, adult, and mature."

While serving in the Armed Forces, Mr. Chandler decided and was determined

to settle in the "North" where "opportunities are greeter for colored folk."

The Chandler family visits relatives in. Greenville, Mississippi each

summer. The children have grown up "enjoying" some of the unusual experiences
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there, like entering the theatre by a separate door from those entered by

Caucasian people, occupying balcony seats, separate drinking fountains, rest

rooms, etc. As P family tl-ey have a keen sense of humor regarding some racial

experiences.

They are verr active in the church of their choice.

Although they love the South and appreciate their omr carefree childhoods

there, the Chandlers are thankful that their children_have been exposed to

broader exreriences. They have consciously made a great effort to surround

their children with appreciation for their heritage as well as realistic prepa

ration for their futures.
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FAMLY INTBRVIEU GUIDE SH=T

1. Name of Student

2. Name of Father

Charles Deweese

3. Name of Mother

liargaret Deweest,

Birthdate Birth Place Present School

Urban Indiana Townsend
fo *sly No* 11 1111DIND

Towns11 ..
Birthdate Birth Place

-:1

Birthdate

8-1,-2C

Occupation

Rural Ark. Owns Barbershop__

Birth Place Occupation

Urban Indiana Housewife

4. Birth Place of Grandparentsjaternal - ArlL. Laternal - Urban Iowa

5. Religious Affiliation Pentecostal_
Name of Church

6. No Church affiliation

...Po.

5,...,40 .,

Degree of
Attendance Check

Rarely . . .

Routinely. . Or

Regularly. . =NM

7. Chief family recreation:_ Theatre,, Dowling, Jelevipion

8.

.... _.50

Check

,,...............,...
Discipline

.

Chiefly mother .
father .
both . .

0 6

^
Check.............

...u.al..................

*
Corporal Punishment

Rarely
Routinely 4.10

9. Social Class Level: Check

10. Siblings:

Name
Tuesday Deweese
haria Deweese
Trace Deweese
Eric Deweese
Connie Deweese
Georgeann Deweese
Amber Deweese
Shawna Deweese

I
II.

III .

IV x
V

4 ll.. Sex

F
.11

wF

. Ow.. ..

Birthdate
3-15-52
7-12-53
1-17-55w.
4-20-57
11-12-59
11-X-61
9-14-63

9-14=0.

J-78

.0.04111

Education
Sunn side - 10th grade

Sum-wide 9thgrade
Sunnyside - 7th_grade
Townsend -- 5th_ grade
Townsend -- 2nd grade
Townsend -- KinderEarten

Pre-school
Pre-school

.0 111 I an. .0.

4.,fr



11. Ethnic Background:
Caucasian . . .

Negro
exican
Puerto Rican
Other

Check

11.... Mr

61.40.

WV*. po

12. Language spoken in the home English_

13. Nobility of Falhily - Times moved in last five years *bur_

14. Family Interest in School: agrALPS. Interest:
High
Average
None .

15.

Knows school subjects...2es_

Unusual family tensions:

Death
Divorce

Check

Abandonment
Alcoholism
iiental Illness

111,110

Chronic unemployment
Crime
Other

01011.
=MO 01.0.

Check

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive x..

17. Unusual psycho-social developmental problems!

Phobias

Check Describe

111...
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness. .

Other

18. Family dominance:

.11.1

.01M00..411 1111......11.111110.1111=10011

^.11M1......0/1119MY.1,01* 11100
Likes to Earticjaate in all school
activities well-adjust-e-d- with

siblings.

Father
iiother

I Mutual

Check

Shared when father in home

19. Gary Redevelopment Commission Neighborhood Number_18
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Hrs. Deweese appeared more resistive in responding to this question

than to any other. Our impression of her hesitancy was that she had

not given much thought to the values suchaainclusion could mean to her

children. At first, she said "it's all right"; then, she said "it will

let white people know that Negroes have done something worthwhile". I

asked what she thought it would do for Negro children. She said that if

Negro History is taught as a part of the program, it would help Negro

children to know that they are as good as other children".

I did not pursue this question further as I felt that firs. Deweese

would say whatever she thought I wanted her to say. She appeared to be

a person who had followed the line of least resistance, had given her

time and thought to rearing her large family and had not concentrated

on social change.
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Planned family recreation did not appear to exist in this family.

Ctrs. Deweese said they do view television together and that the older

children bowl and go to the movies. She said there was no money for

other activities. The money her husband earns in his mid-town barber

shop, she said, is the only income in the family. However, she said,

that with care, she has been able to meet their financial obligations.

The Deweeses are buying this home.

Hrs. Deweese said she is the chief disciplinarian since she is

with the children most of the time; her husband does help when he is

in the home on week-ends. This family contains two sets of twins- -

Cheryl is a twin to Eric and the youngest children, Amber and Shawna,

are twins. Cheryl, hrs. Deweese said, gets along well with her

siblings and with the neighborhood children. She though Cheryl was the

most aggressive of her children; she wants to be a part of whatever

activities her siblings select and takes interest in all school programs.

Her health has been good except for colds. Ers. Deweese said she attends

PTA meetings infrequently but her husband hardly ever finds the time.

This family appeared between social class level three and four. Er.

Deweese did graduate from Hammond Technical High School, according to

Mrs. Deweese, and she said she attended school to the tenth grade.

However, it appeared that most family recreation was centered in the

home.
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1
21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cocr ion: Check

Open 3 2ica.

At times resistive
Extremely guarded and defensive. . .

Only Mrs. Deweese was available for this interview. Her husband,

a barbershop owner, was working at the time: hrs. Deweese said "he

has to work from early to late" to support their family. She emphasized

that he is a good man to carry such a responsibility. Because the

Deweese's moved in August from 1332 iieharry Street, the address to which

we sent the letter, to 1020 Carson Street, she did not know of our pending

visit. Ue secured her correct address from Sunnyside School records

of Deweese children and verified the new address at Townsend School.

tlhen we introduced ourselves as social workers at Sunnyside School,

Mrs. Deweese accepted us immediately as she has three children at

Sunnyside.

This home, with three bedrooms, is situated on an undeveloped

street in the Brunswick Area. Obviously, it is inadequate for the

eleven persons it houses, but, considering that, it was rather neat.

The exterior of the nearly square frame house needed paint badly. We

saw no landscaping that could have been done since the Deweese's moved

in, but the lawn, such as it was, had been cut, and looked about like

others in the block. Although hrs. Deweese said she was ill, she was

cordial and attempted to show interest in the interview as she viewed

television at the same time. She appeared unaware of the children as

they scampered, gleefully, in and out of the room all during the

interview.
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1. Name of Student

Anita CordezaMay.

2. Name of Father

FAMILY INTE2VIEW GUIDE SHEET

4

Jose Cordeza

Birthdat e

3 -27 -56

Birthdate

-97,2
.. ..,..... . _

Birth Place

Puerto Rico, dr. AO MNs.

Birth Place

Puerto Rice

3. Name of Mother Birthdate Birth Place

hararitg Cordeza_ 7-15-36 Puerto Rico

Present School

5=11side... -----
Occupation

Railroad Foreman_-_

Occupation

Housewifeat. a., - .
4. Birth Place of Grandparents...puerto Rico_

5. Religious Affiliation_ Catholic.
Naxu.e of Church

6. No Church affiliation_ 44 .40

Degree of
Attendance Check

Rarely . . .

Routinely. .

Regularly. . az.

7. Chief family recreation_,Ri.ding.Television

a . ' .4 la - "Mama .4

8. Discipline
Chiefly mother .

father .

both . .

11

Check

9. Social Class Level:

10 Siblings:

Name
Carlos Cordeza
Angela Cordeza

vi

Corporal Punishment:
Rarely
Routinely

Sometimes

I
II
III
Iv
V

a fall.

ea, 1
...a an

Sex

F

Check

X

Check

Birthdate Educational MaY4 WWI..

5-24-59 Suppyside a 40.

Sunnypideas dm.... IMMO. IN , OA,. dos

-
ao-oo r go o ...am oar.. .or fruor.o., orra Oa

or 4a. -a. ....4 a 44. . ala

o ur... Imo. 44. 44 a . - . . Myna&

Vaal. ',a,. a arab. a/N.N. AMY., ...11.., .
lava 411 ..,44a sa ....ow - ' G..

or Immu

NM. O. am* MOW" 1 e..411111. - 44,11, 6,

J-83

AZT INVM:,14Mtrt 1- _4444,1-,,,- -i-24a.,,,14Xdcata,,,,Wk.



11. Ethnic Background: Check

Caucasian
Negro OOOOO
hexican .

Puerto Rican. x
Other OM, .01-4

12. Language spoken in the home...S.unish___..:-

13. Mobility of Family - Times moved in last five years none

14. Family Interest in School: Degree of Interest: Check
HighOOOOO
Average. x
None

Knows school subjects_ no

15. Unusual family tensions: Check

Death OOOOO OO I I OM.

Divorce
Abandonment
Alcoholism
Mental Illness
Chronic unemployment
Crime
Other OOOOOOOO

16. Child's general physical condition (as determined by parents):

Check

Negative .

Positive x.

17. Unusual psycho-social developmental problems:

Check Describe

Phobias
Patterns of Extreme
Discouragement or

Apathy ... .

Aggressiveness.
Other

..441.4... 00. ma, otos, gyp.

Oropoell a..1..11111..01.....0111.0.41140M.11111011.111114111.0 oot

11.1.111.111, "Ion .111IMINWIMININVINI.O.. 111VON.

1 ...11.1.41100 11.wengianaw 4,11..1110=1.1 MOIMM.11...,1110....01.~11111111101M

1S. Family dominance: Check

Father x
Mother- . . . .

Mutual . . .

19. Gary Redevelopment Commission Neighborhood Number 14
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20. As part of the social studies program, your child studied a unit
on the American Negro in the fourth grade. Do you have any
comment or reaction to the study?

According to hrs. Cordeza, she did not remember her daughter talking

about this unit at all.
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: check

Open OOOOOOO x
At times resistive .

Extremely guarded and defensive.

and Ers. Cordeza and their 3 children reside in Ivanhoe

Gardens Housing Project. Er. Cordeza was at work at the time of the

interview. Mrs. Cordeza stated that she likes living in Gary, but some-

times misses her native land.(Puerto Rico). She feels that her children

are learning many new things, which will help them in the future.

The family apparently is closely-knit, yet maintains strong ties

with their native Puerto Rica, and continues to speak Spanish in their

home. It is quite apparent that the father is the dominant figure

in the home, as my interview had to have the approval of Mr. Cordeza

first.
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FAhILY INTIMIEW GUIDE SHEET

1. Name of Student Birthdate Birth Place Present School

Juan Sanchez_ .9z2.1-5.7. Urban Indiana Hill

2. Name of Father

Juan Sanchez

3. Name of liother

Cara Sanchez- MINNIMIN

Birthdate Birth Place Occupation

6-207,0 Puerto Rico Heavy Ecluip aper.
OM..

Southern Steel

Birthdate Birth Place Occupation

8726-3L Puerto Rico. Housewife_

4. Birth Place of Grandparents...Puerto Rico,.

5. Religious Affiliation Catholic. Degree of

Name of Church Attendance

6. No Church affiliation .5' 111.11.1.0

Check

Rarely . . mol...11.016.1ms

Routinely.
Regularly. X

7. Chief family recreation:....Teleyision and Games

N.. eavirly Mom.. .

MIIN,Morr NINNINIM /1/ 411, . "NM -

S. Discipline
Chiefly mother .

11 father .
both . .

Check Corporal Punishment: Check

. .
Rarely ... . x

X

9. Social Class Level:

13 Siblings:

Name
Cristina Sanchez
Carmen Sanchez
Tina Sanchez

I..
11 .

III .

Iv .

.

Ns 11...1011.....

GUM MM..

NIMINNOMINNMM MMINNONNIM.

time

41/*M.N.11.11.

Routinely

Check

. x

Sex

F

.11.1111111 -

Birthdate
10".12:36Ns MIMINV

Education-..............--..............,"
Hill.......................,....M1.1....M.M.M11.11......

M111..Nm.4111.0.111.1.... .-3-20-60 Roosevelt ....M.N.M.I.M.MMINSININ.

MM. 2702-61 Roosevelt..mmimMmoMmomm.r............ml0....1.0.

.141.10. M MD- .....6.1m.N.401.11/In

111.41,MMI

sane MN. 0'. MM. MIMMININNINNOMIMMO
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11. Ethnic Background: Check
Caucasian
Negro
Mexican

11INIIIMMEI

Puerto Rican. .

Other

12. Language spoken in the home Semis, h and

13. Mobility of Family -Times moved in last five years none

Chedk
High

14. Family Interest is School: Degree of Interest:

Average
None

Knows school subjectsits_..........

15. Unusual family tensions: Check

Death
Divorce
Abandonment
Alcoholism.
Mental Illness
Chronic unemployment.
Crime
Other . OOOOO .

MINIMPAINIMIMINOM

4111110.4111

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive . x

17. Unusual psycho-social developmental problems:

Check Describe

11NIIPOPhobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness .

Other
AIMIN.1111110w.......wMemIMIIMIMMIEW

18. Family dominance: Check

Father . x
Mother
Mutual 1110.10.

19. Gary Redevelopment Commission Neighborhood Number 22

J -8
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20. As part of the social studies program, your child studied a unit

on the American Negro in the fourth grade. Do you have any

comment or reaction to the study?

then I asked about the unit in the social studies class, the parents

seemed a little startled. They had to think for a few minutes and the

mother spoke to Juan. When the boy remembered the subject, Mr. Sanchez

said that he thought such a unit to be a good thing. The boy talked

about the course and it seemed that he could barely remember it. He

stated that he studied about slavery and he wrote a paper. He attended

Harold school at the time. His teacher never returned his paper. Juan

said that he also studied about qioses". hr. Sanchez felt that it is a

good thing for children to learn about all races and nationalities. He

pointed out that he felt that such material should constantly be taught

in the class room.



,ar

I

21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open *O.. .10.10

At times resistive x

Extremely guarded and defensive.

The Sanchez family resides in an area where blight has set in.

The homes are large and old. The Sanchez home is one of brick siding

and it has about eight rooms. The family consists of the two adults,

Juan and his three sisters. Sanchez is a heavy equipment operator

for Southern Steel. He has worked there seventeen years, ever since he

came to this country from Puerto Rico. He earns about eight thcl_sand

dollars a year. Lrs. Sanchez does not work. They are buying the home

in which they live. They have lived in this home for five years. hr.

Sanchez finished the 7th grade in school and his wife went through the

11th grade in school. Before moving to Van Buren Street the family

lived on Scott.

It is evident that the father is the dominant figure in this family

although he states that the head of the household is shared. The family

lives by low moderate standards. The furniture is of average quality

and the housekeeping standards were good. The father and mother do not

belong to any civic or social clubs. The family seems happy and well-

adjusted to each other. When questioned about aspirations for the children,

hr. Sanchez said that he wanted them to be what ever they chose to be.

He said that he would send them to school as long as they would go.

Juan wants to become a detective and some of the girls want to become

teachers. The family gets along with the neighbors and they seem well-

adjusted in the community. lIrs. Sanchez states that she wants her

children to grow up to be good Americans. It seemed to me that at times

the adults were using the language barrier as a resistive measure, but by

the time our interview had terminated they seemed to be cooperative.
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1. Name of Student

Robert Stanford

2. Name of Father

FAMILY INTERVIEW GUIDE SHEET

Birthdate Birth Place

9:2r5L__ Urban Indiana

Birthdate Birth Place

Carl Stanford Unknown Urban Indiana

3. Maine of Mother Birthdate Birth Place

Marilyn Stanford 11-11-34 Rural Liss.

4. Birth Place of Grandparents_ Rural Nips..

Present School

Hoover_

Occupation

-.110112121120-.....

Occupation

uneEPIZZO .

5. Religious Affiliation Baptist Degree of

Name of Church AttendanceAttendance
Rarely
Routinely. .

6. No Church affiliation

7. Chief family recreation: Looking...at television

8. Disci_ _line

Chiefly mother .
father .

both . .

9. Social Class Level:

10. Siblings:

Name
Robin Stanford
Darla Stanford
Julie Stanford.

Check

.W.

Check

X

-1.
!N BEM. 1.- 4.50 ..01144.rmr..-

(grandmother)

I
II
III. OOOOO
IV

Corporal Punishment: Check

Rarely
Routinely. x

Sex Birthdate Education

_7:14:761 Hoover

-.=111

...wpm.

By. We

a

v w e,...11141.0.

*V

WNW. .

M.I,m.a.aw ./..

W. I
WNW 101WW.11 WNW.*.. ........WWWww...

tt,
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11. Ethnic Background: Check

Caucasian
Negro

.... . IIMINIMINIM.

Puerto Rican. . ...
Other . NIMIMANIOMMWO

12. Language spoken in the home_74nglish

13. Nobility of Family - Times moved in last five years once

14. Family Interest in School: Pegpee of Interest:
High. . .

Average
None

Knows school subjects__No________

15. Unusual family tensions Check

Death
Divorce
Abandonment .

On
Alcoholism
flental Illness
Chronic unemployment.
Crime
Other

X.111~.1
16. Child's general physical condition (as determine

Check

Negative . 11
Positive . . x

17. Unusual psycho-social developmental problems:

Check Describe

NIM1=Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness.
Other

Check11
X

d by parents):

S

,,. ,/. 11114,111 111!..,.,....................
4...M mo. AP. 11 -11 111

18. Family dominance: Check

Father . .

Mother . . x (grandmother)

Mutual . . .1 11

19. Gary Redevelopment Commission Neighborhood Number________

J-92
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20. As part of the social studies program, your child studied a unit

on the American Negro in the fourth grade. Do you have any comment

or reaction to the study?

Mrs. Vera Conn, grandmother to Robert, did not remember discussing

the unit on "The American Negro" with her grandson. However, she

stated that she thought all children should know something about the

achievements of the American Negro.

J-93



21. am= Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive .

x

Robert and his siblings have always lived with their maternal

grandmother. At one time both their parents were in the home, but there

was constant conflict and unemployment. At the present time both

parents are out of the home, due to incarceration. firs. Conn is a

recent widow, who tries to do the best she can for her grandchildren.

She hopes to have her daughter back in the home one day, and she hopes

she will become a more stable person. hrs. Conn is elderly and not

too well physically, but she is trying very hard to provide a good home

for her grandchildren. Some financial assistance is given through the

County Department of Public Welfare plus her own Social Security

benefits.



FAUILY INTERVIEU GUIDE SHEET

1. Name of Student Birthdate

harl.ina Velazquez 7-20.56

2. Name of Father Birthdate

David Velazquez
.

6010400625

Birth Place Present School

Urban Indiana Lakeside 11.-. Ma

Birth Place Occupation

Mexico CitYao amaitoMesepas

3. Name of Mother Birthdate Birth Place

a Velazquez 2-12-26 Urban Indiana0-.1 ...OF. .
4. Birth Place of Grandparents hexico Citylt hexico

5. Religious Affiliation_ Holy. Angels
Name of church

Oo

6. No Church affiliation.......

HeAla,g21413. Open.__

Occupation

Housewife

Degree of
Att.endance Check
Rarely . . OW18

Routinely. .

Regularly. .

7. Chief family recreation:_Theyxatchjelevisionlogether and ..po
sometimes theypll Ep to thRTArktosONer_

8. Discipline Check
Chiefly mother . . . x. ...........

father . . . .11.

both . .

9. Social Class Level:

10. Siblings:

OD. .,.

00...abe

Corporal Punishment:
Rarely
Routinely.

I
II

III
IV
V. . .

Name.
David Velazquez_, Jr

Oa ....Yr.
Carolina VelazquezMO. . 41. .1

Sex Birthdate Educationoway .0. 0 O. ... 0
9-12-50No1 IMo

7-20-51. .1t VOW..
7-7,Roberta .Vale 10

26

Ruth Velazquez - se, ON Go. ...low on Or-8-60

Edward Velazquez ±± 12-2-62__11WNIN.I.O. -............. INo. Or..........
MollOa .... Y

.11.
11

Check

X

..
llth grade Hoover

...

1412Erop Hoovsp_ - OP.

541.4 a a° a Cit taLakeside....a ORM

.....g.PSLEVOCI9 Lakeside

r school ..1111.1111VM Irv.. ..,11

IDA ...11101 -N.A. ..r. . .6 r .
O. M 1 e MOO

...... MOw ew m.. arr r ....
...M. IN....* N. Ns AP... a-. IN ... a. a . ka.. rer.... a
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11. Ethnic Background: Check

Caucasian
Negro ...... .
Mexican .
Puerto Rican.
Other . .....

12. Language spoken in the home. English and Spanish

13. Mobility of Family - times moved in last five years once

14. Family interest in School: Degree of Interest:
High.....
Average.
None

Knows school sUbjects__M__

15. Unusual family tensions: Check

Death
Divorce

10
Abandonment
Alcoholism.
Mental Illness.
Chronic unemployment f
Crime
Other 111111111111111111M

Check
X

IMOM.

16. Child's general physical condition (as determined by parents):

Check

Negative
Positive

17. Unusual psycho-social developmental problems:

Check Describe

Phobias
Patterns of Extreme
Discouragement or
Apathy 00000

Aggressivemess
Other .

None

18. Family dominance: Check

Father
Mother
Niutual

19. Gary Redevelopment Commission Neighborhood Number 21
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to make to the study?

Er. and hrs. Velazquez thought that it was nice to. have "kids" to study

about people from all races and religions. During my visit to the home I

was able to talk to Iiarlina and she said that she was very happy to learn

about Negro people and their life in the United States. I was informed that

Narlina did a project on Willie hays and Jackie Robinson. The parents

thought that the lives of these two men were interesting. The student said

that she also read and studied a lot about slaves in the United States.

She said that she was surprised to learn that a Negro was in the group of

Americans first went to the North Pole. All in all, the entire family

had a lot to learn about the Negro. hr. Velazquez felt that he would have

never learned such things about the Negro if it had not been for the fact

that this child was taking this course.
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21. Sunan Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open x
0.11m.ww.

At times resistive
Extremely guarded and defensive.

The Velazquez family consists of six children and the two parents.

The family lives in a nice residential section of Gary. The home is a

good lookingsix-tromredbrick. The furniture is of average quality and the

housekeeping standards were excellent. Er. Velazquez is a crane operator

for Indiana Steel, and he earns about seven thousand dollars per year.

His wife is unemployed. The father was born and reared in Heade° City

where he finished the seventh grade. firs. Velazquez was born and reared

in East Chicago where she finished the 11th grade in the Catholic School

System. Before moving to Gary this family resided in East Chicago. They

felt that housing was better in Gary so they started purchasing their present

horse three years ago.

This is a family in which the father is the head of the household and

where the man makes the big decisions. host of the family activity is

centered in the home. There seem to be very good family relationships

existing in this home.

The family is rather religious and very concerned about treating

their fellow, man in a Christian manner. The family is well-clothed and

well-fed. They have an inexpensive automobile which the father says is

the best that he can afford. Each family member has a chore or respon-

sibility for a certain thing. The adults do not belong to any community

or civic clubs or organizations. Both parents are very interested in the

schools and they go to visit the schools when they are called upon for

conferences and special events. Family recreation is limited according
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to the father because there is a shortage of money in the home. Certain

evenings of the week the entire family looks at television together. hr.

Velazquez bowls once in awhile when his Labor Union pays for this recreation.

He is on a labor union team. The father did most of the talking during my

visit and once in awhile he invited his wife and Earlina to explain

things. He pointed out that they get along very well with their neighbors

and the community as a whole. I was impressed with this father's aspirations

for his children. He wanted them all to go to school as far as their

"brain would take them. ° He thought that it was a shame for high school

kids to quit school and go to work. He told me that if his son or daughter

quits school he would like for them to get a job that was so hard that they

would want to return to school instead of working. I was informed that

Dr. Velazquez has been in the United States 23 years. I noticed that they

seemed to have adjusted to American culture very well and they seem to a

family most people would be proud to live next to.
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1.

2.

FUMY INTERVIEW GUIDE SHEET

Name of Student Birthdate Birth Place

Janet Anderson.

Name of Father Birthdate Birth Place

41M5.4...112., Urban Indiana
Om. woo

.............1001.11.11,11011100111

Present School

Harrison
MMWW/WWWWWW 4440. Mol

Uilliam Anderson. Refused Tennessee..4 41.. /W. o gem aommom

3. Name of bother Birthdate

Jennifer Anderson "MA

Birth Place

Occupation

Civil Egg.. 40404. ale ..Me

Occupation

Refused Illinois Housewife
MM. M 4 Wir 4. 441.

4. Birth Place of Grandparents_ United States__

0/4.01. Mom. 01. 444 41.4 4 .. S.M. M W. mr 4. 4.4.0Momer mommomw m.m00000mooo,

5. Religious Affiliation Prptespult Degree of
_Attendance

.

Rarely . . .

Routinely. .

Regularly. .

Name of Church

(Different Churches)

6. No Church affiliation 04.4 We. . . .

Check

4IM

X

OW11.

7. Chief family recreation: Camping durirathe.summer.alcnicingo
Uatchingteleyision...

a. Discipline
Chiefly mother .

I' father .

both .

9. Social Class Level

10. Siblings

Check11
110.111.../.... .14 ..

X

ammmmoom o .....10.......mlimm.m.
CorporalPmpisppent:

Rarely
Routinely

NameM.

Jessica

M ...... m
13c1)01.1 /6ierson ./
Stephanie Anderson
Douglas Anderson

Sex
F

F

ewe mm

omms. Ms.

moo 4111.1M0 /moo. 4. 4 Ma 110.0

WNW 40. M. Mt/MN 441.410.

,-...74,447417-24..44.4..-01.4.; 4,1
VA' 4444,S4 tit 4.4 %-441.4

Birthdate
9-4-56
7-2)-59
9-26-63

11-14-65

Education
3rd Grade
2nd Grade
Pre-school
Pre-school

Check
__x

411

ee./ . 4 0.100M.
. ...WM MM.. 44404 le. Mt 410.

Wm/Me 0.......41ammemo/ 111...

.00 . Oen*. Wet ele444...... e 11.
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11. Ethnic Background PP*.
Caucasian
Negro
Mexican

qi

Puerto Rican.
Other

12. Language spoken in the home English

13. Mobility of Family - Times noved in last five years. none .. 11

14. Family Interest in School; Degree of Interest' Check

High x
Average
Bone

Knows school subjects_aocia1 studies., _41 studies

15. Unusual family tensions; Check

Death
Divorce
Abandonment
Alcoholism .......

Mental Illness
Chronic unemployment.
Crime
Other x Children's

academic progress

16. Child's general psycho-social developmental problems:

me.

0.14w1P4D.

men.. ore

Check Describe

Phobias
Patterns of EXtreme
Discouragement or
Apathy
Aggressiveness. .1*

Other ,
dl AY* IMo ..

.e - wow. e arornor....
.. am - . .....0

18. Family dominance: Check

Father .

Mother
Mutual

11

19. Gary Redevelopment Commission Neighborhood Number.___AL.
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20. As part of the social studies program, your child studied a unit
on the American Negro in the fourth grade. Do you have eny
comment or reaction to the study?

The parents state that the unit studied on the American Negro

was a nice unit although it was quite short in length of study and

material content. The parents were not against the teaching of this

unit and at the beginning thought the unit had always been part of the

curriculum. They feel this unit should be expanded and retained as

part of the social studies program.

J-102
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open .......... ...... ORMOOM10.

At times resistive . ..... x
EXtremely guarded and defensive.

This family unit appears to be an average middle-class family

unit who is interested in the progress of the children. Both parents

are very concerned with their child Janet due to the lack of self-

confidence. This child is a very shy child and is fairly low academically.

She has shown some improvement the past year, but she is still at a low

level. She is a pleasing type of child. The parents are quite concerned

over the results of the past election, but feel that the situation within

the city must improve because it cannot get anyloumr politically. The

father believes in education and is striving to provide some type of

advanced education for his children. The mother is a housewife and at

times appears to be overwhelmed due to three children in school and two

pre-schoolers. The father is a professional man and is in the process

of buying his home. The family is a stable family unit and they have

not moved in the last five years.
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--411f...

FaiILY INTZWIIII GUIDE SHEET

1. Name of Student

Sharon ThomasM ^
2. Name of Father

.

John Thomas1 IP m 10. W 41.0.1M.

3. Nene of lother

Nyrna Thomas

Birthdate Birth Place

8-4-56 Urban Indiana

Birthdate Birth Place

12-11-21

Birthdate

5.7:4.726
r.

Present School

Carleton

Occupation

hississippi Unemployed.

Birth Place

Tennessee Mb-

4. Birth Place of Grandparents_liississimi_

WM...WNW 11 ..

Occupation

Housewife

aevvoonmet.

WINN

5. Religious Affiliation Baptist
Name of Church

Degree of
Attendance
Rarely

Check

Routinely.
Regularly. X

6. No Church affiliation

7. Chief farily recreation: Listening to records_playinff jionopoly..

and Card Ganes

8. PAPP1R.4.11e
Chiefly mother .

father .

both . .

9. Social Class Level7

10. Siblings:

Nwe
Donald Thomas
NanoyThomas
Joseph Thomas
Stanley Thomas
Lena Thomas
Rene Thomas
Ralph Thomas

Check
.

MON. ..... .....461.1 .111/0.e.11.11.

CorporalPunishment:
Rarely
Routinely

I II... . .
III
Iv
V

.4.

Sex Birthdate

F

Check

MM.

X

.. ao.. von

5-23-43 , o
e'3"46

1-4-46
3-12-49.

275.410-2
6-16-60

11.

omm. go

141. .. ONIMMAI w^

J-104
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Education_
11th Grade - drop-out
Graduated from Carleton
11th Grade drop
ilttiTGrade 7dropozouf

Gr de
Grade 2
Grade *MD

.
.....M.ryloa.



11. Ethnic Background
Caucasian
Negro

Check

X

Lexican
WO*

Puerto Rican
rifro- "

Other

12. Language spoken in the home___ English

13. Nobility of Family - Times moved in last five years none 111
14. Family Interest in School: agree of Interest: Check

High
Average
None Nowin.smaoreD0

Knows school subjects partially:

15. Unusual family tensions: Check

Death
Divorce
Abandonment
Alcoholism

...aim

-.11

Mental Illness
Chronic unemployment. . 46to.

mow ........

Crime
Other __x Father's physical

incapacitation.

16. Child's general physical condition (as determined by parents):

Check

Negative
Positive X

17. Unusual psycho-social'developmental problems-

diDuell .0 .4" Are 411.1p. OraPhobias

Check Describe

none

Patterns of Extreme
1 0.0. 4 I..

Discouragement or
Apathy
Aggressiveness.

saw . owe..

Other Me .. .....W .
18. Family dominance, Ch991c.

Father
liother

liutual

SO

si

Nalle=1111.0^

gmeem eve .av

mM 0. 41.MM.10nw amml

19. Gary Redevelopment Commission Neighborhood Humber .6
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Mr. and Mrs. Thomas, who described Sharon as being slow in her

school work, knew that Sharon's fourth grade class had studied a unit

on the American Negro because Sharon had talked about this at home.

Mrs. Thomas felt that Sharon had seemed more interested in this than in

some of her other school work and that it was "a good idea. Mrs.

Thomas said that some of her children feel that they are not treated

fairly at school because they are Negro. She said that her children often

complain about things that happen at school and often make reference

to unfairness on the part of the teacher. Mrs. Thomas said that when

her children attended "all Negro" schools they were "chosen to be in

plays", etc., but that at Carleton Elementary School they seldom have

such opportunities. She said that she has sometimes thought that she

would prefer to have her children attend En alln.Nepro school, but that

"I guess that would be going backward". Mrs. Thomas felt that sme

teachers do not treat Negro children fairly and said that she usually

does not "say anything about it" because she does not want "to make a

big thing of it". She agreed with the social worker that such feelings

may lead to a child's dislike of school, poor school attendance, etc.
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive x.

Extremely guarded and defensive.

Mr. and hrs. Thomas were interviewed in their home. They are

buying their adequate, but small home where they have lived since 1955.

Family income is from Aid to Dependent Children for which they are

eligible on the basis of hr. Thomas' physical incapacitation as a

result of rheumatoid arthritis. lirs. Thomas seemed to be a somewhat hostile,

aggressive woman who is clearly the more dominant parent. She described

herself as having a "heart condition".

The Thomas children have a history of poor school attendance.

For example, during the 66-67 school year, Rene was absent 84 days,

Lena was absent 301 days, Sharon was absent 15 days and Ralph was

absent 22 days. Eighteen-year-old Stanley became a father on 4-31-66

and his illegitimate child, Tonna, lives with the Thomas family.

Stanley was withdrawn from school as a result of this. He attended evening

classes for a few weeks but soon quit. He quit his job at Indiana Steel,

where he worked for about five months, because it was "too hot" and

"too hard on my health".

Both Mr. and Mrs. Thomas display interest in and concern about

their children's school experience, but their own somewhat negative

attitude toward the school is surely conveyed to the children. They

apparently are permissive in allowing the children to remain out of

school frequently.

J-107

621 NS:W.



FANILY INTERVIEIT GUIDE SHEET

1. Name of Student

Rolland IlhaleyM ..10.1.011, OD .0. 0114.

d Name of Father

3.

4.

Carl Ilhaky

Birthdate Birth Place

-21........n.... .........an... Urban Indiana

Birthdate Birth Place

2-21:22 - Dural Indian a

Name of bother Birthdate Birth Place

1:artha Ithalez
Ma. am. 0.0 . 111. ft a. Jrgicag Urban Indiana. .

Birth Place of Grandparents United States

, ft ft

Present School

Carson

Occupation

Occupation

Housewife

__. . r aft. . ft ft.ft, se*

5. Religious Affiliation_ Catholic..._ Degree ofAffiliation_
of church-- Attendance

Rarely
Routinely
Regularly

6. No Church affiliation

Check

7. Chief family recreation Taking ,the .farailifor short rides Outdoor

salts with cliildrenj ,Coolsk&outaurin&AL_mner.

S. Discipline Check Corporal punisAnent; Check

Chiefly mother .

6 father .
both

Rarely
Routinely

X
..................

...." .....

9. Social Class Level:
III. .

III
IV
V

IA Siblings

Name Sex
Carl Whaleza Jr.Charlene.1 .....

al aM11.10. Oa. .1.Charlene Whaley F. 0.1. Ma

Birthdate
10 -23 -49.0 ft al....

Education
High School

1 ar3 -14- 53 Jr. Hi.fh School
0. a an. a ...1 aft se. !.... aft.. an a ft .... ....

ma.

v. 11 Mal.

0- . ft. ..
a 41 0 11.0

I.. Va.& a a 40 am. NM

M am.

J-108
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ty

4

Ethnic Background:
Caucasian .

Negro
Lexican . . .

Puerto Rican.
Other

la% d 1. NO ft

I

12. Language spoken in the home___English. I i 11/101.1.

Check
_ace,

41,

0.

.

13. Nobility of Family - Times moved in

14. Family Interest in School-. Degree

Knows school subjects_ Average_

15. Unusual family tensions;

last five years none, Ir

Interest, Check
High 8..11.

Average
oneN

Check.

Death
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic unemployment.
Crime
Other

gra..

ARNO,

11
NIS

e ewe

Concerned about
boy's emotional
roblems.
arents):16. Child's general physical condition (as determined by p

Check

Negative
Positive

-X

!M.

17. Unusual psycho-social developmental problems,

Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness. .

Other

16. Family dominance

Check Describe

.1111..

OW.

X
*ow*.

Father
Mother . .

Mutual

Check

a.*

x

...

S.

Short attention sans, classroom
behavior problem

19. Gary Redevelopment Commission Neighborhood Number 47

*7' -,1,5`01,-.4 ,



20. As part of the social studies program, your child studied a unit on
the American Negro in the fourth grade. Do you have any comment or
reaction to the study?

The unit on Negro culture was not too impressive. The parents

thought that this unit had always been part of the social studies

program. They were quite adamant toward the section on the American

Negro and felt they could "take it or leave it". In fact they were

very indifferent.

J-110
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21. Summary Statement (Aire to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open .

At times resistive . x
Extremely guarded and defensive.

This family unit is an average middle class family whose con-

victions are not too solid. The father is the owner of a tavern and is

usually out of the home during the evening period. The majority of

discipline is held in abeyance until the father can handle it. The

mother is quite passive towards the children and toward her role as a

housewife. The election that is forthcoming has caused many varied

feelings toward the Negro at this time. Apparently the father hears

many versions at his tavern and he is quite confused as to the total

situation that will result when the election is over. Robert is the

youngest of the siblings and is plagued with many emotional problems.

His attention-span is very short, thereby causing severe behavior

problems within the classroom setting. It appears that this family is

more anti-Negro than pro-Negro.
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FAHEY INTERVIEii GUIDE SHEET

1. Name of Student

Charles Nelsona_

2. Name of Father

George Nelson

Birthdate Birth Place

Ow F F... 0 ..... F... a.5 e-10-32 a. Urban IndianaFr .
Birthdate Birth Place

..... .6127,7

3. Name of mother

Present School

cClellan

Occupations .

Urban Indiana SalesmanIMMINIIIMOYee, ....VIE. g10
Birthdate Birth Place

BarbAra Nelson 11-21-,/ Rural Illinois
OP P.,. p/... OD* IF.. ...V

4. Birth Place of Grandparents_ United States

5. Religious Affiliation Protestant
Name of Church

(No pprticuler Church)

6. No Church affiliation..eawin. I... MY 411.V ...I...M.1.140.11 NO.

Occupation

School Matron

Degree of
Attendance Check
Rarely . -3--
Routinely. .

Regularly. . fto

7. Chief family recreation: Planning vacatipns.to be in the summer.

Outdoor922PtPand activities

C. Discipline
Chiefly mother .

" father .

both . .

Cte9k.

Fe.

x

Corporal Punishment: check

Rarely
Routinely

9. Social Class Level:
I
II.

III

Da Siblings:

IV .

Check

41. 11..
X

V .

Name-......0. Fip 4111.11...11I we. 11.

James NelsonWO. .4 00. 1..
Sex
li

Carl Nelson ixVMIFF0 . IP- ...FF.

P,.--FPF ...Fe
- - F 4.
..M1111011M.. .111.1/1. IN gP,.. MP.. ow.

....... .1.111111..........
F F .

11 60 ..

.1 .1,...F.,............

INFO, .

Birthdate

7-23_59

01. AP

FFIB.P. Fr F. Ow -
OFF 10. F. OF

Or Ow -.MM.

.1
..... .14.

a. FL lb 0. Iv

J-112
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Education
2yd Grade

. orw...s.............11.11
2nd Grade AFF 111 .11010
..... " FF../ MIFF- .
OFF 410.... . .. 0. Mr P.' .

F Fob ..........1 Fe FOND. F
L PAPPF.

OPPOL. . 0/. ..................
0...110.11.......11,

10- OF .0 .0 -Fs IFF F



tt

4

11. Ethnic Background:
Caucasian
Negro
Pi

Puert
Other . .

can O

Rican. .

OOOOO OROS. 11pe.

Check.

1110.

12. Language spoken in the home English__

13. hobility of Family Tims.,s moved in last five years none

14. Family Interest in School: Degree of _Interest: Check
High . x
Average.
None . .

mino
010/110.11.101111

I'nows school subjects_pelow average

15. Unusual family tensions: Check

Death
Divorce . OOOOOO mow MmgirMne

Abandonment 1111....10...

Alcoholism 0.4..0.
Hental Illness OOO
Chronic unemployment
Crime
Other x Concern about job

advance and security

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive

1110101MM.

erliji
17. Unusual psycho-social developmental problems:

Check Describe

Phobias 01...1~. .arVia.-
Patterns of EXtreme
Discouragement or
Apathy _ x The b_ initiative oor work

Aggressiveness. . . _habitsj_non-achiever. ~.
Other 011Mmeww . 4.41M=01=^4.1knO fame.10NIIMIP

18. Family dominance: check

Father
iiother

Lutual
X.

19. Gary Redevelopment Commission Neighborhood Number41

J-113

7f,

1



si

20. As part of the social studies pr
the American Negro in the fourth
reaction to the study?

,,,,,

ogram, your child studies a unit on
grade. Do you have any comment or

The parents were very pleased with the unit on the American Negro.

They did not know whether the unit was complete, comprehensive or

to the point, but they thought it was beneficial that their children

know something about the Negro background bec use of the large percent

of Negroes in this city. They feel that more should be given in the

curriculum regarding not only the Negro race but

,5,71,1+Altz

J-114
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Oper
At times resistive
Extremely guarded and defensive.

MIIMM

This family unit is fairly cohesive. They have just started to

raise their family. This boy is the oldest of the siblings and the

parents feel that he should receive all the background regarding all

ethnic groups that is obtainable. The father works in the urban section

of town and is in contact with the Negro the majority of the working

day, while the mother is a matron in the school setting and is exposed

to the problems of the Negro and the many facets of integration. There

does not appear to be any type of racism displayed in the home although

racism is a much discussed problem at this time. These people are most

interested in the welfare of their children and are teaching them how to

"live" with other ethnic groups.
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FA1-aLY INTERVIET GUIDE SHEET

Name of Student

Car'3.a SimsI I...0 00 .040.0 11...

2. Name of Father

Adrian Sims, Sr.41.* tr. 1.0. No 4).

3. Name of Iother

Birthdate Birth Place

11-14-57 Urban IndianaUrban
do

Birthdate Birth. Place

rUban Illinois. w Mo.

Birthdate Birth Place

Charlotte Sims _5-14-22 1 Rural Ala.

Present School

C 11 0.

Occupation

Shipping. ..Clerk

Occupation

Cashier - Grocery Store. ." -0 dr or v.. .0.- ....

4. Birth Place of Grandparents Paternal Unknown

0...

5. Religious Affiliation .Episcopal
Name of Church

6. No Church affiliation

r Ii

Degree of.
Attendance
Rarely
Routinely.
Regularly.
(But not Air.

Check

Or. .
X

Sims)

7. Chief family recreation:_. -.tiost recreation is enjoyed separately_
f S. . . ..

8. Discipline
Chiefly mother

" father .

both . .

9. Social Class Level:

la Siblings:

ilame

Adrian Sips,.

Charles Sims
James Sims

Camara) Punishment:
Rarely
Routinely.

I
II
IIIIV

V

d.

Check,

X
goo

Sex Birthdate EducationO. 4. 14. .
k 16 years, llth grade - Carnegie.

. a.. a.... . .
13 years 10th grade.: Carnegie__

4.110. 10.

r .de

. r.. S. 0. r . 1.-0 ...11 ..1
years Elth grade7.Carnegte.

. 011 .
. 4.. . ...Va. -A.M.

.-.... .0 00. . -1. ... .... 5.
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11. Ethnic Background: Check
Caucasian
Negro X.
liexican

Puerto Rican
Other

O. v. 10

12. Language spoken in the home_

13. Mobility of Family - Times moved in last five years once

14. Family Interest in School: Demme of Interest) Check
High
Average LotherL-.
Done x Father

Knows school subject

15. Unusual family tensions: Check

Death
Divorce

WV*

Abandonment
c

Alcoholism
w t ao

hental Illness
--

Chronic =employ: lent.
,It

Crime
.4. WI..

Other

16. Child's general physical condition (as determined by parents):
check

Negative . +O. ow

Positive
F.

17. Unusual psycho-social developmental problems:

gleck Describe

Phobias done
Patterns of Extreme

.0 M Vigra, oi .
Discouragement or
Apathy

V. O. Y. - S.
Aggressiveness. I..... Vv.. .8 ..1
Other t .0. , WV . .1. 1 00. On,

10. Family dominance: PAecic.

Father
iiother

Eutual

_..x..-
19. Gary Redevelopment Commission Neighborhood Number 21
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20. As part of the social studie
the American Negro in the fo
reaction to the study?

s program, your child studied a unit on

urth grade. Do you have any comment or

Hr. Sins was very excited about the program. He wanted to know

all about it. He strcngly voiced his approval. He felt that it was

a long time coming. It was his opinion that part of society's problems

stemmed from the fact that different people

other.

J-118
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21. Sumpary_StAtepent (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check.

Open . OOOOO
At times resistive OOOOO .
atremely guarded and defensive. .

The Sims residence is a small one-story house located in a reasonably

neat neighborhood. host of the homes are small and in the "low-price

range". Some of the surrounding homes are part of a public housing project.

The Sims, however, are buying this home.

The interior of the home is modestly furnished and in fairly

good order and repair. Numerous pictures of various family members

are in evidence.

br. Sims was interviewed alone. He greeted this writer very

warmly. In terms of personality, iir. Sims was a very jovial person,

laughing loudly and frequently. He was very open throughout the

interview.

He readily admitted that he never attends religious services.

He stated that his own mother pushed the issue so much that he

developed a dislike for it. However, he indicated that his wife and

children attend quite regularly.

Mr. Sims stated that the only thing they do together is watch

television. He added that he simply does not make enough money to go

places. In addition, the Sims do not own a car. lir. Sims rides to

work each day with a fellow worker.

lir. Sims is employed by Johnson-Hill in East Chicago. This is a

factory that specializes in the manufacturing of gear, fittings, etc.

He describes his job as a shipping clerk. He has now worked there for

12 consecutive years. It was quite apparent from Nr. Sims' remarks

J-119
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that the farAily is just getting by. He stated that he would like nothing

better than to purchase memberships for his children in the new Y.i'i.C.A.

but cannot afford it. He was still able to maintain his jovial exterior.

He felt that the aspect .of discipline was rather evenly divided.

He remarked, however, that discipline was administered at the time of

the offense by whrnever was present at the time. Corporal punishment

was seen as a rarity. It was his feeling that the children were too

big, especially the boys.

Adrian, Jr was described by his father as a well-behaved boy.

He proudly pointed out a trophy and certificate that he had recently

received for his meritorious service as a paperboy. Adrian does average

work in school but is experiencing much difficulty with math. Charles

is more athletically inclined and is presently a member of the basket-

ball team. He had also won trophies as a member of a first place Little

League team. His father feels that eligibility for athletics helps

to motivate him. James is also having difficulty in math. The day

after this interview lirs. Sims called to find out more about the

program and also how she could arrange to see Adrian and James' guidance

counselors.

As mentioned on the questionairepthe Sims have moved once in the

past five years. That move, however, was rather significant. It

involved their moving from a housing project toa home that they are

purchasing.

Ur. Sims admitted his laxity in regard to his interest in school

activities. He stated that his wife attended when she could get a ride

with friends. iith regard to the parents knowledge of subjects, Mr.

Sims was under the impression that parents were not to help their

children. He felt that the teacher's methods would be in conflict with

J-120
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the parents resulting in confusion. In conclusion, this family does

not appear to be experiencing ally serious problems other than very close

financial straits. Hone of the children have demonstrated physical or

psycho-social problems. lir. Sims; steady work record speaks for itself.

lirs. Sims most assuredly is working out of necessity. The absence of

a car may be construed as an indication of greater concern for family

needs than convenience. In view of the general picture, Ur. Simms'

jovial disposition was commendable.
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1. Name of Student

Sharon Gould

2. Name of Father

Thomas Gould

FAMILY INTERVIEW GUIDE

3. Name of Mother

Diary Gould

SHEET

Birthdate Birth P1ace

JLiklz Urban Indiana

Birthdate Birth Place

_2:12.7'5 Missouri

Birthdate Birth Place

2-21733 Urban Indiana

4. Birth Place of Grandparents Poland and U.S.

5. Religious Affiliationholyjagly_
Name of Church

6. No Church affiliation

7. Chief family recreation: Takes vacationslimehm261.____
activities Watch television

Present School

Occupation

Janitor

Occupation

Part-time Sec',,

Degree of
Attendance
Rarely . . .

Routinely.
Regularly. .

Check

._,_,x

S. Discipline
Chiefly mother . .

" father . .

both

Check
x

oor

11MMIIM1101MeIMIMMINSPIPONIIMWOMAINMONE.

Corporal Punishment:

9. Social Class Level:
I

II
III. . OOOOO
Iv
V

10. Siblings:

Name
David Gould
Lee Gould

Rarely
Routinely.

Check

x

Sex Birthdate Education

11:7256 5th Grade
F Pre-schooler

Donna Gould Pre-schooler

iamMowel10=0.4 4111111

are...04 40.111111111m1,11.

.....P.1111.

111111=11MINI111.111101.... 0.-.1101111r.no
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tl

11. Ethnic Background: Check
Caucasian
Negro
Mexican
Puerto Rican
Other

12. Language spoken in the home English

13. Nobility of Family - Times moved in last five years., times

14. Family Interest in School: Degree of Interest: Check

High
Average .

None

Knows school subjects_._yamyell

15. Unusual family tensions: Check

Death
Divorce x Past divorce -

Alcoholism Mother's 2nd

Abandonment marriage

hental Illness
Chronic unemployment
Crime
Other

16. Child's general physical condition (as determined by parents):

Check

Negative . . .

Positive

17. Unusual psycho-social developmental problems:

Check Describe

Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness.
Other

.=mow.n.w.
No unusuAlproggm.

18. Family dominance: Check

Father
hother . . ...
Mutual

19. Gary Redevelopment Commission Neighborhood Number 46
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20. As part of the social studies program, your child studied a unit
on the American Negro in the fourth grade. Do you have any
comment or reaction to the study?

The parents thought this was a very nice unit and that it was

educational. They felt that more teachings should be given, not only

about the Negro but other foreign groups. The girl enjoyed the unit

and feels she can understand the Negro a little better. The parents

felt the unit was fairly comprehensive and that it helped to change

some of the misconceptions that they had in their minds.

J -121
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: check

Open
At times resistive
Extremely gua2ded and defensive

111111..

This family unit appears to be a very cohesive one. They have

stable rapport among themselves and they are able to communicate their

thoughts and feelings. The parents thought the unit on American Negroes

was a good one and felt that nore information should be taught in

Social Studies. They are most interested in education. They also feel

that children should secure all the education available. The mother

works part-time to provide a little extra income for the family yet

is most competent as a mother and housewife. The father is a semi-

skilled worker who is most interested in his family.
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FAkiILY INTERVIEJ GUIDE SHEET

1. Name of Student

John Fisher
.

Birthdate Birth Place Present School

Urban Indiana Supayside

2. Name of Father Birthdate Birth Place Occvpation

Harris Fisher -22-26 Urban Indiana Cook0 lama .5.. mr ..... . .. ......... .......... ......... ,, ..............................

3. Name of Lother Birthdate Birth Place Occupation

Wilma Fisher
a a a 4/. a.. g

0-5-1 Urban Indiana Waitress 4.
4. Birth Place of Grandparents_ Southern

5. Religious Affiliation.....Ca.tholic_ Degree of
Name of Church Attendance Check

6. No Church affiliation. a

Rarely . . .

Routinely.
Regularly. .

7. Chief family recreation:_liagnz.."hopepovies" and "moyiesla0 . 40. W ...we

11. Ma. *Wt. A.. a 04 . WM. 484404 111.

8. Pj.PPAP4Pe Check
Chiefly mother.

father.
both. .

AV,

9. Social Class Level:

Siblings:

PPYPPY4Nnishment. Check

Rarely . . . .

Routinely. . .

I

II .

III.
IV
V

NameW....1140 40.4 via.

Connie Uhite
James .Thomason
Linda Hendricks
Karen Rathbun_

Edward Fisher

01 ..

Check

I

Sex
F

F
F

Birthdate

6-22-45
4-30-50
5 -16

a

IF 414 Waal. 400

a.m.. a4 "WNW a =maw. a.. a . 41.8

J-126
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Education__40
lOth grade - married
High slosi - in service._
11th grade- - married
11th ,grade - married
Senior at Hoover

.grade at 4911.12R.4-de

....400..0.
41 0.4

.0-
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11. Ethnic Background: Check
Caucasian x

.

Negro
9=91911.90. NSW

Lexican
Puerto Rican
Other

a.. AMIIMIIM,D

12. Language spoken in the home

13. Mobility of Family - Times moved in last five years 2

14. Family Interest in School: Degree of Interest: Check
High
Average
None

40
M.O.N.IM, NORM

Knows school subjects....Verylittle

15. Unusual family tensions: Checls

Death
Divorce x

41.011..~.011

Abandonment
Alcoholism .*
Mental Illness 111 -

Chronic unemployment.
Crime 01.111111
Other 411

16. Child's general physical condition (as determined by parents):
Check

Negative
11040.

Positive

17. Unusual psycho-social developmental problems:

Check Describe

Phobias
Patterns of Extreme
Discouragement or
Apathy

NIMIM

Aggressiveness. .

Other o No.

rIMMIN.O.W.IIMINNOIMIN......

..919

S 40. elan ie.., ..a 41 11 MIN 99.99991. 499,999.19

a .9, 999. Oa.- 9. .AT- 01111P 111 1111..

18. Fax dominance: Check

Father . .... .
Mother
Mutual

0099 9. +O.

may

19. Gary Redevelopment Commission Neighborhood Number 11

J-127
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20. As part of the social studies program, your child studied a unit

on the American Negro in the fourth grade. Do you have any comment

or reaction to the study?

Although Mrs. Fisher stated that she thought that "there's

nothing wrong with "a unit on the American Negro being included in

fourth grade curriculum, she was clearly not enthusiastic. She said

that she had not been aware that John had studied this but, as we talked,

she recalled that she had heard John say something about it. She commented

that her children "speak to" and "play with" Negro children at school,

but have no contact with them ,iltside of school. hrs. Fisher had many

questions about why a unit on the American Negro had been included in

the curriculum and wondered what the purpose was. She commented that

the letter which she received did not really explain much and she strongly

questioned the purpose of the social worker's visit and the purpose of

the schools gathering information about the families of the children

involved. Many of hrs. Fisher's questions seemed appropriate and thoughtful

and the social worker discussed Hrs. Fisher's concerns with her and also

pointed out that her participation was optional. Although the social

worker really did not answer some of her questions, Mrs. Fisher chose

to participate and was then cooperative. Her earlier resistance was

evidenced by her refusal to talk with the social worker at the time of

the first home visit, although she seemed willing to accept a future

appointment for a home visit at her convenience.



21. Summary Statement (Aim to picture the

Also indicate degree of cooperation

Open
At times resistive
Extremely guarded and defensiv

family as a total unit)

Check

OOOOO
e. .

Fifty-one years old, twice divorced Irs

in her home by appointment at her convenience.

Wilma Fisher was interviewed

Although school records

showed the family's address as 324 Washington Street, they had moved to

140 Washington Street quite some time ago. They moved from 140

Washington Street when that building was sold, to a third floor, adequate

and comfortable appearing apartment at 1312 East Chauncey Avenue.

John is the youngest of seven children born to Wilma Fisher. He

and his brother, Edward, were born during. her second marr

Fisher, who is ten years younger than she, and from whom

iage to%Varris

she is divorced.

Mrs. Fisher has employment as "lunch room manager" at Montg

drug store in Downtown Gary.

The four older children dropped out of high school, but

mery s

James

completed high school while in the service and later took "a computer

course". Although Harvey is a senior, hrs. Fisher commented that she

had really had to "keep after" him in order to keep him in school. John

and Edward get along well in school, according to Mrs. Fisher. John showed

the social worker his "good citizenship pin" which he received at Sunny

School. John is a Cub Scout and Edward is active in Boy Scouts.

side

John, Edward, and Harvey were present during the interview and seemed

interested in the adult discussion regarding inclusion of a social stuies

unit on the American Negro in the curriculum.. John thought that what

his class studied was "like all the other stuff" and not particularly

interesting.
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IFTERVIE GUIDE SHEET

1. Name of Student Birthdate

Bruce Clark 5-12-.57 -
2. Name of Father Birthdate

Noah Clark 9 -21.4, .4...0 " 11

3. Name of Mother Birthdate

Birth Place

Urban Indiana

Birth Place

Urban Louisiana

Birth Place

Present School

Adams

Occupation

Craneman - Western
Steel

Occupation

Rosalind Clark 11-g.-25.._. Urban Colorado Sub. Teacher

4. Birth Place of Grandparents Paternal - - Ark.

5. Religious Affiliation liethodist....4iscopal
Name of Church

Degree of
Attendance
Rarely . .

Routinely.
Regularly.

Check

ft. de* awe.

Om. oe

x

6. No Church affiliation

7. Chief family recreation:...Eusic7sinAing.and instrumentab in the

home. Fami4.tElps and church recreational activities.

C. Discipline Check
Chiefly mother .

" father . 0/

both . . 1
9. Social Class Level:

I
II

III
IV

V

10. Siblings:

gosporal Punishment :
Rarely . . .

Routinely.

Nam Sex
Tera_clark 10,0

Barbara ClarkM. . -.a, .. - .10.
Lana Clark ear...1r

Daniel Clark
MP AIM .w..

F
F
Ii

1 0111MM,,, o e as.
11,. .

a s,a... Iowa *On

Check

we.

x

Birthdate

942_55
.2::...275Lmoam ..

''.1E156124. . 41.. . ......... .4

Check

Education
College - Freshman
pighSchool - Carleton
7th Grade - Carleton...
4.111prade - Adams

.0 lir OM. .
Sc ..ow ....NY sm- ..emqn. . O".=Ir

J -13 0

xti NO."11.1,..r,



11. Ethnic Background: Check
Caucasian 0.11.,...peVegro OOOOO x
hexican
Puerto Rican

0101

Other .

12. Language spoken in the hame.. En.glish

13. Nobility of Family - Times moved in last five years...once

14. Family Interest in School: Degree of Interest: Check
High x
Average

WINma

None
011M01 MM.

Knows school subjects. yes

15. Unusual family tensions: Check

Death OOOOO
Divorce
Abandonment . OOOOOO
Alcoholism
hental Illness OOOOO
Chronic unemploymentCrime OOOOO
Other OOOOOOO

16. Child's general physical condtion (as determined by parents):
Check

Negative owlloammelisa

Positive . x

17. Unusual psycho - social developmental problems:

Check Describe

Phobias None
Patterns of Extreme
Discouragement or
Apathy.
Aggressiveness. wa.... 46 Opwronne111. ,
Other

.111.11111 MM... 1. as ...ailimmilins

41.011.11.111/reeene +VS ..-4... ^.Mwer,
18. Family dominance: Crhecli

Father Md.

Bother x
Mutual

19. Gary Redevelopment Commission Neighborhood Number 19

J-131
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20. As .part of the social studies program, your child :studied a unit on
the American Negro in the fourth grade. Do you have any comment or
reaction to the study?

Mr. and hrs. Clark were very, very enthusiastic about this unit

of study. Mr. Clark says he feels it

And after awhile we would have

country.

should be taught in all the schools.

much better race relations in our

Mrs. Clark compared her experiences as a student of Froebej. with

Bruce's at A' ams. She feels that the differences in their experiences

are some measure of the growth of the school and community. It is her

hope that Negro History will take its rightful place in the textbooks

used in the school and will not remain a curriculum experiment.

J-132
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open 2C__

At times resistive
Extremely guarded and defensive

S ORIN

000.1.111111

Although hr. Clark participated actively in this study and is

undoubtedly a sincere responsible parent, it is obvious that 'qrs. Clark

is the more dominant parent.

Her decisions and personal desires for the family are most often

the accepted ones.

All of the children appear to be highly motivated and were very

much aware of Bruce's participation in this study unit.

This family is one that is definitely interested in becoming

more of a part of the mainstream of the community and will make every

effort to do so.

J-133
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FAiILY INTERVIEW GUIDE SHEET

1. Name of Student Birthdate Birth Place

Donaldlicgly_

2. Name of Father

Lewis Korty

3. Name of Mother

Ruth Korty.....

MMMMM

5-10-56

Birthdate

Birthdate

M Amelo-1672..

ommAMAMMAOMMISMO

Present School

Urban Indiana Carleton

Birth Place Occupation

Urban Indiana Boilermaker

Birth Place Occupation

Leoglulluamst. Housewife

4. Birth Place of Grandparents United States and En land

5. Religious Affiliationlrotestant Degree of
Name of Church Attendance

Rarely . . .

Routinely. .

Regularly. .

Check
x

6. No Church affiliation doesn't belomtom.particularchurch

7. Chief family recreation:FatheysjCozsts but no complete._
,mmfaraikrecleation

8. Plagiallat
Chiefly mother .

" father .

both . .

9. Social Class Level:
I.
II .

III .

IV .

V.

1Q Siblings:

Name
Paul
Shelly

Corporal Punishment: Check
Rarely x
Routinely.

Check

XMMoMmo

Sex
1.1

momomomm..............MMemoMMMMMO MOMMO .-Am.!

IIMIIIMIIMMAM

Mo. mom.

MM
MMINNloMmoOmm mo.MOMOMmloo7Wam1M

almimm60Ma moo. M Mommo liMalMMr MOP M ,
Mma AOMMM MMIPAM

Birthlate

=1"1..43 0MM51

Education
High School Grad.
High School- M OM -A...Mum

4Iw AM . VW MalMMmoD woo
arm.. .p..6 ow*.

OD M A- I. mm. mom lomOmo

om-a moo.. M o MM ,~Noma

M 01 mm
IMMO

n MAMA.. MOOMMOOMM MoIOMMOMMMO M Mi I.m/Minimoo

S . i mommom Mo MOM. MOM /.........moommormo............
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11. Ethnic Background: Check
Caucasian . . . . . x
Negro
liexican . . .

Puerto Rican
OlmimmOwnsw....

Other
0.4111.

Men-

12. Language spoken in the home English

13. Mobility of Family - Times roved in last five years None

14. Family Interest in School: Degree of Interest:

Knows school subjects Average

Check
High

GIMINNIMMOOMWO

Average
None

15. Unusual family tensions: Check

Death
Divorce
Abandonment .

AlcoholismOOO
hental Illness.

..............:

Chronic unemployment. ---.-
Crime OOOO
Other

41110...1111.11111111110

16. Child's general phsical condition (as determined by parents):
Check

Negative
Positive . . x

17. Unusual psycho-social developmental problems:

Check Describe

Phobias . . .+MmaOft.....~Nli.110.101INNO=.,
Patterns of Extreme
Discouragement or
Apathy .2c_ Bad speech impediment -
Aggressiveness. . . slo1.02.14sacaderess
Other .

18. Family dominance: Check

Father .
411111M

Mother
1- lutual

19. Gary Redevelopment Commission Neighborhood Number 44

J -13 5



20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

These parents were quite resistive to this question and really did

not comment pro or con. They couldn't say whether it was beneficial or

not, and figured that it was part of the course.
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive X
EXtremely guarded and defensive 1111110

This family unit is not a very cohesive unit as the father works

odd hours and the rapport between the memoers is quite subdued. There

is a vast age difference between the sibling

among them. This boy is the youngest of the

s so there isn't great affection

iblings and has a very .

traumatic time within the school setting. He w

glasses and has a severe speech impediment. His

ars fairly heavy-lensed

academic progress has

been very slow. It appears the family is primarily interested in the

boy's speech problem and doesn't take an interest in too many of the

boy's studies. Although they appear to be interested

are attempting it seems to be more of a facade than actu

There appears to be much apathy in this unit.

J-137
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FANILY INTERVIEW GUIDE SHEET

1. Name of Student

Robert Johnson

Birthdate Birth Place

8-20-55 Urban Indiana

Birthdate Birth Place

Present School

Carson

2. Name of Father Occupation

Samuel Johnson hississippi Unknown

3. Name of Nother Birthdate Birth Place Occupation

Eloise Walters 12:22:30 Urban Tenn.

4. Birth Place of Grandparents Tenn. and Miss.

5. Religious Affiliation Church of Christ
Name of Church

Cook and Waitress

Degree of
Attendance Check
Rarely .

Routinely. . . x
Regularly. .

6. No Church affiliation

7. Chief family recreation: Television undashopareaalung_...._

8. Discipline Check
Chiefly mother . . . x (grandmother)

father
both mmoromo

"41111.1.1111.11111IMI .=111MI

Corporal
Punishment: .Check
Rarely . . . .

Routinely. . . . x

9. Social Class Level: Check

1Ct Siblings:

Name
Connie Walters
David Johnson

I OOOOO
II

III
IV

Sex

F

111

SYMMMIM1a...mm=1m Mt

..!..

11
X

0

Birthdate__
_2720-50

1.
MOINo.

J-138

Education
11th grade
7112-grAg2
5th ,grade

41MIlg==.111.

tle



11. Ethnic Background:
Caucasian .

Negro
Mexican . . .

Puerto Rican.
Other ....

Check

12. Language spoken in the home English

13. Mobility of Family -- Times moved in last five years none

14. Family Interest in School: Degree of Interest: Check
High. . . . .

Average. . . . x
None

Knows school subjects same_____

15. Unusual family tensions:

Death OOOOOOO
Divorce
Abandonment . .

Alcoholism
Mental Illness. OOOO
Chronic unemployment
Crime . . O OOO emearrwrat
Other O O x Mother never

married.
16. Child's general physical condition (as determined by parents):

Check

Check

Negative
Positive

X

17. Unusual psycho-social developmental problems:

Check

Phobias
Patterns of Extreme
Discouragement or

. . . . . .Apathy.
Aggressiveness. 11140
Other

18. Family dominance:

Father
Mother
Mutual

Describe

None

S 11111111

Check

x and grandmother

19. Gary Redevelopment Commission Neighborhood Number 6
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20. As part of the social studies program, your child studied a unit on
the American Negro in the fourth grade. Do you have aoy comment or
reaction to make to the study?

Robert's mother and grandmother did not recall that his fourth

grade class had studied a unit on the American Negro, but his younger

sister, Judy, who was present during the interview, said that her class

had studied the unit, too, and spoke enthusiastically about it. Both

Miss Walters and Hrs. Walters said that they thought it was good to have

children study about the American Negro, but made little other comment.
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21. Summary Statement (Aim to picture the family as a to

Also indicate degree of cooperation:

Open . ..... . . .

At times resistive
Extremely guarded and defensive.

Robert's mother and maternal grandmother

tal unit)

Check

X

11.1.1

were interviewed in their

home. Twelve-year-old Robert is the third chili and second boy born

out of wedlock to Eloise Walters and the

relationship with Samuel Johnson. Leg

Miss Walters has never been married.

second child born to her

paternity has been established.

She and the children live with her

parents in an adequate, but crowded, single family house. MissItaters'

father is retired. She has had

at Millers' for the past nine

Children until recently.

Robert's grandmoth

primary role of mother

employment as a short order cook and waitress

years and also received Aid to Dependent

er, Mrs. Walters, has seemingly played the

to him. He has been told that his father has

gone away and that they do not know where he is.

LSeY A

J-141

'4, or 1,r

I



FAMILY INTERVIEW GUIDE SHEET

1. Name of Student

AnthsatAccardo

2. Name of Father

yito Accardo...,

3. Name of Nother

pia Accardo

Birthdate Birth Place Present School

221716 Urban_ Indiana Carson

Birthdate Birth Place

Luss.t.9.11199....

Birthdate Birth Place

4. Birth Place of Grandparents Puerto Rico

111104. Abe 01/16010, 10.11.0.1.411 011

Occupation

Steel

Occupation

Crossing Guard

5. Religious Affiliation_.Catholic. Degree of
Name of Church Attendance

Rarely . . .

Routinely.
Regularly.

Check

41.10.MII
X

01011111I

6. No Church affiliation

7. Chief family recreation: Almlystospther forpicnicsa_trips. etc.

01141.01.11- ......41111111.111MdIww aro
O.. W11.1.v .111.1111111, 411 ellieel 61.1111.11=7111.M.Y.N1.11* 11111111% "to

S. Discipline
Chiefly mother .

II father
both . .

9. Social Class Level:
I
II

III
IV
V

10. Siblings:

Nape
Vito Jr.
John Acpardo
Susan Accardo.

+111...

Check

X

o

Caporal Punishment: Check
Rarely . . . . . x
Routinely.

Sex

F

0 .ea IIIMINWMON....-. =1..41
010NIMMIMMO.... eft.

Birthdate Education
22.712:2___. 10th Grade - Centrarmw"."."

lst Grade - Carson
St. ligultdisklittatatta

.011110

-.1.00.116

00.11.
.ON. sn

ve. *ON.
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0

11. Ethnic Background:
Caucasian .

Negro
Mexican
Puerto Rican
Other

.
.

Check

__e eM
awl. a& .. WNW

0.a.MallaamloWa

X

analIallIMIMMa

12. Language spoken in the home S paralsh and ;fish

13. Mobility of Family - Times moved in last five years. once

14. Family Interest in School: Degree of Interest: Check

High.. .

Average.
None . x

Knows school subjects don't understand,,

15. Unusual family tensions: check

alaaramallNallim

Death
Divorce 11.a11.1a arab a

Abandonment araaa PaPaaa

Alcoholism. ... . aaaa anaaa.

Mental Illness
Chronic unemployment.
Crime .....

Other . laaeaa,

16. Child's general physical condition (as determined by parents):
Check

Negative ..r ...war
Positive

Unubual psycho - social developmental problems:

Check Describe

Phobias
Patterns of EXtreme
Discouragement or
Apathy.
Aggressiveness.
Other

LB. Family dominance:

Mmidaab...0M6AWIMMOI.

Language barrier for a brief scan
of time.

Check

Father
liother

11....10110

Mutual
Inmaala aaaaaaa

19. Gary Redevelopment Commission Neighborhood Number 22

J-143



20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to this study?

Mks; Apordo was not bursting with enthusiasm, but dhe definitely

approves. She said that she felt the children should learn about

such material. Incidentally, she volunteered the comment that she

had voted for :4r. Hatcher in the recent election.
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21. Summapy Statement (Aim to picture the family as A total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive

111.11MI

The Accardo's home is located in a rather neat neighborhood.

Most of the surrounding homes were old, but of solid brick construction.

The majority, including the Accardo home, were in good repair.

Mrs. Accardo met me at the door, broom in hand and never let
A

go of it during the interview. I must admit that she appeared anxious

to get back to her house work. The interior of the home was very neat

and modestly furnished. Numerous knickakna00.0 pictures,.etco of

Spanish style set the overall decor.

Mr. Accardo has been working at U.S. Steel ever since he and his

wife arrived from Puerto Rico. The idea of a job in the mills drew them

to Gary, end. SFr.. completed the eighth grade and Mrs. Accardo

completed the ninth.

Mrs. Accardo proudly stated that the entire family attends religious

services very regularly. She also pointed out that they attend the church's

social functions frequently and as family. Interestingly, she added that

her oldest son doesn't like this family type attendance. "He thinks its

old fashioned."(His American peers have begun to show their influence)

Uith all the previous concenteation on family solidarity, interest

in the children etc., warm see an exception. Mr. Accardo never goes

to school meetings or functions and Hrs. Accardo rarely attends. She

offered the lack of enough time as her excuse. However, it was this

worker's impression that confrontation with non-Spanish speaking school

personnel was the chief factor.
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hrs. Accardo admitted that she and her husband understood very little

about the subjects their children take.

Ers. Accardo also pointed out that the existence of a language

barrier caused the children some difficulty at first. However, they

have now seemingly overcome this problem better than their parents have.

In response to the question. of family dominance there was no

hesitation at all. "In Puerto Rico the man is the boss."

In conclusion, there seems to be a great deal of family unity here.

As mentioned earlier the children seem to heve passed up their parents

in terms of acculturation, learning, etc. There is no doubt that this

is a patriarchal family. From all indications there are no real

significant behavioral problems from any of the children.

Accardo's twenty consecutive years of employment demonstrate

his stability.
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FAMILY INTERVIEV GUIDE SHEET

1. Name of Student Birthdate Birth Place

Roger Brown Jr.

2. Name of Father

Boger BrownI.Sr.

3. Name of Mother

Margaret Brown

Birthdate

1-2-27-- ar..

Birthdate

MOO. .. a,775-26

Urban Indiana

Birth Place

Urban Texasde............

Birth Place

Present School

Occupation

Pharmacist

Occupation

Urban New York Housewife

.11=1

4. Birth Place of Grandparents_pritish11.Indies and Iowa

5. Religious Affiliation_gpiscopal Degree of

Name of Church Attendance
Rarely
Routinely. .
Regularly

6. No Church affiliation. -/...

Check

7. Chief family recreation: plazsfftpeavian Hall and Indiana

University; Movies as afamigy......._V*,......- 1-/ 110,..,.....1*, 41....1.111.41111.

8. pisciaine. Check CorsoralPunishment:

Chiefly mother . . x Rarely

" father .
Routinely

both

9. Social Class Level:

10. Siblings:

Name

11404Y-PrPlIn
James Brown

I
II
III
IV
V

:.
, 104... AMMIMOIM

..eos ya 121
114. AB. ou.....0. ino.... 66.1

Check

11011.....
X

..0 4.Birthdate Education

J-2756 6th Grade - Norgsn

Ma011 6 M2-3761 1st ...Grade -Ajolares

41. a 1. ../. Ow 4111el.6 ,4 VMS 4. -
1.111

- aslwal 1r. ea, s. 41 1. .11. =IMO ad

1 4 1 yr 11.......s...... Iwooll
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11. Ethnic Background: Check

Caucasian +
Negro
Mexican 7111MMIN.

Puerto Rican I/MOW Mon AIIIIONM

Other .
12. Language spokin in the home English..

13.
2

Nobility of Family - Times moved in last five years

14. Family Interest in School: Degree of Interest: Check

High
Average
None

Knows school subjects___

15. Unusual family tensions: Check

Death __.WW__

Divorce "NNW

Abandonment
Alcoholism
Mental Illness
Chronic unemployment . .

Crime
Other

111111.01111INIIIIIII.

11411116.1.

- -a
...1.111.1.11/1

16. Child's general physical condition (as determined by parents)

Check

Negative
Positive x

17. Unusual psycho-social developmental problems:

Phobias
Patterns of Extrmne
Discouragement or
Apathy
Aggressiveness. .

Other

Check Describe

=1.

0111 61.1
Os ....,....r..1..............

18. Family dominance: check

Father
Mother
Mutual

11
19. Gary Redevelopment Commission Neighborhood Number 11
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20. As part of the social studies program, you? child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Mrs. Brown was very_enthusiastic
d attentive as the entire

program was explained to her. She had not been aware of the new

curriculum, b-ir she did recall that her son had mentioned the

testing.

She thought that such a program was long overdue and strongly voiced

her support. Her only criticism was that she felt that it might be more

appropriate to offer at an even earlier grade. "Enthusiasiam would

clearly describe her over-all feeling and reaction.
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21. §_ummary_Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation- Check

Open
At times resistive
Extremely guarded and defensive

111111111111110-'S
The Brown's live in a rather neat neighborhood made up of

old brick homes, most of which are in fairly good shape. The

interior of the home was clean and the furnishings were all beginning

to show wear.

Ers. Brown was home alone when I arrived and greeted me very

cordially. She was dressed in a rather plain housedress and appeared

to have been busy cleaning house. She immediately acknowledged that

she had read the introductory letter and said that she .would most

certainly cooperate. She did, however, state that she felt she should

be joining the picket lines at Pulaski Junior High School. In

answer to my question, she explained that many adults were concerned

about the 'Inadequate facillities.that existed there." Pulaski has

a Negro student enrollment and is a considerable distance from her home.

In the first stage of the interview, Mrs. Brown rather proudly

pointed out that her parents had been born in the West Indies.

Though she had been born in Brooklyn, the Uest Indies accent was still

detectable.

Mrs. Brown stated that her husband -is a pharmacist and holds a

B.A. in this field. She also points out that she holds a B.A. in

Education, a Masters in Special Education. and is a Registered Nurse.

She is not active in either field presently, because she feels it might

not be good for her children. She did, however, indicate that once

her children were older she would most likely return to nursing or

teaching,
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firs. Brown has indicated that she is actively interested in her

children's progress academically. She states that she regularly attends

P.T.A. Meetings and other such functions. She is presently sending her

youngest child, Kenneth, to ,St..-Many4s School at the cost of $140.00

per year.(the public school that this child would normally attend is

much further fror. her home and is a very old school. IA, MAryes, is

relatively new.

Further evidence as to the parents interest is demonstrated

by numerous crayon art work done by the children in school. Responding

to my comment, she proudly described some of these works prized by her

children.

It was the mother's feeling that she handled most of the discipline

situations. However, she felt that this was so only because she spent

more hours at home than her husband. She jokingly said that the

children received corporal punishment routinely. However, she then

seriously stated that the children have, when deemed necessary, been

given spankings.

hrs. Brown gives this writer the impression that she views the

education of her children as most important. The content of her

over-all comments and feelings was heavily flavored with such ideas

as; family unity; community and church participation; and once again

the invaluable quality of education.
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FAIIILY INTERVIEW' GUIDE SHEET

1. Name of Student

2. Name of Father

DIT.0.41.10.1112SAt.-.

3. Name of iiother

Elizabeth §94119Ikt. IMO

Birthd.v d Birth Place

Birthdate

Birthdate

Urban Indiana

Birth. Place

Urban Ohio

Birth Place

29rI2P11Z.*.1*=11.****00110*.

Present School

Carson__ .1*
Occupation

cost Analyst

Occupation

Housewife .011111

4. Birth Place of Grandparents_haterng:Germanr Paternal - Germany

and Czechoslovakia
.11. -0. 01.0.0 ea 011. +ND ... lab n 0 *ii*

5. Religious Affiliation Lutheran_ Degree of

Name of Church Attendance Check

Rarely
Routinely. . .

Regularly

6. No Church affiliation__

7. Chief family recreatiorrFatherstated that everyone more or less

makes_theirown recreation. His son belongs to the new Gary P2X2'

Club. The21421.do not IlelongP anLgFoup, club etc.

S. PiWallat
Chiefly mother .

" father .
both . .

Check

X
0

9. Social Class Level.

10. Siblings:

Name
Sharon Schuette
Kenneth Schuette._

Corporal Punishment:
Rarely
Routinely . .

Check

2c

IV
V

Sex
F
II

***. .**** .1**** * ***...****1...emawow.s... .amwemagemie ImodOwM.

**,10.0Form

...0.1011* Vey

Check

Birthdate Education

_271753 Central - 9th Qrade

178-56 6th Grade - Carson

4*** **AI* a...we, *
, 01.0.,*.N.1110.00111 al fir.......... .1111..1110111....

NIMM!,,MMIONM Ota,. eon... owe.
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11. Ethnic Background: Check

Caucasian
Negro
hexican .0 0 0. 110/0.0.

Puerto Rican ^.1r.

Other

12. Language spoken in the home....4pglieh and German

13.

14.

hobility of Family - Times moved in last five years none

Family Interest in School: Degree of Interest:
Hie%
Average
None

(little)

Knows school subjects,_,, Is familiarwithpubjects

15. Unusual family tensions Check

Death
Divorce . . OOOO
Abandonment
Alcoholism
hental Illness
Chronic unemployment.
Crime
Other

011.00.1.0.1.0.1.

16. Child's general physical condition (as determined by parents):

Check

Negative
Positive

O.. MI. .0.0.0

17. Unusual psycho-social developmental problems:

Check Describe

Phobias None_

Patterns of Extreme
Discouragement or
Apathy Maw

Aggressiveness. .

Other as No..

18. Family dominance:

Father
Mother
Nutual

19. Gary Relevaopment Doramission Neighborhood Number 10
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Mr. Schuette responded rather indifferently to the above.

However, he did state that such a program would probably be helpful to

the children.

His response was not spontaneous and had to be elicited by. the

writer.

Janet stated that she rather enjoyed the course. When questioned

about it, she seemed to remember a great deal about it.
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21 ammajtatguent (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
x

At times resistive
Extremely guarded and defensive

Wilwat.1111111.

0111111 a

Er. Schuette was home with his three children. His wife was

working part-time at a nearby restaurant. The home is located in a

reasonably neat neighborhood, which consists of rather old homes.

None of the homes would be condidered attractive. The interior of the

home was very well- furnished, clean and neat. It appears as if this

family has chosen to concern themselves more with the comforts of tholr

private life inside the home.

As mentioned earlier, both sets of grandparents were: born in

EUrope. The mother was also born there. As a result, some German is

spoken in the home. According to lir. Schuette, the children can

understand the language fairly well, but cannot speak it very well.

The oldest daughter is presently taking German I at Central School.

Er. Schuette readily admitted that all members of the family

are lax in titer attendance of religious services. No excuses were

offered and little or no guilt was present in his response.

hr. Schuette stated that very little was done "as a family". He

stated that he and his wife went out together frequently. However,

"the children usually play with their individual friends."

The boy quickly, but good naturedly, volunteered the answer that

his father is the chief disciplinarian. The overall impression, however,

was not that he administered more discipline, but that it was more

meaningful from him. when questioned about corporal punishment, the

boy once more answered, saying that this was a rarity.
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According to our set criteria, this family would probably be placed

in class three.

The family has not moved for the past ten years. Ni'. Schuette has

worked at U.S. Steel in Gary for the past 19 years.

The father offered his own attendance in night school as his

reason for never participating in his children's school affairs. It

does not appear as if Eris. Schuette is very active either. Ni'. Schuette

stated that she always goes to school when requested by a teacher.

In conclusion, lir. Schuette's steady employment record and minimal

mobility demonstrates some real stability. Since the children were home

at the time of the interview some observations were available. All

three sat respectfully by while their father answered most questions.

The television was turned off immediately when I arrived. The children

were dressed presentably and well-mannered. All appeared to be in good

health, bright and exhibited rather pleasing personalities. When

addressed by this writer all three were able to relate readily.
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FAMILY INTMVIEll GUIDE SHEET

1. Name of Student

. 6. 11. . . 1101......./.Gary Hiestand

2. Name of Father

dack HiestaJack1 41 O. .0 . 11V .

3. Name of llother

.Shirlez Hiestand...Or

Birthdate Birth Place Present School

Urban Indiana
^ . dr.

Birthdate Birth Place

Urban Indiana

Kennedy

Occupation

Machine Anp.___

Birthdate Birth Place Occupation

O!41 -51 4164.-0. 61. SA .11. Durala .Taean _... Beau .Operaor

4. Birth Place of Grandparents__ Paternal - Kansas and Alabama- .1.611 .
Maternal - Tennessee

M. NW 00.11M I go

5. Religious Affiliation_ lIetliodisk

Name of Church

e
Degree of
Attendance Check

Rarely
Routinely. .
Regularly.

6. No Church affiliation_

7. Chief family recreation; Picnicsa_r,id.e.sj.zoo visits,sompanv

televisions popping_sorn,.. .baking~ cookiest_oompany_____

e. Discipline
Chiefly mother .

father .

both . .

9. Social Class Level:

1Q Siblings.

Check

...11,11

e .- e ao
Corporal Punishment.: Check

Rarely x_
Routinely. . .

Check.

I
II

III
. *um*

IV
V .

Name Sex

Lynn Hiestand
Carol Hiestand
Candice Hiestand
Christopher Hiestand 11

liichelle Hiestandwarg-

Birthdate Education

2-3-54 Grade 8 - Weaver/. ..
*.

Grade 7 - Weaver
Grade 4 -Scott
Grade Scott

Grade17Scott
-, .. ae
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11. Ethnic Background
Caucasian
Negro
Mexican
Puerto Rican
Other

12. Language spoken in the home.....rielisil

13. Mobility of Family - Times coved

14. Family Interest in School Degree

Knows school subjects

15. Unusual family tensions:

Death
Divorce
Abandonment
Alcoholism
hental Illness
Chronic unemployment
Crime
Other

Check

V- wo

o U.

fil 41. .

last five years none0,14..
off' PTIPEPA
Nigh
Average
None

Check,

Great Grandma - 1956
" Grandpa - 1963
" Uncle - 1966III1 -

11
1111.111

16. Child's general physical condition (as determined by parents);

Check

Negative
Positive

O..

17. Unusual psycho-social developmentla problems

Check Describe

Phobias
Patterns of EXtreme
Discouragement or
Apathy
Aggressiveness.
Other

16. Family dominance;

.0. 6..0

X

a allo

Father
Mother
Mutual

Gary has alwAys been very.aggressixe
in scoop]. and scoutima_accordiry
to ILIother He shows no sign of
preseaing prOblems in this area.

Check

I ter ..
qtr

r Se

19. Gary Redevelopment Commission Neighborhood Number. 17
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Gary really liked the unit of study on the American Negro; and he

shared much of what he learned at home. Gary said that, until they studied

this course, he never thought much about being a Negro himself. He was

impressed with the fact that his own ancestors were brought from Africa

to the U.S.A. in order to work. He said he thought it was "a dirty trick"

that when slave mothers had babies they had to give them up to older women

to care for so that they themselves could go right back to work. He

recalled that George Washington Carver had taught people how "to make

plants live". He also "found many uses for the peanut and sweet potato

such as making oils". He spoke of "the lady from Africa who brought

many dolls to school". He was one of the boys selected to go with her

and the teacher to the Service Center where "they had their pictures taken

holding the dolls".

Mrs. Hiestand recalled that when they attended P.T.A. at Kennedy

school, she was surprised that Gary was in many of the pictures that had

been taken in the social studies class during this unit of study. She

said that she believes it is a splendid idea to study the history of

American legroes along with other aspects of American History. She did

not want this unit to be too special for Negroes. Mrs. Hiestand reminded

Gary of all the folk songs they had learned at school. Gary smiled

brightly, saying that the singing had been "a lot of fun". He said that

the white children in his class had said to him and other Negroes,

"This is your History, isn't it?" This made him think about the fact

that he is a Negro and he said, "I was proud, too."

I asked the mother what the father thought about the unit, since he

was not at home during my visit. She replied, "He never has much to say
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about anything unless there's something wrong. I guess he thought it was

o.k."

hrs. Hiestand expressed her pleasure that Gary is attending a

predominantly Caucasian school in a predominantly Caucasian neighborhood.

She feels that "he is learning noir how to cope with life as it will be

later on." Her own experience in an inter-racial school proved helpful.

"The chance to talc with white people is a fine experience for Negroes,"

she observed. She said that tae visit with me had been "good for the

whole family."

Mrs. Hiestand also spoke highly of the Kennedy principal and of

Gary's teachers there.

J-160



21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation;

Open
At times resistive
Extremely guarded and defensive

Check

The Hiestand family live in a small, grey, square, one-story

house in a good neighborhood. The interior is crowded, but clean and

colorful. They use a space heater and the lights are dim; but they have

the latest model in telephones. They have just purchased some very

attractive living room furniture with lamps to match which they had

ordered from North Carolina.

hrs. Hiestand is tall, slender and charming. She attended high

school for three years and completed a nine month beauty course. She

is employed in a large beauty shop "in and around the school and work

schedules of her children and husband." Her family is first with her.

Mr. Hiestand graduated from Roosevelt High School in Gary. He has

three jobs: machine operator in the mill, waiter at Hotel Gary and sub-

stitute custodian for the Gary Public Schools. Drs. Hiestand stated that

She and the children are very thankful to have a husband and father

like }ir. Hiestand. She said, "He a good provider. He helps if there

is trouble of any kind in the family, but mostly he's a smoother."

She feels that it is amazing that he has remained with his large family.

His own parents died the year he was ten. Because he married very young

and had three children by the time he was called up by the draft, hr.

Hiestand has never served in the armed forces.

The six children stood and sat nearby during the entire interview.

They were all pleasant, :respectful and very well-mannered. It goes with-

out saying that they were also clean, neat and appropriately dressed.
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Lrt. Hiestand is wonderfully proud of her youngest sister who will

graduate from college in January - the first in their family. After six

years, by working and saving, scholarship assistance and a bank loan,

she will reach her goal of earning a B.S. in Education.

Her younger brother is also in college - a sophorore. He

completed his stint in the service and is attending school through

G.I. stipends and some help from their parents.

Both the Aunt and the Uncle plan to help the Hiestand children to

attain their educational goals too. The parents are also working

toward the goal of college educations for all six of their children.

The entire family plan to attend the Commencement exercises for

the mother's sister in January. How their faces brightened with happy

smiles when Mrs. Hiestand told me about this family plans The mother

said that she and her husband believe that witnessing the educational

victory of their aunt will be the best possible way to encourage their

children to work hard in school now and to keep before them the

eventual goals of their own lives.
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FAMILY INTERVIEU GUIDE SHEET

1. Name of Student

Richard Franklin

2. Name of Father

Albert Franklin_

3. Name of Hother

Stella Franklin

Birthdate Birth Place Present School

_2:11757 Urban Indiana. Hoover

Birthdate Birth Place Occupation

Kentucky_ U.S. Steel

Birth Place Occupation

Kentucky Housewife

74?
Birthdate

4. Birth Place of Grandparents__ ICcIltucisy.___

5. Religious affiliation Christian
Name of Church

Degree of
Attendance Check

Rarely
Routinely
Regularly

(child attends)

6. No Church affiliation Parents__

7. Chief family recreation: Nrs. Franklin could not think of a

family recreation. 41/....111..11......1 IN.M.1.0... 'AL . Vi..1111

10.11111.1 . 0....1 4111.11................ 1=11118.1Mollmw...,-41111wAlmIll,..0,....0011111.!11.11!

B. Discipline
Chiefly mother .

" father .

both .

9. Social Class Level:

10. Siblings:

Name
Linda Franklin
St even Franklin
Ronald Franklin

Check

..10.0..

Corooral Punishment: Check

Rarely
Routinely. . . .

Check

I
II

aroMm

III
Iv

.1
X

V
10.1111

S ex

orsa

.
woo. =orsI. - 1.

.10 10. 7-

Birthdate

J:23:59
.

.400^..11

Education
7th Grade - Densmore
2nd Grade - Adams__
1st Grade - Kennedy

. .11,....a1.0.00 ani
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(y'

11. Ethnic Background: Check

Caucasian
Negro
hexican
Puerto Rican omMID

Other sr ma... .0 .

12. Language spoken in the home____Aglish

13. Mobility of Family - Times moved in last five years once

14. Family Interest in School; Degree of Interest: Check
High
Average
None

Knows school subjects Not very. well

15. Unusual family tensions. Check

Death
Divorce 411....10.1111011/..

Abandonment
Alcoholism
Mental Illness. ...
Chronic unemployment. Imaeu.

Crime
Other

0.1.1.11/104=11...

16. Child's general physical condition (as determined by parents):

Check

Negative . .

Positive . . X

17. Unusual psycho-social developmental problems:

Check Describe

Phobias None

Patterns of Extreme
Discouragement or
Apathy
Aggressiveness. . .

Other 001411..11.4...

1C. Family dominance: Check

Father
Mother
Mutual

X

.,41,
0.11.0.1.111=00

19. Gary Redevelopment Commission Neighborhood Number 9
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20. As part of the social studies program, your child studied a unit

on the American Negro in the fourth grade. Do you have any comment

or reaction to the study?

Ers. Franklin voiced approval of the program. However, she

was rather indifferent about the idea. This writer was given the

impression that she did not care one way or the other about it.

Richard, the subject of this interview, was present. He stated

that he had enjoyed the program and thought that he had learned from

it.



21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open
At times resistive
Extremely guarded and defensive.

0111.1.11.1.

The Franklin home is located approximately three blocks from

Gary's well-publicized "Central District." Standing on the front

porch, one views the beginning of parking lots and the rear entrance

of stores located on Washington Street, one block from Broadway, the

main street of Gary.

The Franklin home, like others on the block, is, quite old and in

need of repairs. The interior of the home was in very poor condition.

Paint on the ceilings was peeling and all floors in view were bare

hardwood. At the same time, it appeared as if no attempt had been made

to keep the home reasonably clean. The furnishings were sparse and in

a tattered condition. The interview was conducted in the presence of

hrs. Franklin and her son Richard. hrs. Franklin is a rather bedraggled-

looking woman.

Though Richard and his siblings were all born in Gary, the previous

two generations were born and raised in Kentucky. A job in the steel

mills brought the Franklins to Gary. Hr. Franklin has now worked at

U.S. Steel for roughly 13 years. His job would be considered semi-skilled.

hr. and Frs. Franklin never attend religious service. The

children, however, attend every Sunday alone.

hrs. Franklin stated that the family did very little if anything

as a group. She remarked that the children usually played with their

various classmates.



Mrs. Franklin said, "we Seldom go to the schools for meetings.

You know how it is; there just isn's enough time." Mrs. Franklin

completed 10th grade and fir. Franklin completed only the eighth. It is

doubtful that these parents are able to help their children to any

great extent.

In conclusion, it was this worker's impression that Mr. and Mrs.

Franklin are quite unaware of their own children's subject matter in

school. The home itself did not appear comfortalbe, If the Franklin

children receive any motivation in terms of learning it will most

probably not stem from their parents. if Richard Franklin falls into

the category of those students who gained least it will be understandable.
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1. Name of Student

John Carpenter

2. Name of Father

James Carpenter

3. Name of bother

Sarah_ Carpenter

FAMILY INTERVIL1J GUIDE SHEET

Birthdate Birth Place

2-1)757 Urban Incliana.

Birthdate Birth Place

8-16:31 __Urban Craneman

Birthdate Birth Place Occupation

Urban Indiana Store- Clerk

Present School

Durgan

Occupation

4. Birth Place of Grandparents_Paternal...7.14#1Amma_and
Jamaica

Maternal - Alabama

5. Religious Affiliation ChristianNethodist Episcopal Degree of

Name of Church Attendance Check

11..M.M.01.111MIN1.11/11. OINFRIIMM../../1/Ne

Rarely . . . x:

Routinely. ..111.11.0.011104.

Regularly.

6. No Church affiliation._

7. Chief family recreation: Television, Dancing,, School Athletics.

....w.www,mwo.,1111Nnoeve-,MM,4.....n..temwr w.m......1=~
8. Discipline Check

Chiefly mother . .

father .

both . .

9. Social Class Level:

Siblings.

.111111.11....1111

al01110.1.1.11.

Corporal Punishment: Check

Rarely
Routinely

IV x
V

NameChuck James.
Caroline Carpenter

Sex
Ni

Birthdate

9-4:50
_6-4-52

Education._
Senior -...Carson
Sophomore - Carson

.M1..
11.10.

0.0111

s. ..11.1.....1
1.041....

,./..11 .10B0 ilm-www....nwall.r.

glo.........-.. vetremnamme-,..Dolma
N.... a Wi .041.

......111.10....
..we....11..

6
1011.11......

AM. WI...

10.011.

10.116.10,11.111.=....M.110.11111111.11..,111.111.1...11.

.1

6.........1.1.1.11...1.1/0111.1.......... .....4110. .1.
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11. Ethnic Background:
Caucasian
Negro
Mexican
Puerto Rican
Other

12. Language spoken in the home

13. Mobility of Family -- Times

14. Family Interest in School

English

mcved in last five years

Knows school subjects yes

15. Unusual family tensions:

PRE72291Intactgl Check
High
Average
None

Death
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic unemployment
Crime
Other

Check

41=1111111.7111111111

16. Child's general physical condition (as determined by parents):
Check

Negative
Positive . . . . x

17. Unusual psycho-social developmental problems;

Check Describe

Phobias none
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness.
Other ID,11111106.11116

18. Family dominance: Ch, eck

Father
Mother
Mutual

al1111

11......

19. Gary Redevelopment Commission Neighborhood Number 19

J-169
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Although Mrs. Carpenter expressed knowledge of the purpose and

content of the unit on the American Negro, extended discussion revealed

that actually she probably knew no more than is gained through the

established news media.

However, she views this addition to the curriculum as a progressive

step because "I'm sure they didn't do anything like this when I went to

school. I learned a little Negro history because I went toThompson.High

School."
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation; Check

Open
At times resistive.
Extremely guarded and defensive

Several unsuccessful attempts were made to contact this family

for an appointment. Finally, when Mrs. Carpenter was reached by telephone,

she stated that their work schedule made it very difficult to contact

anyone during the day or home at the same time.

After the purpose of the requested appointment was explained to

her, she had many questions. When asked if she had received the

introductory letter, she replied that she had, but wondered if the

material might be used for some other purposes. She was assured

that the information would be of little value to any other source,

and if she preferred that her family not participate in this phase of

the study, she should feel free to say so.

An appointment was made to see the worker. After the first few

minutes of the visit, Mrs. Carpenter was pleasantly cooperative. It

was very evident that she was intent on making the "right" impression.

When she was asked about her occupation the question had to be asked

twice. She finally replied, "I'd rather say I'm a store clerk."

Mrs. Carpenter works nights all the time, and her husband works each

of the four shifts.

The family is very proud of their home. They purchased the home

in the past five years, and it is less than seven years old. Their

home is evidence of the family's efforts toward "upward movement" in

the class structure. They moved from the very overcrowded and

deteriorated neighborhood in the 39th neighborhood (Gary Redevelopment

Commission) to the present address.
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John is the youngest of the three children and appears to enjoy

a good relationship with each of them.

According to Mrs. Carpenter, the family is a close-knit one and

enjoys working together. There was one complaint about the schools,

she said. One of the reasons they selected that location for their

home was its location directly across from the school. matftlohn is being

bussed to Durgan School.
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FAMILY INTIMVIEll GUIDE SHEET

1. Name of Student

Paul MarinoOP*. .......... 10

2. Name of Father

Henri Marino80I0. n .04

3. Name of Mother

Marcia Marino....r. ago. -or a.

Birthdate Birth Place

_3~45:57 41,

Birthdate

0M014.=.1.5

Birthdate

8-M-19..

Urban Canada. 40

Birth Place

Italy 4 -4

Birth Place

Austria-

Present School

Hill

Occupation

Ironworker0.

Occupation

Housewife

4. Birth Place of Grandparents and

D. I I I . 4 4. AP,
04 0.

..0..00.

5. religious Affiliation Lutheran Degree of

Name of Church Ikttendance

Rarely
Routinely
Regularly

6. No Church affiliation 400 s 0

7. Chief family recreation: There....4,.s. seldom any total family

recreation :_partly because of Mr. Marino's busy: schedule.

Check

X

.N 4 001.0 , 0.4 .00. 0 a- . .e. swer100..1.....0.

S. Discipline Check Corporal Punishment:.

Chiefly mother . ....,........

Rarely

" father . . ._,__x
Routinely

both . . .

9. Social Class Level,
I

II
III

IV
V

1Q Siblings-

Name
Louisa harin* o

ea OWN.

Sex

few.. 41.
0

Al .,..
0001 04 "

00 Om** .04-Yoe.. VI.- IIM- 4

4111.

Birthdate
40 4.0

7-4-580- 40.000

Education0. 45 .............
Prade_ - Randolph

Mow.* a - 011E00 00v. M./10v .04 .
Oro

- a.- 4 ..,
a 4.4 ow. -.. .

44 an 0 04 . a el
4.14

04 104 0.0.0., 0I 401 44
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11. Ethnic Background- check

Caucasian
Negro
hexican
Puerto Rican
Other .0* w ..

12. Language spoken in the home_, speak. GermanuChilsiren Beak Eng.

13. nobility of Family - Times moved in last five years 2

14. Family Interest in School: Degree of Interest: Check

High
Average
None

Knows school subjectk_m___

15. Unusual family tensions: Check

61
firFOIM.

Death MOW..

Divorce
Abandonment 01,
Alcoholism
ilental Illness MI O.,
Chronic unemployment
Crime
Other x Recent Irmigrat ion

to U.S.

16. Child's general physical condition (as determined by parents);

Check

Negative
Positive Overweight

17. Unusual psycho-social developmental problems:

Check Describe

Phobias none...ma.- ...v.. WM.. ...M.S.. =11 1
Patterns of bctreme
Discouragement or
Apathy mar rve-

Aggressiveness. . -
Other em..IMI. " ,. 111 .......

16. Family dominance' Check

Father
hother
hutual

X

11. 10 ,-

19. Gary Redevelopment Commission Neighborhood Number 10

J-174
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20. As part of the social studies program, your child studied a unit on

the American Negro in the fourth grade. Do you have any comment or

reaction to the study?

Mrs. Marino knew that Paul's fourth grade class had studied a

unit on the iunerican Negro and expressed a positive attitude toward

this. This discussion led to consent on integration, etc. Mrs.

Marino lives in a recently integrated neighborhood and said that this

"doesn't bother meh but that her husband "gets upset" about it. She

thought that he would have no objection to the inclusion of a unit on

the American Negro in the curriculum because "he's in favor of any kind

of learning". hrs. Marino commented that both she and her husband have

been satisfied with Paul's Negro teachers and spoke favorably about the

general quality of education in the Gary Public Schools.
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21. Summary:Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation; Check

Open x

At times resistive
Extremely guarded and defensive

hrs. Marino was cooperative and relatively unguarded in the

interview with the school social worker. The Marino family immiFrated

from Austria to Northern Canada about fifteen years ago. Both Paul and

his sister were born in Canada and hr. and Mrs. Marino are naturalized

Canadian cicizens. They came to Gary on temporary visas about three

years ago when the ironworkers' union was recruiting ironworkers for the

Gary area. They are buying their home, which is part of a row house,

at 234 Jackson Street and plan to remain in Gary.

In Northern Canada they lived on a farm, which they still own.; and

Mrs. Marino raised goats, pigs, chickens, etc. Mr. Marino had employment

as an ironworker and was sometimes away from home for several weeks.

Although Mrs. Marino sopke of missing the fresh air and quiet of their

Canadian home, she seemed satisfied with her easier life in Gary.

Both hr. and hrs. Marino attended school for eight years in

Austria. Er. Marino was a locksmith apprentice for three years and Mrs.

Marino was a dressmaking apprentice and earned the title of 'master

dressmaker". Both parents apparently have a high degree of interest in

education and are active in PTA. In addition to working days as an

ironworker, hr. Marino attends metallurgy classes three nights a week

and also attends English and algegra classes at Indiana University

Extension one night a week.
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firs. harino described her husband of twenty years as an ambitious,

aggressive man who demands perfection. He "pushes'' Paul to excel in

school and accepts no excuse for school grades which are less than

excellent. hrs. harino comented that she sometiii thinks that Paul

excells in school more because he has to than because of superior

learning capacity. She said that Er. Marino pushes his daughter less

because he feels that education is more important for boys than for girls.

She commented that she has never been able to please her husband and

that he now criticizes the way she speaks English, etc.



FAIIILY n11=11,11.1 GUIDE SHEET

1. Name of Student Birthdate Birth Place Present School

larcarita Navarra J-12-57
. oor .... Urban Indiana Carson

OP....
4111

2. Name of Father Birthdate

OloBenito Navarra

3. Name of hother Birthdate

Birth Place

Puerto Rico

Birth Place

Angela Navarra. A'%157,4., Puerto Ric. R.

4. Birth Place of Grandparents_,.puerto

t

Occupation

Filer at Indiana Steel

Occupation

Housewife

2ico.. ...
oar SO 410

. ono O. on. .. 140.,
5. Religious Affiliation_ Christian

Name of Church

6. No Church affiliation

7. Chief family recreation

Zoo.

Degree of

AteP.OalVe
Check

Rarely . . . . .

Routinely. . . .
m obo*

Regularly. . . . X

01.11

Visiting.friends scdng_to Brookfield

M. O... OW. all O. Or .11. Os Woo. al

k14041.P.
Chiefly nother .

h father . . .

both . .

9. Sicial Class Level:

101 Siblings:

Naiae

Roberto Navarra

Check.
40 4

X

s .5 5.5 . OW OM,

Corporal Punishment. Check

Rarely . . .

Routinely. .

TI

III
IV
V

1

Angela Navarra or

PPF?)P143raFFP..
M.....

Mb.. 00

Esther'stherNavyra
Jaaies Navarra

ow

.01r. .. di..

Sax.

F
Tl

F

.0 a.... woo.. a. eo 0,W

op... . ... ...

la

Birthdate

7-8_.
7_9_55

c)
16.09 SIM

01P 11

3

1

Education
8th Grade
6th Grade
th Grade5.,. __..... I

MM.

4th Grade IN ,a
1st Grade
Pre-school
Moo*. a-.

a... Os 00. lea
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11. Ethnic Background:
Caucasian
Negro
Mexican
Puerto Rican
Other

Check

12. Language spoken in the home Spanish

13. Mobility of Family - Times MD ed in last five years_ 2 111M6

14. Family Interest in School: Degree of Interest: Check

High
Average
None

Knows school subject s_porae.

15. Unusual family tensions PAPA

Death
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic unemployment.
Crime
Other

16. Child's general phsical conditon (as determined by parents):

C4PAk.

Negative
Positive

...QM..

17. Unusual psycho-social developmental problems:

Chedk Describe

- er.. ..... 11.W.M.V.V.Phobias
Patterns of Extreme
Discouragement or
Apathy
Aggressiveness.
Other

Or . S. . ..... .. ...... 41 ullnleywV11

ar gr. tanor.. /4 woo rew.......surnro.-wwwwwwwa. ems.....
18. Family dominance. Check

Father
Mother MOd11.4.

-Mutual

19. Gary Redevelopment Commission Neighborhood Number ?

J-179

',"Z. ,Va4. , tart449:10i4'4, t*7.111Z 9,7 ,



20. As part of the social studies program, your child studied a unit

on the American Negro in the fourth grade. Do you have any comment

or reaction to the study?

Mrs. Navarra did not know that Largarita's fourth grade class

had studied a unit on the American Negro, but thought that it was

"alright". Margarita also participated in the interview and seemed inter-

ested in the unit on the American Negro.

J180
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21. Summary Statement (Aim to picture the family as a total unit)

Also indicate degree of cooperation: Check

Open .

At times resistive
Extremely guarded and defensive.

Hr. and hrs. Navarra speak and understand little English and

only Spanish is spoken in the home. The children participated in the

interview and seemed to have a positive attitude toward school. They

said, however, that school work is hard for them because they do not

understand English very well. Kr. Navarra has had steady employment in

the steel mills, but Hrs. Navarra expressed concern about their financial

situation and said that her husband worries about having so many bills.

They are buying their home. According to hrs. Navarra, they might really

prefer to live in Puerto Rico, but cannot afford such a move now.
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REVIUA OF THE CASE STUDIES

The case studies were carried out for the purpose of furnishing fur-

ther information and insight about the children participating in this study,

in particular those children of each race who made the greatest gains and

losses on the multiple-choice items of the Test of Knowledge and on the

Piers-Harris Self-Concept Scale. Altogether, forty families were inter-

viewed by trained social workers and these interviews have been included

in toto in this report. All names of persons, schools, places of employ-

ment, and city of birth have been changed to preserve anonymity. The ages

of the children have also been changed. Otherwise, everything remains

the same.

It will be seen that the responses of most parents was favorable to

the study by their children of a unit on American history and culture.

Out of all forty interviews only three parents expressed strongly negative

reactions to the unit. In most instances parents supported the study of

such a unit, feeling that it is in the domain of American history and the

social studies curriculum. The latter included parents at all socio-

economic levels and of both races, Negro and white. Included also in

this category were parents who had had pleasant as well as unpleasant

experiences with members of the opposite race. The realization seemed to

be, more often unconsciously than consciously expressed, that individuals

from a race differ and that any generalizations applied to all members of

a particular race is unfair and incorrect. Furthermore, the parents were

practically unanimous in conceding that significant achievements are not

the privilege of any particular people, but of all mankind; that az a con-

sequence the contributions of all such be known by all, irrespective of the

race of the contributor. In the final analysis, this finding would seem to

indicate that the time has come for the curriculum, too, to be integrated.
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TABLE J-I

TABULAICri OF THE FLMILY IYTERVIErS,

THE CASES BEING SELECTFD OF THE BASIS

OF THE CLILDREPS SCORE ON THE

TEST OF r.CRLEDGE

WHITE CLILDREN

Birthplace,
Subject Parent

Gary 2 1

Mid -Vest

East
vest

2 4
1

South 2

Another Country

Otancir

Parents Subject
4

8 1

2

4
2

Grand-
Parent parents

1
5

3
1 3

Religious Affiliation Religious Affiliation

Catholic
Protestant
Po Affiliation

1
3

Catholic
Protestant
TTo Affiliation

2

4

Church Attendance
Never
Rarely
Routinely
Regularly

2
2

Disci line

Father 1
Mother 1

Both 2

Corporal Punishment

Rarely 3
Routinely 1

Never
Rarely
Routinely
Regularly

Church Attendance

2

4

Discipline

Father 5

Mother 1
Both

Corporal Punishment

Rarely 5

Routinely 1

I

II

Social Class Level
I

II

Social Class Level

1 1

III 1 III 2

Iv 2 IV 2

V V 1

Siblings
No. of brothers older 3

No dr brother s psunnger 2

No. of sisters older 6

No. of sisters younger 3

Ethnic Background
Caucasian 4
Negro
Mexican
Puerto Rican
Other

Siblings

No. of brothers older 4
ib.of brothers younger 8

Na of sisters older 6

No. of:sisters younger 6

Ethnic Background
Caucasian 2

Negro
T"Sxican 1
Puerto Rican 2

Other 1
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English.

German
Spanish
French

TABLE J..I (Continued)

TABULATIONOEVE FiMILY IFTERVIEWS,
THE CASES BEING SELECTED ON THE BASIS

OF THE CFILDREN'S SCORE ON THE

TEST OF KNOT LEDGE

GAIN

Han nomIe Languages
MP

4
1

WHITE CHILDREN

(No.

0

Family Mobility
of moves in past 5 years)

1 1

2 1

3 1

More

Family Interest in School

High
Average
None

4

Unusual Family Tensions

None
Deaths
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment
Crime
Other 2

Child's General Physical Condition

Positive
Negative 1

Unusual Psycho-Social
Developmental Problems

Phobias
Extreme Discouragement
or Apathy

Aggressiveness
Other
None

1
3

Family Dominance

Father 1

Mother 1

Mutual 2

4

English
German
Spanish
French

LOSS

Home Languages
4
1
3

Fa_ mile '7obility
(No. of moves in past 5 years)

0 4
1 1

2 1

3
Pore

Family Interest in School

High 3

Average 2

None 1

Unusual Family Tensions

None
Deaths
Divorce
Abandonment
Alcoholism
rental Illness
Chronic Unemployment
Crime
Other

Child's General P sical Condition

Positive
Negative

Unusual Psycho-Social
Developmental PiOblems

Phobiay.. '-
Extreme Discouragement
or Apathy

Agaressiveness
Other
None 6

Father
Mother
Mutual
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TABLE J-I (Continued)

TABULATION OF THE FAIiILY INTERVIE1S,

THE CASES BEING SELECTED ON THE BASIS

OF THE CHILDREN'S SCORE ON THE

TEST OF KNOT LEDGE

T' RITE CHILDREN

GAIN
LOSS

HOT UNIT WAS VIEWED HCW UNIT WAS VEVIED

Favorable 3 Favorable 4

Indifferent 1 Indifferent 2

Unfavorable Unfavorable

DEGREE OF COOPERATION DEGREE OF COOPERATION

Open 3 Open 5

Sometimes Resistive 1 Sometimes Resistive 1

Defensive Defensive

NEIGHBORHOOD NUi'BER
NEIGHBORHOOD NUTIBER

22 21

44 14

46
12

47
6
10
7

J-185
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TABLE J.I (Continued)

TABULATION OF TFT INTERVIF S,

TFE CASES BEIPG SELECTED OF TFE BASIS

OF THE CPILDREY'S SCORE ON THE

TEST OF T'V.LIDGE

GAIN

Birthplace,
Subject Parent

Gary 3

Mid-Vest
East
Vest
South
Another Country

NEGRO CHILDREN
LOSS

Birthplace,
Grandparent Subject Parent

4
1 2 1

1

5 8

Religious Affiliation

Catholic
Protestant 3
No Affiliation

Church Attendance

Never
Rarely
Routinely
Regularly 3

Father
Mother
Both

Discipline

1
2

Corporal Punishment

Rarely 1

Routinely 2

Social Class Level

2
1

Siblings
No. of Bros. older

No. of Bros. younger
No. of Sisters older

No. of Sisters younger

Ethnic Background

Caucasian
Negro 3
Mexican
Puerto Rican
Other

4
1
2

3
1
1
7

Grandparent

Religious affiliation

Catholic
Protestant 6

No Affiliation

Church Attendance

Never
Rarely
Routinely
Regularly

Father
Yother
Both

1
2

3

Discipline
2

4

Corporal Punishment

Rarely 4
Routinely 2

Social Class Level

2

4

Siblings

No. of Bros. older 3

No. of Bros. younger 3

No. of Sisters older 5

No. of Sisters younger 6

Ethnic Background

Caucasian
Negro 6

Mexican
Puerto Rican
Other
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English
German
Spanish
French

TABLEJ.I (continued)

TABULATION OF THE Fh ILY INTERVIEVS,
THE CASES BEING SELECTED ON THE BASIS

OF THE CHILDREN'S SCORE ON THE

TEST OF KNOWLEDGE

NEGRO CHILDREN

GAIN LOSS

HOME LANGUAGES HOLE LANGUAGES

3 English 6

German
Spanish
French 1

FAMILY MOBILITY
(No. of moves in past 5 yrs)

FAMILY MOBILITY
(No. of moves in past 5 yrs)

0 2 0 1

1 1 1 4

2
2

3 3 1

FAMILY INTEREST IN SCHOOL

High
Average 3

None

UNUSUAL FAMILY TENSIONS

None 3

Deaths
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment
Crime
Other

CHILD'S GENERAL PHYSICAL CONDITION

Positive 2

Negative 1

UNUSUAL PSYCHO.SOCIAL
DEVELOPMENTAL PROBLEMS

Phobias
Extreme Discouragement
or Apathy

Aggressiveness
Other
None 3

FAlvaLY INTEREST IN SCHOOL

High 3
Average 3
None

UNUSUAL FtEILY TENSIONS

None 4
Deaths 1

Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment
Crime
Other 1

CHILD'S GENERAL PHYSICALCONDITION

Positive 4

Negative 2

UNUSUAL PSYCHO-SOCIAL
DEVELOPIENUL FROBIEMS

Phobias 1

Extreme Discouragement
or Apathy
Agpressiveness 3

Other 1

None 4

Father
Mother
Mutual

FAMILY DOMINANCE
Father
Mother
Mutual

FAMILY DOMINANCE

1
1
1

1
3
2
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TABLE J-I (Continued)

TABULATION OF THE FAMILY INTERVIEWS,
THE CASES BEING SELECTED ON THE BASIS

OF THE CHILDREN'S SCORE ON THE
TEST OF KNOVLEDGE

GAIN
HOG.; UNIT 145 VIEWED

Favorable
Indifferent
Unfavorable

DEGREE OF COOPERATION

Open
Sometimes Resistive
Defensive

NEIGHBORHOOD NUI43ER

3

3

19
14
21

NEGRO CHILDREN
LOSS

HOW UNIT 1AS VIE! ED

Favorable
Indifferent
Unfavorable

6

DEGREE OF COOPERATION

Open 1

Sometimes Resistive 4
Defensive 1

NEIGHBORHOOD WIER
18
18
18
19
6

19
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Gary
Mid=West
East
West
South
Another Country 1

TABLE J-II

TABULATION OF THE FANILY INTERVIEVS,

THE CASES BEING SELECTED OT! THE BASIS

OF THE CHILDREN'S SCORE ON THE

PIERS-HARRIS SELF.-CONCEPT SCALE

IHITE CHILDREN

GAIN
LOSS

Birthplace, Birthplace,

Sub:ect Parent Grandparent Subject Parent Grandparent

3 1 5

2 1
5

2 6

Religious Affiliation

Catholic 2

Protestant 2

No Affiliation

Church Attendance

Never
Rarely
Routinely
Regularly

Discipline

Father
Mother
Both

2
1

2

1
1

Corporal Punishment

Rarely 3

Routinely 1

Social Class Level

1

3

Siblings
No. of older bros. 4

No. of younger bros. 2

No. of older sisters 4

No. of younger sisters 1

Et_ hnic Background

Caucasian
Negro
Mexican
Puerto Rican
Other

4

J-189

1
1 2

1 2

2 6

7

Religious Affiliation
Catholic 2

Protestant 3

No Affiliation 1

Church Attendance

Never
Rarely 1

Routinely
Regularly 5

Father
Mother
Both

Discipline
1
1
4

Corporal Punishment

Rarely 5

Routinely 1

Social Class Level

1
2

3

Siblings
No of older bros. 5

No. of younger bros. 5

No. of older sisters 6

No. of younger sisters 3

Ethnic Background

Caucasian 3

Negro
Mexican
Puerto Rican 3

Other



English
German
Spanish
French

TABLE J.II (Continued)

TABULATION OF 'THE FUMY INTERVIEWS,
THE CASLS BEING SELECTED OP THE BASIS

OF THE ChILDRENTS SCORE ON THE
PIERS.HARRIS SELF.COMEPT SCALE

GAIN
Home Languages

4
1

WHITE CHILDREN

English
German
Spanish
French

LOSS

Home Langua es

3

Emily Mobility (Pa of moves in rase 5 years) Family Mobility

0 2 0 4

1 1 2

2 2 2

3 3

Family Interest in School Emily Interest In School

High 2 High 2

Average 2 Average 2

None None 2

Unusual Family Tensions
None
Deaths
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment
Crime
Other

1

3

Child's General Physical Condition

Positive 3

Negative 1

Unusual Psycho-Spcial
Developmental Problems

Phobias
Extreme Discouragement 1
or Apathy
Aggressiveness
Other 1

None 2

Father
Mother
Mutual

Family Dominance
1

3

Unusual Family Tensions
None
Deaths
Divorce
Abandonment
Alcoholism
Mental Illness
Chronic Unemployment
Crime
Other

4
1

2

Child's General Ph sical Condition
Positive
Negative

Unudual Psycho-Social
pevelopmental Problems

Phobias
Extreme Discouragement 1

or Apathy
Aggressiveness
Other 1

None 4

Father
Mother
Mutual
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TABLE J.,II (Continued)

TABULATION OF THE FAMILY INTFThVIEWS,

THE CASES BEING SELECTED ON THE BASIS

OF THE CHILDREN'S SCORE ON THE

PIERS-HARRIS SELF..CONCEPT SCALE

GAIN

How Unit Was Viewed

Favorable
2

Indifferent
2

Unfavorable

Degree of Cooperation

Open
2

Sometimes Resistive 2

Defensive

Neighborhood Number
10
11
43
47

,

WHITE CHILDREN
LOSS

How Unit Was Viewed

Favorable
Indifferent
Unfavorable

J-191

4
2

Degree of Cooperation

Open 3

Sometimes Resistive 3

Defensive

Neighborhood Number,
22
44
11
9
22
44
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TABLE J.II (Continued)

TABULATIOY OF THE FAMILY INTERVIEPS,
THE CASES BEING SELECTED ON THE BASIS
OF THE CHILDREN'S SCORE Or WE
PIERS-HARRIS SELF-CONCEPT SCALE

GAIN
Birthplace,
SUb'ect Parent

Gary 6 2

Mid-West 2

East
West
South 8 21

Another Country

NEGRO CHILDREN

LOSS
Birthplace,

Grandparent Subject Parent Grandparent

4
3 2

Religious Affiliation
Catholic
Protestant 6

No Affiliation

3
2 3
1

6 19

Religious Affiliation
Catholic
Protestant 6

No Affiliation

Never
Church Attendance Church Attendance

Never

Rarely 1 Rarely

Routinely Routinely 1

Regularly 5 Regularly 5

Discipline
Father
Mother
Both

3
3

Corporal Punishment
Rarely 4
Routinely 2

Social Class Level

Siblings
No. of Bros. older
No. of Bros. younger
No. of Sisters older
No. of Sisters younger 8

3
1
2

Discipline,

Father
Mother 5

Both 1

Corporal Punishment
Rarely 1
Routinely 5

Social Class Level

3
2

Siblings

7 No. of Bros. older 3

4 No. of Bros. younger 5

12 No. of Sisters older 5

No. of Sisters younger 5

Ethnic Background
Caucasian 6

Negro
Mexican
Puerto Rican
Other

Ethnic Background
Caucasian 6

Negro
Mexican
Puerto Rican
Other
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GAIN

Home Languages

English
German
Spanish
French

vammaa,..

TABLE J-II (Continued)

TABULATION OF TEE FANILY IFTFRVIErS,

THE CASES BEING SELECTED OP THE BASIS

OF THE CHILDREN'S SCORE ON TEE

PIERS - HARRIS SELF-C: VCEFT SCALE

6

Family Mobility
(No. of moves in past 5 years)

0 3

1 2

2 1

3

Family Interest in School

High 3

Average 3

None

Unusual Family Tensions

None 2

Deaths 2

Divorce 1

Abandonment 1

Alcoholism
Mental Illness
Chronic Unemployment 1

Crime
Other 2

NEGRO CHILDREN

Child's General Physical Condition

Positive
Negative

Unusual Psycho-Social
Developmental Problems

Phobias 1

Extreme Discouragement
or Apathy

Aggressiveness 2

Other 1

None 2

Family Dominance

Father
Mother 5

Mutual 1

Engli sh

German
Spanish
French

,.,Vner,.......

"e...--r~owitiMtroMPOINISMalmsessommearvimernmosiliMINIMINIft

LOSS

Home Lan es

Family Mobility
(No. of moves in past 5 years)

0 2

1 3

2 1

3

Familv Interest in School

High 2

Average 4
None

Unusual Family Tensions

None 4

Deaths
Divorce 1

Abandonment
Alcoholism
Mental Illness
Chronic Unemployment 1

Crime
Other 1

Child's General Physical Condition

Positive 5

Negative 1

Unusual Psycho-Social

Developmental Problems

Phobias 1

Extreme Discouragement
or Apathy 1

Aggressiveness 1

Other 1

None 3

J-193

Family Dominance

Father 2

Mother 3

Mutual 1
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TABLE J-II (Continued)

TABULATIM OF THE FAMILY INTERVIE1B,

THE CASES BEING SELECTED OF TYE BASIS

OF THE CHILDREN'S SOD RE ON THE

PIERS-HARRIS SELF-CONCEPT SCALE

GAIN

How Unit Was Viewed

Favorable
Indifferent
Unfavorable

Degree of Cooperation

Open 4

Sometimes Resistive 2

Defensive 1

,

Ne ighborhood Number

r. A

NEGRO CH ILDREN
LOSS

How Unit Was

Favorable
Indifferent
Unfavorable

Viewed
4
2

Degree, of Cooperation

Open 4

Sometimes Resistive 1

Defensive 2

Neighborhood FuMber

18 19

16 14

21 18

19 14

17
19

6 11
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APPENDIX K

INFORMAL TEACHER EVALUATION
OF THE UNIT ON THE AhERICAN NEGRO,

AND THEIR TEACHING OF IT



The material which follows contains an informal summary and

evaluation of the unit by teachers who participated in the project.

The teachers were asked on a voluntary basis to submit their re-

actions, summaries, and evaluations of the unit and their experiences

in teaching it. Not all responded, but the comments of all those who

did are included in the summary evaluation forms which follow.

K-2
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INFORMAL SUMMARY EVALUATION FORM

Teacher Number 1

TOPIC: Africa

GENERAL REACTION: There seemed to be guleral uneasiness and much undercover talk,

particularly among the Negro students. It seemed to be due to embarasament though

nothing personally was said or implied about any group. We discussed racial stocks

in general, background of Africa, size, geography, the arts. Much interest and

enjoyment of Miss Carmen's exhibit out of which came good art. Much enjoyment of

spirituals.

SUGGESTIONS AND RECOMMENDATIONS: I think there needs to be much more stress in

all grades re difference--the "why"--in customs and artistic expression. My

group has sterotyped ideas--chief of which is that only U.S. customs are right

and sensible. I stressed importance of influence of geographical factors,

climate, etc., which determine food, clothing, shelter, communication, trans-

portation, etc., in any given place.

Conclusion reached was that Africa really had contributed a great deal in

many areas of life and that much of value is there. Statement made over and

over was, "I didn't know it was anything but jungle and wild animals." Class

seemed quite excited over their new knowledge Friday and tension seemed eased on

part of Negro children.

TOPIC: Slavery and Civil War -- Use of Glory Road tape

GENERAL REACTION: Shock at treatment of slaves. Surprised to learn spirituals

were messages to escape and of hope.

SUGGESTIONS AND RECOMMENDATIONS: Need longer time to study Civil War. Too

complex to cover in such a short time.

TOPIC: Review of material covered prior to blizzard. Continued study of Civil

War and reconstruction plus Constitutional Amendments.

GENERAL REACTION: Though I put material in their language, due to lack of back-

ground re our government and Constitution they seemed bored.

SUGGESTIONS AND RECOMMENDATIONS: Need more time to fill in some background. I

wish this unit could be integrated into study of Indiana and U.S. so the children

learn in full context of All Americans and the Negroes are not isolated.

I know the difficulty--no prepared material.

K-3



Teacher Number 1 (con't.)

TOPIC: Contemporary & Recent Contributions of Negroes

GENERAL REACTION: Used mimeographed sheets with discussion. Much interest.
Surprise that people had trouble getting educated & trained. Shock that skilled

people not hired & that artists were not allowed to perform. This is always "others"

though. There seems to be little "personal" soaking in & change in attitude.

TOPIC: Contemporary & Recent Contributions. Use of Glory Road tapes. Terms
(historical and geographical) explained rrior to playing.

GENERAL REACTION: I think the tapes are interesting and informative. The class

seems bored. This group never really listens. It seems they're surrounded by
sound & ignore it. Found they had ignored when tested, though essential bio-
graphical notes on these individuals were copied into notebooks.

SUGGESTIONS AND RECOMMENDATIONS: My people hav
and music than from reading and listening. In o
more from doing than any use of words. Their gre
language skills.

gotten more knowledge from art
her words, a group like this gains
t lack is verbal and written

TOPIC: Finish Glory Road tapes and mimeographed biog
Mrs. Jones.

raphies. Tape Spirituals for

GENERAL REACTION: Interested in discussion of people and difficulties they met.
More interested in singing and listened with sharp ears and full attention to their
own tape of spirituals. Also did African pictures and designs after seeing pictures
from large book on Africa used as review. They were very interested in beauty and
then producing their own artistic beauty.

TOPIC: Culminating activity: singing of spirituals. Final teating.

GENERAL REACTION: Class is extremely proud of their accomplishment in music for
they are really successful in this. Academically, facts on tests don't stick for

this group.

;13
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INFORMAL SUMMARY EVALUATION FORM

Teacher Number 2

TOPIC: Introduction to Social Studies Unit: The American Negro. Unit initiated
with African Exhibit and film on Travels in Africa by -- Mrs. Carmon.

GENERAL REACTION: The children were extremely interested in the presentation and
exhibit. When they returned to the classroom we had an open class discussion of
exhibit items and film. This made the study of Africa and the African people a
very here and now type of experience.

SUGG.STIUS AND RECOMMENDATIONS: I highly recommend that each succeeding group of
children be exposed to this type of stimulating experience to launch this unit. If
not in person, perhaps Mrs. Carmon's presentation could be filmed and shown audio-
visually. The children had an exciting art experience as a result of Mrs. Carmon's
visit.

TOPIC: The American Negro-Fourth Grade Unit. Objectives A, B, C, D and F. Africa
(map, globe, climate, people). American Negroes' African Heritage-Compare Africa
today and Africa of 1800's.

GENERAL REACTION: It was difficult for the children to realize the size of the
Continent of Africa. Also why the Africans did not fight the people who came to
kidnap them or why they didn't escape. They wanted to know who helped the African
nations fight for their freedom.

SUGGESTIONS AND RECOMMENDATIONS: We did not have our unit library at this time and
it gave me the opportunity to request volunteer committees to research this infor-
mation. Two members of each committee went to the library to locate specific in-
formation. Upon their return we used the index to locate the needed information,
read it orally and discussed it thoroughly. We compared and contrasted the Africans
struggle for freedom with our thirteen colonies and found the reasons similiar and
the Mother Countries were the same.

TOPIC: African music, literature, Africa today - Objectives E and H.

GENERAL REACTION: The children laughed at the pictures (35) of the African people,
costumed and war painted dancers, at some of the art and the way they lived. I
played Ethnic African and American Negro .ausic and they began to keep time with the
tunes. They also laughed and giggled at the mention of the word "Negro."

SUGGESTIONS AND RECOMMENDATIONS: When the children laughed at the near naked Africans,
we established the reasons for the absence of clothing. Then I showed pictures of
Indians, Mexicans and Puerto Ricans who were also unclothed save for the barest cover-
ings and asked for a comparison and the reasons were the same for all. We discussed
the painted Africans and Indians, also found beauty of line and design in the African
art when compared with some of their own work. We found the answer to Objectives E
and H in The Child's Own Story of the Negro.

e

K-5

.05



Teacher

TOPIC:
slaves

Number 2 (coet.)

Slavery's economic basis - Condition of Slaves - Growing discontent of

- Civil War - Emancipation, 13th, 14th, 15th Amendments.

GENERAL REACTION: The words slave, slavery, Negro and African are accepted normally
by the children now. It is easy to read about and discuss any area. The understand-
ing of above topics are within the grasp of most of the class at this time.

SUGGESTIONS AND RECOMMENDATIONS: We have a rather complete library of materials on

Africa, Slaves and slavery, and other areas of the unit, about forty-five books in

all. I have devoted two reading periods per week to materials on the unit. Prior

to Social Studies, we read mcterial pertinent to the expected lesson. This sets

the stage for discussion of this otherwise unfamiliar material. It has worked well

because of the fiction-like setting of the stories, and structured vocabulary. I

borrowed some recordings from the library and had the children listen to songs pop-
ular in the Northern and Southern States during the Civil War. They were surprised
to find that they knew som-41 of the tunes and sang along with the music.

TOPIC: Objectives G, I, J. How and why Slavery was begun in America. Problems
and attitudes developed during slavery area, and still in the solving process. Know
and appreciate contributions by Negroes which have helped make America great.

GENERAL REACTION: The class was openly surprised by the accomplishments of some of

the famous Negroes. Also at the difference in color and facial characteristics.
They even suggested some ways the slaves could escape or demand pay, etc. from their
masters. One stock question was asked of each famous Negro, "Is he (or she) alive
now?" Many had viewed the "Porgy and Bess" television movie, and related Sidney

Poitier to the printed material that was read in class.

SUGGESTIONS AND RECOMMENDATIONS: I think much could be gained if a documentary
movie showing some of these Negro leaders with the persons own voice heard at
least once, would hurdle much reading matter. It would also be a time factor in

the length of the unit. There are many of these people in this area, who, if
approached, may be willing to bear the cost of such a project.

TOPIC: Objective J. Know and appreciate Negroes who have contributed to the great-

ness of America.

GENERAL REACTION: I purchased the recording titled, The Glory of Negro History,

narrated by Langston Hughes. The children were interested and inquisitive about
the stories and episodes in the lives of these heroes who were once slaves. They

brought in library books with marked passages and read them aloud to the class.

SUGGESTIONS AND RECOtiMENDATIONS: Filmstrips and movies are almost a must in the
successful teaching of this unit, at the fourth grade level. Reading, in most cases,

is a bit difficult and c=prehension is morn difficult. I believe the children
would benefit more from one twenty -five minute movie or filmstrip than from three

weeks of reading.
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Teacher Number 2 (con't.)

TOPIC: Culminating Activity. Summary, Projects, Testing.

GENERAL REACTION: Projects - Social Studies Folder Covers with interesting scenes

as a result of the initiating activity by Mrs. Carmon. Art: Masks that were really

beautiful, resulting from pictures of African Art. African: Village compound.

Lecturer: Rev. Allen of First Baptist Church showed slides of his recent trip to

Africa. Review what we had learned. I purchased the recording, Ethnic Folkways

Library (FE4500), and had the children listen to different nationalities' ethnic

music. They were to tell the country or origin of the music. They found this very

difficult and were surprised at their errors. Especially when they didn't recog-

nize Puerto Rican and Lexie= tunes.

SUGGESTIONS AND RECOMMENDATIONS: Although I did not take my class to visit the

Field Museum, I highly recommend this trip for future groups. The African Art and

old treasures are pertinent to the unit as are the cotton, sugar cane and tobacco

field exhibits. The testing is a slow process due to some absent pupils each day,

making additional testing necessary. The oral reading of each item is a must for

4th graders since reading is a laborious process for them and very time consuming.
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INFORMAL SUMMARY EVALUATION FORM

Teacher Number 3

TOPIC: Africa-Introduction to Unit.

GENERAL REACTION: Too much for my class to cover in one week. Class was fascinated

with the study.

SUGGESTIONS AND RECOMMENDATIONS: (1) Extend this topic over a week and one-half

and (2) I showed film about "Land of the Nile" and it greatly helped the class to

understand Africa's climate, topography, and people.

TOPIC: . Slavery

GENERAL REACTION: Class was very interested. We had a tendency to become "bogged

down" with this topic, as interest did run high.

SUGGESTIONS AND RECOMMENDATIONS: More material needed.

TOPIC: Slavery-Civil War.

GENERAL REACTION: Interesting to my class. We had a difficult time in not

delving too deeply into the Civil War.

SUGGESTIONS ANP RECOMMENDATIONS: None.

TOPIC: Famous American Negroes.

GENERAL REACTION: Good stories on mimeographed sheets. Class interested.

SUGGESTIONS AND RECOMMENDATIONS: Include these people as they come in history-

Ex-teach Sojourner Truth during study of slavery. Spend last few weeks of unit

of study on lives of living Negroes who are great Americans.

TOPIC: Famous American Negroes.

GENERAL REACTION: Interesting, but class tended to become bored with studying

one person after another.

SUGGESTIONS AND RECOMMENDATIONS: Integrate the study of great American Negroes

with the study of the time in which they lived.

TOPIC: Great American Negroes and Conclusion.

GENERAL REACTION: We found that it was almost too much to expect the children to

remember these people. We enjoyed becoming acquainted with the great Negro Americans.

SUGGESTIONS AND RECOMMENDATIONS: I used games, such as "Who Am I?" or "What's

My Line" to stimulate interest in review.
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ILFORLAL SU?iMARY EVALUATION FORM

Teacher Number 4

TOPIC: Africa.

GENERAL REACTION: Children responded favorably to films, filmstrips, speakers

and general discussion about Africa. They are eager to learn about this topic,

I'm finding.

SUGGESTIONS AND RECOMMENDATIONS: We need unified, specific material. It makes

it difficult for us to get our own material, and there are 4 teachers on the same

level here. Materials are at a premium.

TOPIC: Beginnings of slavery.

GENERAL REACTION: Children reacted with pity and sympathy to the people who were

taken and used as slaves. They can feel the "unfairness" and are able to express

this as a feeling.

TOPIC: Negroes in history.

GENERAL REACTION: Children didn't particularly enjoy the tapes, "Glory Road."

They were quite difficult and not easily understood. The speakers weren't too

clear. We had to spend time discussing the lives of these people and they didn't

particularly appeal to the children.

SUGGESTIONS AND RECOMMENDATIONS: I feel the children need to have more background

for this type of instruction. They are almost too young to understand the full

meaning of all this.

TOPIC: Contemporary Negroes.

GENERAL REACTION: Very enjoyable. They loved reading the biographies of these

people. We read them in class and discussed them. They, again, felt the unfair-

ness concerning the lack of opportunities for these people. They readily expressed

how they felt as they read. They brought in many articles and books on the subject.

,
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INFORMAL SUMMARY EVALUATION FORM

Teacher Number 5

TOPIC: Africa.

GENERAL REACTION: Children loved the study of Africa. Used: (1) Exploring

Regions Far & Near (4th gr. book), (2) Movie on "Mile River" good, and (3) Film

strip - "Exploring Myths of Prejudice"-Excellent.

TOPIC: Finish study of Africa--School closed one day.

GENERAL REACTION: Children interest still very high.

SUGGESTIONS AND RECOMMENDATIONS: I am running behind in the outline.

TOPIC: Land explosion & settling of N. America. Need for cheap labor --Introduced

need for slavery.

GENERAL REACTION: Interest High.

SUGGESTIONS AND RECOMMENDATIONS: Loss of 7 days broke up continuity of lesson- -

am falling fur, ther behind--The lack of material on fourth grade level is a

tremendous handicap--Children at this age level do not listen to lecture lessons

tco well.

TOPIC: American Negro-in relation to Revolutionary War. Early American Negro

people studied.

GENERAL REACTION: Interest fine.

SUGGESTIONS AND RECOMMENDATIONS: Need material.

TOPIC: American Negro-Studied slavery and Civil War. Introduce American Negro

of Civil War area.

GENERAL REACTION: Fine.

SUGGESTIONS AND RECOMMENDATIONS: Need material on 4th grade level -- children have

trouble keeping early Negroes (Revolutionary War) separated from Civil War Negro

and some present day Negro. Have pushwi some as we lost seven days.

TOPIC: Review-"Exploding Myths of Prejudice." Introduced Today's Negro.

GENERAL REACTION: Children seem to loose interest in so many people being pre-

sented at one time. Do use Glory Road each Eon.

SUGGESTIONS AND RECOMMENDATIONS: Shouldn't have pushed so hard-found out Thurs.

we have another week.

1
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Teacher Number 5 (con't.)

TOPIC: American Negro.

GENERAL REACTION: Children had trouble remembering such a large group of names

given at one time.

SUGGESTIONS AND RECOMMENDATIONS: I do not think the American Negro should be

taught as a segregate subject but the important Negroes taught in our social

studies class as they fit into our American History. The children will remember

them much better. They will accept them as a part of American development. Most

parents will also accept the study.

K-11
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INFORMAL SUMMARY EVALUATION FORK

Teacher Number 6

TOPIC: Africa as the original home of the Negro.

GENERAL REACTION: The student reactions were very good. They were eager to

learn about Africa, its people, its climate, its size in comparison to the other

continents and its government. They were particularly interested in the tribes

and their way of life including their music and art as well as their occupations.

SUGGESTIONS AND RECOMMENDATIONS: I think this would have been a little more

interesting had we had some pictures of Africans especially those of the West

coast and central Africa. I'd have loved to have a filmstrip on Africa.
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INFORMAL SUMMARY EVALUATION FORM

Teacher Number 7

GENERAL REACTION: Did preliminary testing. Children looked quizzical, but,

interested.

TOPIC: Africa.

GENERAL REACTION: (1) Showed filmstrip "Myth of Prejudice" (2) Heard travel

talk on experiences in Kenya. Children were thrilled with it! (3) Showed film

on "Mile River Basin and the People of the Upper River" (4) Studied Globe and

Africa (5) Studied Map of Africa (6) Started folders on important information

concerning Africa (7) Showed film of "Egypt and the Nile" -- So far, interest is

keen.

TOPIC: Africa.

GENERAL REACTION: (1) Reviewed what we had learned (2) Showed film "Nile River

Valley and the People of the Lower River" -- Discussion was good following film.

(3) Continued working on outlines for folders (4) Filled in important rivers on

map of Africa (5) Started outline on Africa.

TOPIC: Slavery.

GENERAL REACTION: (1) Reviewed Africa due to fact that school was not in session

previous week (2) Started Slavery in America (3) Tested on Africa (4) Continued

with Slavery (5) Discussed and read to children conditions existing before Civil

War (6) Made outline on Slavery.

TOPIC: Slavery and Civil War.

GENERAL REACTION: Started Civil War but continued to talk about slavery. Children

were extremely interested in this phase, so, spent more time on it than was des-

ignated on our course of procedure. Children brought in some reports which they

had looked-up in books at their homes. We pooled information and added to our

outlines in our folders.

TOPIC: Civil War.

GENERAL REACTION: (1) Reviewed and discussed all the information which we now

had accumulated in our folders (2) Talked considerably about Abolionists and

attitudes of the Southern people (3) Talked and discussed Abraham Lincoln and

the important role he played in our study of the American Negro.

TOPIC: Famous Negroes.

GENERAL REACTION: Discussed famous Negroes and their lives. Took one a day. For

a slew group, such as mine, this was all we could do. We made booklets and illus-

trations. We brought in newspaper articles, magazine articles concerning Negroes.

Each child added his material to his folder. I feel that this study has been

K-13
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Teacher Number 7 (con't.)

beneficial in some ways, but, actually its too much for the average 4th grader

to grasp or to remember. However, I do feel that some impressions of Negroes

in general, were greatly changed for the better in my class. I have only one

Negro. Some of the discussion seemed to embarrass her, at times, but, on the

whole, I think she learned some valuable things about her race.

As far as I am concerned, I learned many things I hadn't known, although, I

have never been a prejudiced person. Just to sit down and make a study of the

Negro, had never been my privilege before, so, from an adult standpoint, I enjoyed

it.
At the present time, I feel the 4th grade Social Studies program is entirely

too full. Something will have to be dropped, I would think. Just what, I wouldn't

know.
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INFORMAL SUE MARY EVALUATION FORM

Teacher Number 8

TOPIC: Introduction--climate, topograph, people

GENERAL REACTION: The children were very interested in how the people lived

(houses, jobs, etc.) They realized that some parts of Africa were modern and

all was not like what they had seen in the movies.

TOPIC: Hiss Carmon's display and discussion of Africa.

GENERAL REACTION: The children were very impressed. They were very eager to

discuss what they had seen and to express what they liked best.

SUGGESTIONS AND RECOMMENDATIONS: Resource persons provide concrete experiences

that cannot be obtained from a text book. I think we should have more activities

of this kind.

TOPIC: Slavery in America.

GENERAL REACTION: The children realized that slavery was an "evil." They

showed more interest in people who resented slavery, such as Harriet Tubman

and the abolitionists of the North, than the problem itself. They enjoyed
studying about those slaves who made outstanding contributions to America.
This led to the question of "Are there great Negroes like that today?"

SUGGESTIONS AND RECOMMENDATIONS: Here one can very easily get into the study

of the Constitution and Democracy. I think more time could be alloted for
this, not so much as to get off on a tangent, but enough to cover the basic

principles of Democracy.

TOPIC: Reconstruction.

GENERAL REACTION: The children saw the need for a strong government to unite
the country and to solve the problem after the War Between the States. Comments

were made about the President having the job of seeing that all people are
created equal because laws entitle them to these rights.

TOPIC: Negro Leaders Today.

GENERAL REACTION: The children enjoyed listening to the tapes and reading the

stories. Nearly everyone participated in the discussions. The children seemed

eager to find out all that they could. Various reports were assigned. These

were given in class orally.

TOPIC: Culminating Activity (the use of the opaque projector to make pictures

of outstanding Negro Americans, parts of Africa, and the animals found there.)

K-15
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Teacher Number 8 (con't.)

GENERAL REACTION: Needless to say everyone enjoyed this and made some con-

tributions. This served as a review for all that we had studied.

TOPIC: Reverend Robert E. Penn showed slides on his recent trip to Africa.

GENERAL REACTION: His presentation was enjoyed by the children. After his

presentation they asked very intelligent questions. At one point, I had to

bring the question and answer session to a close, for I felt that it could

have gone on forever.

K-16
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INSTRUCTIONS FOR COMPLETING ERIC REPORT RESUME

The resume is used to identify summary data and information about each doc
and stored within the ERIC system. In addition to serving as a permanent record
lection, the resume is also a means of dissemination. All fields of the form must
spaces, but inapplicable fields should be left blank. The following instructions are
appearing in the left margin of the form:

ument acquired, processed,
of the document in the col.
be completed in the allotted

keyed to the line numbers

TOP LINE. ERIC Accession No. Leave blank. A permanent ED LINE 330. Other Report No. Enter d

number will be assigned to each resume and its corresponding by the second source.

document as they are processed into the ERIC system.

LINE 001. Clearinghouse Accession No. For use only by ERIC
Clearinghouses. Enter the alpha code and 6-digit document
number.

Resume Date. In numeric form, enter month, day, and year
that resume is completed. ( Example: 07 14 66)

P.A. Leave blank.
Leave blank.

Co ri ht. Check appropriate block to denote presence of
copying ted material within the document.

ERIC Reproduction Release. Check appropriate block to indi-
cate that ERIC has permission to reproduce the document and
its resume form.

UNES 100-103. Title. Enter the complete document title, in-
cluding subtitles if they add significant information. Where
applicable, also enter volume number or part number, and the
type of document ( Final Report, Interim Report, Thesis, etc.).

LINE 200. Personal Author(s). Enter personal author(s), last
name first. ( Example: Doe, John 3. ) If two authors are given,
enter both. ( Example: Doe, John J. Smith, Ted). If there are
three or more authors, list only one followed by "and others."

LINE 300. Institution (Source). Enter the name of the organiza-
tion which originated the report. Include the address (city and
State) and the subordinate unit of the organization. (Example:
Harvard Unw., Cambridge, Mass., School of Education.)

Source Code. Leave blank.

LINE 310. Report/Series No. Enter any unique number assigned
to the document by the institutional source. (Example: SC-1234)

LINE 320. Other Source. Use only when a second source is
associated with the document. Follow instructions for Line 300
above.

Source Code. Leave blank.

O

ocument number assigned

LINE 340. Other'Source. Use only when a third source is asso-
ciated with the document. Follow instructions for Line 300 above.

Source Code. Leave blank.

LINE 350. Other Reertlyo. Enter docu
by the third source.

ment number assigned

LINE 400. Publication Date. Enter the day,
the document. (Example: 12 Jun 66)

Contract/Grant Number. Applicable only
crated from research sponsored by the U.S. 0
Enter appropriate contract or grant number
( Example: OEC-1-6-061234-0033)

month, and year of

for documents gen-
ffice of Education.

and its prefix.

LINES 500-501. Pagination, etc. Enter the total number of
pages of the document, including illustrations, and appendixes.
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